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Revised: 2025/05/30 Background and purpose: The present study was conducted with
Accepted: 2025/05/31 the aim of determining the effectiveness of emotion regulation
training on academic engagement, academic stress and academic
performance.

Methods: The experimental research method was a quasi-
experimental pretest-posttest design. The statistical population was
all the female students in Tabriz in the academic year 1402-1403. To
select the sample, 30 female students were purposefully selected,
based on the entry criteria (low grades in performance and academic
engagement and higher grades in academic stress) and were
randomly assigned to an experimental group and a control group.
The data collection tools included the Fredericks, Blumenfeld and
Paris Student Engagement in Schools Questionnaire (SESQ), Pham
and Taylor Educational Performance Test (EPT), Zajakova and et al
Academic Stress Questionnaire and Grass Emotion Regulation
Training Package. In order to analyze the data, the analysis of
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Keywords: covariance was used.
emo‘Flon regulatlonl; academic Findings: The findings of the study showed that emotion regulation
passion; academic stress; & training is effective in improving students' academic engagement

academic performance (behavioral, emotional, and cognitive engagement) (P<0.001),

reducing academic stress (P<0.001), and improving academic
performance (self-efficacy, emotional effects, planning, lack of
outcome control, and motivation) (P<0.001).

Conclusion Emotion regulation training can be used to improve
academic performance and engagement, and reduce academic stress
in students.
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Extended Abstract

Introduction

Numerous elements contribute to the
academic advancement and setbacks
experienced by students, encompassing
biological and environmental influences,
cognitive and motivational aspects, as well
as individual and collective factors (2). One
of the motivational and manageable factors
that has garnered increased interest from
researchers is academic engagement. During
students’ developmental phase, adolescents
encounter various forms of stress and
anxiety that can significantly impact their
daily lives and educational experiences (3).
Engagement stress, is closely associated
with educational settings, stands out as a
prominent concern [(11). Academic
performance refers to the outcomes and
achievements resulting from an individual's
engagement in formal educational activities
(21). The present study aims to investigate
the effectiveness of emotion regulation
training for leaders on the academic
engagement, academic stress, and academic
performance of secondary school students

Materials and Methods

The experimental research method was a
semi-experimental pre-test-post-test design
with an experimental group and a control
group. The statistical population of the
research was all the female students of
Tabriz. To select the sample, 30 female
students were purposefully selected, based
on the entry criteria (low grades in
performance and academic engagement and
higher grades in academic stress) and were
randomly assigned to an experimental group
and a control group. The data collection tools
included the Fredericks, Blumenfeld and
Paris Student Engagement in Schools
Questionnaire (SESQ: with three subscales
of behavioral engagement, emotional
engagement and cognitive engagement
subscale), the Pham and Taylor Educational
Performance Test (EPT: with self-efficacy,
emotional effects, planning, lack of outcome
control, and motivation subscales) and
Zajakova and et al Academic Stress
Questionnaire and Grass Emotion
Regulation Training Package which was

implemented in 8 sessions of one and a half
hours and one session per week. In order to
analyze the data, the indicators of
descriptive statistics and the analysis of
covariance method are used to check the
assumptions of this statistical method, such
as normality through the Shapiro-Wilk test
and homogeneity of variance error of the
groups through the Levene test. Data
analysis was done with SPSS version 25.

Findings

The intervention groups have been able to
change the amount of research variables;
Although its significance level will be
determined after performing the statistical
test. Before performing the covariance
analysis, the assumptions of this statistical
method were first checked. The results of the
Shapiro-Wilk test to check the assumption of
normality of the distribution of the variables
showed that the distribution of the scores of
the variables is normal (P>0.05). Other
assumptions of this statistical method,
including the equality of the variance-
covariance matrix through Amazon M box
and the homogeneity of the variance error
after the group test (through the Lone test)
were checked. The results of the box test (M
box = 10.75) showed that the variance-
covariance matrices of the variables are
equal and have no significant difference.
Also, the results of Levene test show that the
hypothesis of homogeneity of the variance
error of the groups is established (P<0.05).
Therefore, the assumptions of MANCOVA
analysis are valid. Based on the results, there
is a significant difference in academic
engagement between the experimental and
control groups (P =0.001). In other words, it
can be said that emotion regulation training
is effective on secondary school students'
academic engagement. When the pre-test
effect is removed from the post-test results
of the groups, it is significant at the 95%
confidence level for academic harmony (P <
0.05). Therefore, emotion regulation
training is effective on the academic
achievement of high school students.

Discussion
The present study was conducted with the
aim of determining the effectiveness of
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emotion regulation training on academic
engagement, academic stress and academic
performance. The results showed that
teaching emotion regulation strategies
increases academic achievement. The
results showed that the training of cognitive
emotion regulation strategies is effective on
academic stress. The result obtained is
consistent with the findings of Sheybani et al
(24)., Karmi et al (25). In the explanation
obtained, the theoretical foundations of
emotion regulation can be cited. Emotion
regulation training means reducing and
controlling negative emotions and how to
use them positively.

