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Abstract

Purpose: The manner of evaluating information literacy can enhance the quality of
Article Info education and the assessment of information literacy within educational
environments. It is essential for an information literacy instructor to be able to obtain
an appropriate assessment of an individual's basic competency level and the

Avrticle type: effectiveness of the instruction provided, as well as to deliver feedback effectively to
Research Paper the learner. This paper aims to construct three types of rubrics and provide an

opportunity to compare them through a pilot implementation for assessing students'
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Methods: This research was conducted a qualitative action research on assess students'
information literacy. Three types of rubrics were developed by studying textbooks

Published online: 26.12.2025 and interviewing 16 teachers. A comparative pilot implementation of these rubrics
was then carried out to assess the information literacy of 19 upper primary school
. students.
Corresponding Author: i . i oL
Nastaran Poursalehi Results: The results elucidate the capabilities of each type of rubric—holistic, single-
point, and analytic—in explaining the student's status. The holistic rubric expresses
Email: the status in a single word. The analytic rubric provides a more precise description of
poursalehi@ut.ac.ir the status by selecting descriptive components. The single-point rubric offers a more
precise opportunity for the student to solve problems and improve their status.
Keywords: Conclusion: Comparative findings indicate that the holistic rubric can provide a suitable
Information Literacy Education, overall view of the skills. analytic rubrics more accurately depict the student's status.
Information Literacy Assessment, The method for improving the status and addressing deficiencies is more apparent in
Evaluation of Information Literacy, the single-point rubrics.

Elementary Schools

Introduction

Assessment is fundamental to educational decision-making and is the most effective way to facilitate learning.
Evaluating information literacy can improve educational quality and the assessment of information literacy in
academic settings. It is crucial for instructors of information literacy to accurately assess students' basic skills
and the effectiveness of their teaching, while also providing constructive feedback. There are various methods
for assessing information literacy, such as surveys, essay writing, portfolio evaluations, multiple-choice tests,
observations, simulations, self-assessments, and rubrics.

A rubric is a scoring tool that outlines specific criteria related to an assignment, evaluation, or learning
outcome, clearly defining potential levels of success in an objective manner. Rubrics help educators
communicate their expectations to students and assess their work fairly and efficiently. Ultimately, rubrics can
offer valuable feedback on students' strengths and weaknesses, allowing them to reflect on their performance and
identify areas for improvement. This paper discusses different types of rubrics—including holistic, single-point,
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and analytic rubrics—for assessing students' information literacy and compares these types through a pilot
implementation.

Methods

This study employs an action research methodology for its design. By reviewing textbooks and interviewing 16
teachers from three private schools in District 2 of Tehran, various rubric types were developed. This approach
not only created diverse tools for evaluating students' information literacy but also allowed for a comparison of
these rubric types in a pilot assessment involving 19 elementary students(4 to 6 grades). The action research
phases followed the model proposed by David Coghlan and Brannick (2005), which includes Constructing (the
need for varied assessment methods for information literacy during instruction), planning the action (exploring
different assessment methods through textbook and teacher guide books, teacher discussions, assessment
records, and studying various rubrics), taking action (designing and creating three types of rubrics), and
evaluating action(using the different rubrics to assess students' information literacy and comparing their

effectiveness).

Results

Three rubrics designed in this research that you can see one of the most comprehensive rubrics in table 1.

Table 1. A sample of designed rubrics :analytic rubric

Component Beginner

Accomplished

Exemplary

The student does not expose
themselves to areas that
demonstrate an inclination for
knowing, and does not engage
with phenomena or issues.

Initiatin

The student does not perceive a

need for information when
encountering various
phenomena, nor do they
articulate it.

Asking

The student acts without
reflection or consideration of
the aspects of the task.

Planning

The student consults the first
available source.

Informatio
n Retrieval

The student receives
information through a specific
method and presents it without

sufficient review.

Information
Processing

The individual presents
information in a perfunctory
manner, without considering
the audience or quality of the

delivery.

Informatio
n
Presentatio

The individual is inclined to

complete the task, paying no

attention to the process or the
outcome.

Evaluation

The individual prefers to
advance their information-
related tasks individually.

Interaction
ation

/Communic

When exposed to information,
the student shows an inclination
towards knowing and expresses

interest in learning.

When encountering various
phenomena, the individual
strives to understand the
underlying reasons and attempts
to articulate their questions
through diverse methods.
The student endeavors to pay
attention to the characteristics of
a task upon receiving it and
adjusts their work method based
on the teacher's expectations or
suggested approach.

The student strives to access
suitable resources to answer
their question, employing
various strategies. They utilize
guidance from others as needed.

The individual receives visual,
auditory, and textual
information, assesses their
contextual relevance, but lacks
the ability to organize and
synthesize them effectively.

The individual can present their
intended information in various
formats and selects the
appropriate format based on the
content and audience.

The individual strives to
produce a suitable output and
pays little attention to the
methods by which it is
achieved.

The individual strives to utilize
those around them and
acquaintances to advance their
information-related goals. They
possess the ability for
teamwork.

The individual actively seeks exposure to

information from diverse sources, thereby

expanding their knowledge across various
domains.

The individual strives to understand the
underlying reasons for various phenomena
and articulates questions through diverse
methods, tailoring them to specific
information sources, and may even
formulate new inquiries during this process.

The student endeavors to address various
dimensions of a task and their area of
interest, independently establishing a

temporal and operational plan beyond what
the teacher has instructed or demonstrated.

The student consults more than one suitable
resource to answer their question. They
employ diverse strategies for resource
access, leverage guidance from others, and
can utilize both print and non-print sources.

The individual receives, critically evaluates,
and selects the most appropriate visual,
auditory, and textual information. They

possess the capability to synthesize
information in a suitable manner.

The individual can present their intended
information in diverse formats creatively
and ethically, selecting the appropriate
format based on the content and audience.

In addition to focusing on the steps of the
task, the final product, and its improvement
in future experiences, the individual
endeavors to engage in personal
development and learning

The individual can establish communication
with unfamiliar individuals to advance their
information-related goals. They are aware of
the advantages of teamwork and can manage
challenges related to collaborative work.
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The findings highlight the strengths of each rubric type in representing students' performance levels.
Depending on the instructor's evaluation objectives, any of the relevant rubric types can be effectively utilized.
The holistic rubric provides a summary assessment in a single-word format, while the analytic rubric offers a
more detailed evaluation through specific descriptive elements. The single-point rubric provides targeted
opportunities for students to address issues and enhance their performance. When used appropriately, these tools
can significantly improve the quality of information literacy education through accurate assessments and
constructive feedback.

Conclusions

The comparative analysis of student assessments utilizing the three developed rubrics reveals that the holistic
rubric serves as an effective overall representation of student work for educators and administrators. Conversely,
the analytic rubrics provide a more nuanced and detailed account of student performance. Notably, the single-
point rubric highlights areas for improvement and identifies shortcomings more distinctly.

The design of all three rubric types requires ongoing revision to address identified deficiencies and to refine
the criteria and descriptions contained within them, ensuring alignment with the instructional content and the
competencies expected of students. A primary benefit of employing rubrics for the evaluation of students before,
during, and after information literacy instruction is the establishment of clear and specific expectations. This
clarity enhances students' focus on their tasks while preserving the integrity of the educational process.
Throughout the course, students are afforded the opportunity to engage in self-assessment against the defined
indicators, thereby improving the quality of their work. Additionally, students are provided with a clear
framework for enhancing their current performance, which empowers them to take more deliberate steps toward
their personal development.
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