New Educational Approaches

E-ISSN: 2423-6780

\ol. 20, Issue 2, No.42, P: 177- 198

Received: 27/06/2025 Accepted: 02/12/2025

New Educational Approaches

Research Article

Examining the role of Peer Coaching as a tool for Institutionalizing
Professional Development

Zeinab Jahanara: M.S. degree, Human Resource Management, Faculty of Economics and
Administrative Sciences, University of Mazandaran, Mazandaran, Iran.
z.jahanaragl@gmail.com

Mohsen Alizadehsani”" : Associate Professor, Business Administration Department, Faculty of
Economics and Administrative Sciences, University of Mazandaran, Mazandaran, Iran.
alizadehsani@umz.ac.ir

Zeinab Keramatiyazdi: Ph. D. Candidate, Faculty of Public Administration and Organizational
Sciences, Tehran University, Tehran, Iran.
keramatiyazdi@ut.ac.ir

Abstract

Given the need to review and evolve professional development approaches, peer coaching has been
considered in the global literature as an interactive, effective, and cost-effective method. The
present study aimed to investigate the perceptions of faculty members of the University of
Mazandaran towards peer coaching as a tool for institutionalizing professional development. This
study, using a descriptive-survey method and using the standard questionnaire of Aderibigbe and
Ajasa (2013), collected and analyzed the views of 120 faculty members. The results of data
analysis using the weighted average method show that participants rated peer mentoring as an
effective mechanism for interactive learning, improving professional performance, and increasing
job satisfaction. However, challenges such as differences in attitudes, time constraints, and lack of
adequate training were also cited as potential barriers. The results also showed that faculty
members preferred learning through formal training courses, although peer mentoring is also
gaining a growing place among learning methods.

Keywords: Faculty Members, Professional Development, Peer Coaching, Higher Education

- |@®©@
2476-3608 © University of Isfahan

This is an open access article under the CC-BY-NC-ND 4.0 License (https://creativecommons.org/licenses BY-NC-ND 4.0)
d 10.22108/nea.2025.145754.2140C:\Users\res\Downloads\10.22108\NEA.2025.144435.2109



https://portal.issn.org/resource/ISSN/2476-3608
https://creativecommons.org/licenses%20BY-NC-ND%204.0
https://doi.org/10.22108/nea.2025.145754.2140
https://doi.org/10.22108/nea.2025.145754.2140
https://portal.issn.org/resource/ISSN/2476-3608
https://nea.ui.ac.ir/?lang=en
mailto:z.jahanarag1@gmail.com
https://orcid.org/0000-0001-6109-5275
mailto:alizadehsani@umz.ac.ir
mailto:keramatiyazdi@ut.ac.ir

96 New Educational Approaches, Vol. 20, Issue 2, No.42, 2025

Introduction

In a higher education system, the professional development of faculty members plays a
fundamental role in enhancing the quality of teaching and research (Tigelaar et al., 2004).
However, traditional professional development programs—due to their lack of continuity,
limited alignment with actual needs, and low levels of participation—have not succeeded
in achieving sustainable improvements in professional competencies. Therefore, the need
for innovative and interactive approaches is increasingly recognized (Abdollahi &
Shahraini, 2024). One of the contemporary approaches in this field is peer coaching, which
is defined as an interactive process among individuals who occupy similar professional
positions (Zwart et al., 2009). This method has been acknowledged in many leading higher
education systems as an effective tool for enhancing performance and job satisfaction
(Lofthouse & Hall, 2014). Nevertheless, in Iran’s higher education system, peer coaching
still lacks a clearly defined position, and professional development remains predominantly
focused on traditional approaches (Shahali-Zadeh et al., 2023). Moreover, existing
evidence indicates that domestic studies have rarely explored the potential of peer coaching
in improving professional learning and collegial collaboration. Accordingly, the main
problem of the present research is to understand how faculty members—within the current
context of Iranian higher education and particularly at the University of Mazandaran—
perceive and conceptualize peer coaching as a tool for professional development, and to
what extent this model can be implemented effectively within the university’s cultural and
organizational context.