Conclusion

Therefore, in the explanation obtained, it can
be said that emotional regulation training
reduces academic stress in people by
improving resilience. Also, emotion
regulation helps a person to have more
perception and ability to know his emotions.
This state increases a person's ability to
establish emotional relationships and
measure environmental events, as well as
the emergence of effective empathy, and
thus obtains the necessary psychological
conditions for social adaptation. Considering
that the positive effects of emotion
regulation strategies in various academic
fields have been confirmed in numerous
studies. Therefore, it is necessary to include
the teaching of these strategies in the
textbooks for the awareness of the students.
In addition to this, emotional regulation
strategies should be included in the teacher
training curriculum to familiarize teachers

as much as possible; And finally, school
counselors should guide teachers and
students in applying and implementing
adaptive emotion regulation strategies and
provide grounds for its implementation.

Ethical Considerations compliance
with ethical guidelines

The cooperation of the participants in the
present study was voluntary and
accompanied by their consent.

Funding
No funding.

Authors' contributions

Design and conceptualization: Dr. Mansoreh
Haj Hosseini, Solmaz Hashemi Khosroshahi.
Methodology and data analysis: Dr.
Mansoreh Haj Hosseini, Solmaz Hashemi
Khosroshahi

Supervision and final writing: Fatemeh
Saeidi - Seyedeh Shaghayegh Hasan Pour
Darvishi.

Conflicts of interest
The authors declared no conflict of interest.

Quarterly Journal of Psychological Methods and Models. 2025; 16 (59):15-28 AN



88 o o (150599 A F+F ,las S lalgy S Juo g b gy i g 3 — o wl

3,508 g (mard (g gl ¢ ot Glind! p (e oalhT (40901 ouiSny o]

]

¥ ‘;M.’A.lg)b IR d,ll.a.w Sl 4‘“‘_;.\..4;“:” aobld 7 > clb b),.a.a.m' A ‘;htwg).mé ;o.wu )lo.".w
Ol ecilytd el oty ¢yl dnlg oy bl gy (558D (gemmiily N

Ol)ﬂl ‘OI)QS ‘O‘)‘Q&J olKisly a)9L;3.n

9 sy owlid gy 09,5 (oole Cium gae Y

Ol)ﬂl ‘Ol)@ ‘OI).Q(? olKaiily ‘u.:)l .\>|5 (wy u&,l;,:;dlw ‘_g)‘;fb (S Sy
Ol)ﬂl ‘Ol)@ ‘OI).Q(? olKaiily ‘u.:)l .\>|5 (wy u&,l;,:;dlw ‘_g)‘;fb (S S ¥

45>

ol (e Blndl yr olrd ol (bjel (ot e Bum b gy ol 1B g dine
A plol  Jass 3, Sles 5 (Juass

Ot bl anle g S35 09,5 5 Ggeilim — oseilin b ehibeilaas g5 5l Gegk 189,
S8 e Wges Gl glp Lo VFYVEY Luass Jlo 0 pd b 580 oljgel il seles
5 et 5Lasl g 5, Skes ;5 b Slped) 39)9 Mo wlul  Siedans g 4 5 ljgel il
Mol .5 1,8 S g Stalefl 09,8 93 5 (ol by 4 g B! (e o ytsl 53 5V Sy
sl s Aol K008 leass dwyie 3 jesl s Glidl Al Jeld Wodh gysls,S
B399l s 5 ylSan 5 15581315 Jhoands o ytl 4ol sy 5 5k 5 P (a3 Slos aslishus
w5 o3l il S b 1 laosls ulos jsliies gy polyS (loest welis

)by 3ladl) s 3ladl slal ol b (3jeel o5 3 ol Limgs slaasl badl
e 3Skos e Sl 5 (P<e/e) (lass oyl ialS (P<e/on) (8l 5 (bl
$oo cligel iy (Pl ) (U3531 5 Mol JyS o cgioyaalys el Syl el 638
ol

ool Gl g leans 3ladl g 5,Slas S0 sl obred il bigel Sl g ee (6 05 Al
Sy 08 gl b (e

VF oY/ eV icdl s &6
VFe¥/e¥/+q 15,915 70,6
AARS 7E3 VA RSV R T

FE .1 :.r-E-I

DO
10.71952/jpmm.2025.1192309

(S sWaojly
ool ez 3Ll o len lal
Ju.\az; .))SLQ& “_J.:.\azj

szl 0)9ai0 1] gumo Dy g5 i

Ol el e ol8tils 0pslive g (i3 (ulidlyy 09,5 (oole cin guas 1 L

SAVFAAVY .5 20l
Hajhosseini@ut.ac.ir: g w51 Comy



e 3,Sos g (uwasdd (w yiwl o Juadd Bl g ol paliid (i jge] i 45

b ollszg 2y anlp b ) b golae 3l LS )
05 LS o py doiy 5 G ] g I a5 ) (glo S
csite Syl oy ol 00 5 et (S35 sl (S0
slaljlis 1 ok & il glel 51 S ey )8
5 55 (A) Conl ¥ s oyl sl 350l clolaes
gl s I (36 (sla)lid a5 w5 eade (V1) e
2 S350 Qlsgi 9 (il oyl gie cnpnte bisel 9
by ol oyl iy 3 (M) Kol aizn ooz b
i b ablis 0,5 325 5 b ol 4 e Sl e
il ey ol 4 Sy o 5 4y i S e g5 ]
OlS18 3l ojspel & 1z il asly leass 0> b ke
sheaxs by 9 BT ) VL oo b oS 29,0 il ]
Al ez oyl onlpl A8 gy oty g Cud
kg 2% o sl 5 AT 5l a6 (Bl Lis
(WV) cunsly g9 (Jpazs QLSBT pogasdl e (oLl bl
Ao ) hass pegtel (OF) plo g ST cingen
b pimpie o loxial sl ) & sibe skl
55253 FAIS 080 Ol (S Sampss g oo
Lulyd g busdge )3 oddeo oyiel (s polaies (1Y)
onl Bl (sloan]p Coanl 5 (18 2 18T e 51T
245 gty Al o tased sl Shy J Slie 1y el
Sy |y 395 Slwlus! g Glbus ol,8l S ol b s
a8 )50 J bt gl Sl s o3 oy g A0S e
WP
2 i g sbisel glepls clojluley o dlal ) (S
L35 g (233k 9 553k 2 9o Jalse (lolid youS o
o )3 Al o gl g 0l Sl T a3 Sl
sbylaly 5 Slal jl oy Giluleia @ oliws jshie
ezt 3 Slas da (8105, o pB8 Slaal cpl 4 i,
Jbo ol b bl sl SsSbsS o daaie Jelse yobicos
hras 3,8es 3 Slra ool S S g
don g Janlo g o0 1y (deadd 3 Sloe ]y (e )3 08
oS Canidld Lcowy i90] slaclad dine) 3 3,8 (ola 3N
ot sl U1 (sla S g (bjgel (sl )il ol Bun
9 6350k 338 Gl ally § Cusdge samsin Jolge jslaie
YP (5901 (10) 3 iz () )3 )08 o 1L (59 2 Sl

I JSite oS 03,8 (Byme (Jnand 3 Shes i 0 )

3 Academic Performance

Aodko
oy B Gl (ees S5 b Sy 0)9> 4 39y
oa] 3l g (yBgel (Sl (lp oy Cpyine ool
5 blong 8eSls g ddy oS Canl Jd peed 4 Lol
w0 ot (5558 golsz wo Yo sloggdge o aolllas
Ol)‘yiuﬁb ez Cdl g Cd iy 0 (godxie Jolge Q)
Y PR PO R PYCES PRV S Ve IS SR LR TS
8l oS J S (gl pito 4y dr g5 090l LS gmex b (938
ool Gl Bl 4 jocie g 485 )15 da i )90 (uans 3 Sles
Sl pusiito I (S5 (V) Conlors 5i90] slapllss Mol (¢l
N8 GlRimgy a2 g 3)90 Sk o S BB 5 (055
ly (has Ll () wol o oad slidl sl 485
& Canly £:50L slacdls sl g S g Jbles
M@ngwuyswduhuww
dey At 0S5 L LUyl g Jled g Sgy0 ebody a8 il
WYl ) lie ( LeasS y9el 3 5y (y92 (Slelge )13,
mll (6,80 b b Glal Jold Bl s ol
bl dn woled )3l 350k 5 seuaiidgd sladpal,
b 25 (Jg)> M g landl (3l olas] Gl )

(D) casils dwsyre g (550

@1y «eglaley pb 4 ()05 dm > (o)l sleallud
S Lo 0S8 uSako das oyl ilodg 58] Luans Ll pose
b a5 sanl s il o (bjgel L9y 53 05,50k 3,8 ouijle
Cuol (5 3 SYd jobody g i Juab (59 5l 045 W50l ‘_')]
) mmblie (6,530 Cambyo 5 Ll (sl paid ad
&S Al > dmgh ) (V) oo cdlolsl (5) 2554,
it yobdy Juad pol 5 (Juad oo 4 cos I sl
Lol oo 0 Bl o (duad Cdl dwin & 0B
oo Slgi o luasd Ll 200 &S Wm0 LS b yimgs
S)ld) (Juass cll bl g2 Cles g laaly 4
b onl il g 298 Joass S5 g (Sl g ez jbxial
bces |y Joass yel 33,8 Cuddgn g Juass S5 Slos
NN

T Academic engagement
2 Academic stress



Ol Pl &) el ALBSS )3 oA lgis £gdge (swp pis 9
@ (2855wl (g )0 R (pl cd Pl A0 A8 S Llagg,
2 ol el Gbyaly Ghjgel LT &S Wil Sl ol
=oih eass 3 Slas g (duass il ((uass sl