Methodology

The present study is applied in terms of purpose and descriptive—survey in terms of nature
and methodology. The statistical population consists of 417 faculty members at the
University of Mazandaran. A census sampling method was employed. Ultimately, 120
faculty members from 12 faculties of the University of Mazandaran were selected to
participate in the study. Data were collected using both library research and field methods
(a questionnaire instrument). Using the standardized questionnaire developed by
Aderibigbe and Ajasa (2013), the study seeks to answer the following question: How do
faculty members of the University of Mazandaran perceive peer coaching as a tool for
professional development? Finally, for inferential data analysis through SPSS software, the
weighted mean of each item associated with a given component was calculated. Bar charts
were used to present the research findings, illustrating the weighted mean of each item
related to each specific component.

Findings

1. The concept of peer coaching in the university: The highest-rated aspects of peer
coaching, include the process of sharing new ideas or skills, collaborative efforts to
enhance personal development, the exchange of ideas to solve problems, and the
process of training a colleague to improve performance respectively. The lowest-rated
aspect is the process of simply transferring information.

2. The importance of peer coaching: Faculty members in this study generally agreed that
peer coaching serves as a mechanism for increasing understanding the dynamics of
academic environments. However, two additional highly rated views indicated that peer
coaching provides a cost-effective opportunity for continuous learning and enhances
job satisfaction through the development of strong team relationships.
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3. Barriers to the effective use of peer coaching: The most significant barriers identified
include differences in faculty members’ perspectives regarding peer coaching, followed
by the lack of consideration of factors such as time and disciplinary specialization,
insufficient training on peer coaching, and challenges in obtaining funding to
participate in related training programs.

4. Strategies for enhancing peer coaching programs: Faculty members considered three
factors particularly important: (1) alignment with colleagues’ areas of expertise, (2)
allowing faculty members the option to choose their peer coach, and (3) adopting a
participatory approach in the planning and implementation process.

5. Benefits of peer coaching: The reported benefits, include enhanced understanding
through learning from others, learning to collaborate effectively through team-building,
strengthened social and interpersonal connections, peer support and problem solving,
information sharing, and exposure to diverse learning styles and viewpoints.

6. Drawbacks of peer coaching: The identified disadvantages, in order, include dominant
or controlling personalities, differences in learning pace and motivation, social loafing,
and a limited number of suitable colleagues to work with respectively.

7. Faculty members’ preferences regarding learning methods: Faculty members preferred:
(1) learning through participation in specialized training courses, (2) learning through
peer coaching, and (3) learning through specialized reading and research.

Discussion and Conclusion

The aim of the present study was to examine the perceptions of faculty members at the
University of Mazandaran regarding peer coaching as a tool for professional development
and the feasibility of institutionalizing it within the higher education structure. Findings
indicated that faculty members’ perceptions of peer coaching are more closely associated
with concepts such as “skill sharing,” “mutual development,” and “collaborative problem
solving” rather than traditional top-down training models. The perceived importance of
peer coaching was also noteable. Respondents viewed it as a mechanism for better
understanding the dynamics of academic environments, enhancing job satisfaction, and
providing continuous and cost-effective professional learning. However, several significant
challenges were also identified. Differences in perspectives, time constraints, and the lack
of adequate training were among the most significant barriers, indicating the need for
structured planning, skills-based training for participants, and sustained organizational
support. On the other hand, the benefits of peer coaching were clearly reflected in the
findings—particularly increased learning from colleagues, strengthened professional
relationships, social support, and fostering of collaboration within the academic
environment. Alongside these advantages, findings also revealed several potential
drawbacks associated with peer coaching. The main disadvantages reported included
“dominant personalities,” “differences in learning pace and motivation,” “social loafing,”
and “a limited number of suitable peers for collaboration.” Finally, faculty members’
preferences regarding professional learning methods were examined. Results showed that
their highest preference was participation in specialized training courses, with peer
coaching ranked second. This outcome reflects the continued reliance of academics on
formal, authority-based structures of learning, which may prevent newer approaches such
as peer coaching from being fully employed.
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Table 1: Descriptive statistics of demographic variables
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Table 2: Components of the research questionnaire
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Figure 1: The concept of peer coaching
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Figure 2: The importance of peer coaching in the academic system
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Figure 7: Faculty members' preferences regarding learning methods
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