Sl ))90 d.‘a..w?lo 0)9.) u])9.n|

L i) 9 dlge
—oseilite b S ilejlaes 2y b atalesl < ptmg ol
ligelotils 4l o)lol amsly g 1S 095 b g0l g
D WYY Loasd Jlo )0 350 b dlawgie yi50
0floe Aol yiwy il (Gimoh (pl D (gySdises sy
=08l 3l obj 09,5 59y (wars 3Ll g oyl g (Jpazs
3 g 0 sl 2l o tnd 53 (6,5 Wiga gy 4 (18 V+ ) Sligel
=051 Mo bl p dicdam o9y 4 jgal il Yo LT
Gledl g 0Sles asbihuoy 53 0y (pS Gl olige]
UMW 9 L.:l?b.sl u.l.ua?u u»).».wl 5 Yi 0 yo0 d‘)‘.) 9 le.a?o
5 (810) Sbrp wlas Glejl 05,5 3 (Bl gy &
Sl 555 4 o3 iz 525 03, (5 10) Jy5S 095
Coley g (AW Gllaade Coley Cpndy iagh opl o oS
5 &gy a8 A o3y liebsl Bans s Wb & Lacl gaas
Otelojl a8 il o 23l iles o g 3l al> ey >
Dg dales (S Hlos] o laad laedly (pinpd LSS,
Tolae slablie slag b )3 &5 (I Jluwo (3 Sreten 5 S
W‘Ja"’ YY) Of’.l )J) sl e d‘)?lr"“\“ L l)?] Cowl
ol 2 sl Gialojl pladl 31 gy S5 09,5 3)90 53 (oloen
09,5 3,90 3 SISIAe jeel 0)93 pladl Sl g,
Ll oad gslas JSSg5 (ol Les b (el cud) Jp8
25 ookl yo5 slaylpl 5l py Gimed j b

ly olie ol ©aw o 5 5900 Wid1d Bleind! a0l yivw ys
o 45 N0 s g Wlaslo (YA) ohlSen 5 30008
ooldond B (5,18 BLdl juldeod B ioxius jslaies oy gS
Silods u"’l)'l" b dLA.qu oobdeod > o able él.uu.dl
Olpod jl glasyd 0 )8 b S jo laay S 5l plas’ys sl
g0 Jolds 1) €yl plos jo» U 55,00 3l aS" cunl O 1)
9 V0 0ped (n ke 9 V0 0ped (n S Algiwy cnl )
daii g 0yed (pFule 0308 (nypS Miliee YO Sy dlail
2 MY 9 Yo ¥ W)J LY) d)b.é) dluwul wL.QoD.)P » u«))J

5 Quasi - experimental
6The  Student Engagement in  Schools
Questionnaire (SESQ)

oy 651 ol 3 el Tlaoly ¢ Tlaal b ¢ ladisej i
<l g g oSS om @8 bogli 4 o) o)lil
3 93 65l claculled oles oyl auTyE . 5566
S 05k 0 )Ll Jajel ) ol slaag B 4 5o ey coles
(V) 8% 095 4 (&S (5 b g (o5 S g o8 Ml
b lie 4 g oo ) (a3 Sos 0l (bl (o 2
2 3yg Jlosbs (5501 g w3 (sl pite Sl 03205
OB i g Al Ojgo 4 Gleasd 3 Sles cw)p
buwg oad (Byme (Jrasss Slos glaadlyo oS sy o jlai 4
sl e oS g ol Singh w3 (VY) yobs 5 Pl

3)110.;3954&,155)3@)91;9?@.(\_/\)@\&[&%%
el lime 4 seal 365 51 il o jle |y loass
Glre @ b ol g s lly & bl
2l (gline 4y 3050 )a00 s 4Bl lis 33,3 )l uSs
Q@ ely S olddpas ¢ uass glacdld aailejls
S 30 e sloculled o B3| 365 45 sl (gline
Olrd 9 (A0 Jalo plyie 4 135Sl 5 Osllae dons
A o Juass

4 S8y GFUS il 5 bsel slads,
ol ) Sl ond 48,5 1SS lsgel il leass S5
I Slasgeme plysa gy ) glrs walat (V) cwl
5 o cai poiiey 5 o3l (g 31 45 35 iy o D
aix p g 398 000 ) Gl lpl g 3 S8 il
wisu gl ) Sl aings, (V) 5yl 4Sb dblis sl
Gledl e p ol bl gladpal, bjgel acly
WEaed Cwl (VY XY sl il 3 s
hwast eyl ialS p gleyy ol sl L b iags,
30 (1Y

@D A e 58 g 488 bl slaiaggy 4 g b
PSS B INCI IO ST PR WEES JPIIN AIESRERNE PR,
go...\a.um d])b Ol)'?oi‘_):;jlb 4 U,LL» SeS .\5|93'u.o ubo.m
55 9 gl ih ohig g (eass sladan )3 (loms melals
O e ol 00531 dmgh (b piie 3 o] 156
oI5 o290 331 Slgy g s oM (ol 5> e oe
o0 Cunnl g 0l joye (high dlndn 4 425 L g (jgsl

" Presage

2 Process

3 Products

4 Emotion Regulation Training

Yo \G—YA'(Q‘\) PR & :Ls:él"“’(."s) leb J..\a 9 » 0‘39) w&s): - ‘;oJ.C aollald



e 3,Sos g (uwasdd (w yiwl o Juadd Bl g ol paliid (i jge] i 45

4 ol 0jp 0 b & Lblo g8 ¥V (sol> 0ad 3L (9]
o wlidood s cpl it Juass 5,Sles & bayye (920
Y XY XY X Y claasS Jols) ool 8095 5 a,le
AF OY O cladsS Joli) Sl @il (Y5 5 Y0 &F
XX laass Jols) cryaslpy (VA 5 VA AY O N0
Uy ol (FA o F5 O£ FF Y Fe ) A A AN S
Jols) 353 5 (FA 5 TV 5 0 slaess Jals) adly
5 FY ) FUYA YV VS YO XF FY XY YY) Y claagS
o Ol aialy @SS i yd mn wbde S (FY
Sligel sisls o] bl a8 8515 13 VAA B+ oy el i s
Y st 3,Skes gyl S cas A YL Sy oS
9 4l p cpl lyme 2ly) (V) 2U)> (lng 5 s
9o sols o gy b olide ol ojle (2ls) conen
gy Sl Uag) b Al bl ol &S )18 a0l
Syaeby oIV Sloes s o AY (el 8305 say (sl
VE 555l am el g fSF el JpS i /Ay
Oh9) & g onl ) Al (bL sl ord ()5S
S Sl /A a5 dlge (sl glig S (Sl
day gl g o IVY Mely S la@d /A (ghuyanby /YA
ol Casdy +TAF 4ol iy JS sl g /YR 5]

Higel iy ol GBS AT (90l Al
laian g dislo o 9 S awd A > WS (GBS e
b 1l 5 2y 4 dds S

Bldl oldosd s ;3 9 VA o Ve & able slidl ywldess 5

(V) S 5 (g p0 aslllao )3 il 00 V0 5 VO B (315

b 2)9° sl lele Jolos g, 5l ealil b I3l oy,
bl ol ond SIS VIRl S oLL g 48,5 )18
8 lp dbs Gl ogy 4 Gimgh cpl > dsbtann
el Cundy +/VE asl s yy

Lawgs o ol sl yiuw y 2 (e (g yiws] Aol pliaw 33
S eyl homiw jglaier g (V0) ol Sen g 19sST;
2 & Caol 455 TV s 4l jiuwy o) ol o Syl
Ml o 5w il d g & 5l glaa 0 VY & SJ b S
el s D9 s (65180 p05 (V1) 23l n by sl MG (1)
ol Yo o Slitel (55t g+ dabighos ol sl (S
dadlle o Gl PGS Juass eyl Gl 5wl e
18 20B 3590 )13l el algie (g (1) ol 5 156513
005 dpslomo /1) ¢lig)S Gl (29 @ ] bl 5 43S
ol 2oy (7Y) ohlSen 5 6K imgh 3 3 ol 5o .l
5 a0l 590 ool lele Juboo 51 ool b ol jiw
003 dpslomo </AF ¢lig)S Gl (29 4 of bl 5 43,5
Sl Gag) 4 Gimgsy cnl 3 adbhuy ool bl
el ooty /YA Flig,S

Aol iy ol a3 ,Sdos o Aol yiow
(e Sl odd (Ll (W) ok 5 o bawgs )b s

o915 Hlrd @il o590l e 31 (6 puaiSie ) Jo>

Sldls> lgize

Glinl oot g 09,5 selgd o bjgel sl (Bymo 09,5 iy 5 09)5 L ] Jg!
S5 b 5 Sl slacdle wiliy, cutlasly (ajeel (ol sy con o Slom (b0l 41 P9

Sbihes py JeeSS (Slud ol 5 Slrd s pdicawl Jlie byl (b 4l @SS g, pow

u...lfq Obb 9 u.:br...m dl_a:é.wlg

Sl S )le) ()l 4 3181 (iiSTy b5l p 8 enlaings glad ply plulid (8 aud> IS 55 ol

ALY Q)b 5 (8280 scs,lps

St Joo b Gillao (lmn s loald (B0l sl i Slaclee B0l (S Al IS5 90 o
523555l § BlSS (31> s b0l (S0 g (6,58 sz (3 S gt (V- V) (ygmeli g ]S e

bd ol

ClSS al g Bl sl byl e (8 duds IS 950 i

2 Educational Performance Test (EPT)

1 Academic Stress Questionnaire



Spl ssbaier cpye3 g B59] Bl bt (5505 9 (6)U8) slately juuss (B0l (8 dunle AT 550 IS
02393 5 090l Wl oo (claosiS sy o 51 )8y 2ol jglaiay cnped g higel Byl o lmen
ovsSae Jos oly 5l Slors slasely 0 1w o Slous adsd byl

019 J) & i i 5 oigeilmg sl 08 5 ) e
Ca oy sl s 4 )F a5 5 +/+0 g)lol (slayge;l 099y 9 siwo 95 bl cla el 5l daosly Julow jolaies
oyl g (dean 3 Slae ( las Lol @l yed ()lel opl Old gyhe (Judow 51 i b ool | uib )l s
LY &J 4»>l.’ A.E_w}m £9d 090 u‘)}oiuw‘.) ‘IL_AM 9 &59)&»‘“) 09@)1 ol) )‘ oaly u)yJLo): ko ‘5)140] u.ug)
sl osd &l 5155 Galesl slomg S S A5 oy g osedl o) 1 lemgyS puilly slbs Sluon

&olixe gdaus 2 ploc] YO a5 i SPSS L baosls yboxs

29,5 SUSE &y ldgi Gl e (y90 5l i 905l Sl dnogi Y Jgsr

JS 098 elel 09,5 i Cobyo
Sslial Glyssl Sl Sslial Glyssl ke i S Sojlx)
\Abi MA- /20 /oy &b, sl
\AYs VW/FY y/aa \Y/SY ible sl RS
¥/YA VY/¥- VIAY \7AN el bl
YIvE Ve/xY OIFVY VAY - &k, sl
\liza /oy v/ova VA/A- ible sl a9eilome
\ZA\S \Y/AY YIYAA \V/EY el bl
Y/OAY \RAns AN /Y sl 8565
¥/-¥y Vo/ov VIYAA V5 RELCCAI |
VAY \Y/¥- A% y./ay Srytabyp 0903l
Ve A¥Y V/YAA \o/o¥ doly S o lass
VASY Ve/oy \IYos Ve /oY O3]
V/o¥a /5. FIYAY YY/YY sl $295
V/Fov ANy FIYY YY/YY Sl @l
V/YAA VV/Ee Y/YYa \ATRE S3y4eby a9eilome
VoY A YIYYY YY/RY doly JyuS olaas
VIYos Vo/oy Viove VA/YY D95
N-Y V. /vy /-y VAY/Y - O9el e
v/-Y V2§ A-¥ e ST o 9ol
sy ol leasgyie Ll uiblyesS Jlbs plsl I i A3ie (clomg)S 09 o0 dlanMa ) Jgi )3 & w55 lon
W oy (5lel Mae do (ST siad yom 1) imey (sl yuaie Hlade Wldiwiles

A5 Saled asuie d)LoT O}o}] el 5l am "j S Sxe

T Analyze of Covariance



e 3,Sos g (uwasdd (w yiwl o Juadd Bl g ol paliid (i jge] i 45

09,5 SUSI 4y (iR (S puile 21595 (093loyd oy Y gun

JS 095 olalesl 05,8 o yoite Cupndge

(5 lins gl EPWE (& olins gl g 5l sxSej

AL <Jayy <IAY <[ASA 6L, sl

\YA JAA e -Ivay ible sl oelote

V¥ NN Ne V¥ Sl Ll

AV -Jasy <VaY .[as5 &b, sl

-JoAs -[A0¥ <INV -[a50 ible sl osedlom

-JoAs <[an¥ 2% a5 Sl gl

-lo¥s -/20) 1A AR sl 8545

.5va Ay NNV -[A¥4 S @l

-JoVE avSS NN AR Sty by oseilotes

.5y <[AF </YA- <Ja¥a ol S s

A /A <YV Ay 5SS

/V¥) NN AR <[a¥Y el 8545

o[- AD <INy <Y </AY¥ S il 3ol

VY -IAaY <JFEA <Ja¥D &0y by

ALY VA Y- A[asY oy S s

Ny <JAFA NAD <INV D555

YA ./3A. A SIAYY s oyl 093l

AR - IVE- o[v5 -/aay o9eilom

ol yeito B Jlshs (+IY7) w5 (F150) Ll sl
(VIAY) g0l 365 puicia F jlado ((+ /0 +) g ) (Y/EA) oo
chw » (VYY) Slrs @l peie Folide (+/Y94) gaw
oo (+VY+) s 5 (V) syaby puito F ylaio (/1)
i ' liio g (+IVAY) oo )3 (+ VA ) doly J58” )8 puice F
oS CIS s e Cong oline (+IYAY) o 3 (VYY) 3l
w2l oseilom 9 oseliter 2 GieaR slpite slas by
sl Y3y bt uibly (Sluer (535 Ca cul Sl g 039
ob)lssS Jlod jl edlitul sladdgihe (a8 Siingh 4 axgils

ol osaliie BB Y Jg 5 (pge3l o0l gl copitonsy

gy sy sl (V Jgi2) Kby gynls 5ol b

N N A e A
s geil oo B plo yp 2 (P> +/+0) cul
ool sy F ool (uSlipl (ig03l qulis o pitodiz il loS
S S e plply s foline +/VOY s )3 (VAYA)
M Byiie lp ib)lsS —pilyly o le (Sluos 459500
9ol 3 B oilly (Ked )l g 5ol b ol
G gl & ob oli Giegh cbate » oseilom
{+1N00) gdaw 13 (F/74) (5 )ldy 5lis] puxiie F jlado (g5 imepas
it B ylaia o(+/VA+) gebaus 5 (VYY) ible 3Lzl puizo F jliie

S g il (sl S ot (19031 Al 5o 3 0 o (il lggS Jalod galS Y Jgus

g ap glas @l 4y T .
Eta2 ; Ll F 33 y905] pU '
a &yhlixo ol as b ® D) o e &
A Y SR AR A ] YY/YYY <JfAA My Sl
<[¥AA oo A} a YYINYY <IO\Y g laaY Ay )’3 095
A7V ofseN Yy q YY/YYY LY ; i‘" S0 ))1 use)lu




Oy 5 (Alig s conils

+/¥AA of+e) Y q YY/YYY

AN &9y dduy (p S )3

slemgsS > lpiia ol o g 2 b Cigeflm dloye
Sl O psliter 205 g2y Jlolias gl 1S g iloj]
5 Oilojl slapg)S o oline (gl ayiite Sl SalS” 5
S5 il lgsS geil @)l 2929 igoilim Abye 3 S
ol 005 o ¥ Jgas 3 o zolie 45T 5 a3 )3 IS o o

RS T | e D9 0 0amlie ¥ Jgda 3 &S 4368 lar

A opstoriz uiblgsS Mo bey 4 ggeilibe
Sl S a2y (295 Cugas Jele gy )bl
Bl d9s00 p ore el 390l w3 0o (L3 0yt

3 igel il (a3, Sles g Juas il ¢ Juass

(S o] (a5 31 lod ol (5 590] Tl w2 (6152 0 eSS iyl JWlod gl F Jgua
JS 9 bl (sleg S cmr (1903 Al 30 3 (a3, g

Ol

Ol jgdore

Eta2 &oblixe o F

@l ey gl ggane

o ofee YO/ Y YEs/sy

YV AR VA/YAY YA/SYA
IYEA ofee VF/Fos VYo/- A

<INYF
RINZN
</¥20
<I¥YA
N\
<IFAY

) YYY/AYY VYARNA
) Ye/vYY ARYVEYN§
) YY/oss FEV/EFY
YW/ a¥ aa/¥a-.

) INIAY YY-/\ov
) A+/¥A Vo AVA.

. . . . . .
—_— — — - = =
. . . . . .
.
-

) FESI5T- o
S sl

) YASYA ible sl e

) Vya/-a¥ ks gl

\ Ve YARNVA e oyl 09,5
) YN -AY EIWLETES

\ FEV/SEY EICCAI

\ aa/¥a- Siyaelip 09,5
\ YV-/NaY doly S laas

) V< AYA- O3]

2 obep bt Ghigel (ol e GBan b hagl ol
@l b pbol (Jead 3)Sles g oyl (luazs 3l
OB 2 plmn i gladyealy (jgel o ol Jobs
=5 g oi @l b 4l cplcanl oo (Juao gl
(V) oh)en g aesl g (VF) ol )Kam 5 (S oY) 05590 (V)

w4 Gl e odel vty 4Bl s > b o guren
laolee Cogl b o)l plo o5 38 sl (V) (5590
ORI 23 ) (deand 053l g e Slbrs (plons wilals
5 shigel el > sk 3Ll b olS)e 5 adl
Bl Gl sl 1y dines ol nl g Bgdisn 36550 iy
Sl sl (3590l S o ol 8 (ligel il o e
Obrd g 6380m OMSde ((SHBL I dge p opMe
bt Gl 33l cerge oy cul 5l g a0 (IS, 013 ise
(YY) 95 ool s gl s )3 (oot Dgd oo (dwass

a4 by ke Gygod dx Slbed plas a5 )b e ol

2 J5S g Ghleil 098 o F Jsr @l el

ooyl ((GBld o dble «(5513)) (Jwars 3lasl slapite
(ber Ol (oaal,8358) loass 5Sles ¢ luass
S Joline (ol (B350l g dely JyuS 8B ()4l
32t g otalesl 09,5 53 (yseslm 5 Cigedl st Sled 9 )1
o el (P=e/eed) 5yl 549 jholine 55l alslie plosl ]
) ablae & J5S 09,5 10 geilim 5 ogeilotar Sl
e (P>0140) 5)l6 5459 jholine  S9l5 155,55 il
Bl pite )3 /00 bl (6)ld) sl jeiie )3 31 ol
PV ply sl sladl psie ) /FY Ll dble
A g2l e )3 < IAY b plyy oo oyt piito
Ay yuiso o /FA L ply s @l sl puze ) /05 L
9 AL plp dely JyuS A jesie )3 IYY Ll (6,
oo s S (P<e/e ) sl JPA L il 5:53) it )5
095 ) odb S5 (slayite p plme bl (bigel Amd

Gl o0 Lislejl

1Zhou



s 3 yShos g mass (w yiw] ¢ e Glindl g oyl paliid (5901 (oniSy 431

P ey b 53 gt Ghjle 4 ol g GRS pln
Slgi oo Sgpds lagd Clbrd yigg Copde b 3,8 i
2 1Y) 18 s iy Sl ot 5 gl g2 ]
S (o Wl 3,8 (555 )3 (oten sl (28 Slbxd (g2 e
e Wlgs o Sbrd eulal sladyaly 5 Clbrs s
O L (59 dblie ciiSu dgu0 1) 23 (sloial Malas g (i
s (17) aim> (ialS 1) (deass oyl 9 05 ol
oo (BLd 5 By ladpal) dsgere plyicdr lxs
Lol i) 5 3L 08550 ol p 05 Sinlen
sbogl 4 1 9 9 0390 CoS |y SLbl laee b 35
G236 ool ol 9 03,5 saeme sl lS g 55 L
o WL plxs @l (s ) NS (0 Cogl ) 38
9 Buadse p oS Wlojin ol cul @y gl)p  (Jyusags
Sy Ol mlal (pizpn ) S5 098 (g)0 Y
Sy 908 2Bl (688 5 (Bl ol SRl Lo
S oslatul diwly cpem )3 (YY) Miss dge 1) 3¢5 5l 38
 Oesd 4 Cund 98 103 (olom mulal &l 5l clacsloe
9 ol Cute Ol Il pslaies 3,5 (B g 03,8 Cuta
o @5 4 g WS e il |) caall58 5 (Stld e
P9 oo (hpacS oyl GialS 4 e
S ol slodjunly bigel o U5 IS iz
b ool Condy does Canl yigo Juass 3,8des 5 ol
ol M) =5 9 03lidede ((VY) phen 5 (B slaadly

@ O 3 el g (V) )0 9 ey 5 (V) 2l
a5 (oBigel 3 8as S plgiee aBl ol I Jol>
bulyd Jod Jl 085UsS (sdge slopiio (g Joli Janle
4 G 955 (hans bume (objgel daby ible
S 5 bl ol g sl lS18 i 05501 5 b0l
(S99 (995> ol (i (S0 STl Sl 09, 93
a3 o g 1y ligel 2l 50 (Jeass (ola)ld) o lacylad
(S o9y & S 518 Cute ()55 ¢ly 3. (VY)
e o 8 Sbced cute joba |y bl Juass 5 Slas
3 oSl 4 s el 55 ) 2 09
05391 b Wl wpd IS plosl o 55 Glued o Ul
il (V) el olyom 338 sy a3 )Shas 5 VL
ool o a5 cely o515 4 (s (B el (slo el
g p gl e Db il Sl I T e
OPFUS clacadse 1 U agbus 4 Cus
S (S5 eoly ool J g il s e b))l
35 3 63l Gl el yol ron sl anily 5 5plle
Sl g Spdicalsiue Gl 4 oo ol cBliie g oud

dgute 4 e Sl e ol ) ol plas 5 Sty ol S
Scusdgs Lasudo 5 (SUsS sacuadse 5 35 3 )Slas
Sl )3 (b wlal (o) lke (s 9b (Jpazs
s g SP agaell S glo wilgie GSjsel
38bas 5 Blidl dge 4 pxie ami ) g Mg (S8
9 Obrd ol co)los CogB b gl U1 e
5 lbus obud pit LBl laclye laseis
9455 ool G133l 5 Ja g (Bi90l b aiye slaoss Sl
Scdld 3 1518 Sk €5 ) G 353 digir yol (e
Ol melal & Cul S (V) 290 (S 5 (obise]
llua 455 STl 55 9 )l claan]d 5l (lasgomo
o bois ladlig) bl pin 5 &S el
O Gbxe Slops el b s pslaier (slaspal
d9dce el olmp sl (bjgel (YY) Ao edlitl
Olal38l el yisly jo cuse lbrs 9 (EalS bie Cllys
g dliuo> g S (guuaib g Cute Slbra 5 b
bl ooplpls 0,138 o pil bulyd jiee Copte Ul
ol p > (15,550l dgse drg e p WIS
5 0555l goba 9 B L LS B3 5 L
siadin ool yisls &S _alKin timd L3l ) Sy sl
Jold (Sl wilats &S5l (slaspualy SaS 4y g 39500
oo (il (Jpass glge g Cute I 505 Do 2b)
9 WS (oo 425 JraS Jsb )3 1) 550k Cute b
(V) 8 o by a8l 3 eans Lzl o] s &
2 ol B s gl paly Ghsel o (L gl
sl b osel Cundy doni Cunl Jge oz il
el g (V) () 9 (05 5 (VF) ()lSe 5 (Slsd
s gplas elaolis 4 e o odel Cusdy AL s )
Ol slae 4 ol sl Bjgel 28 sl lxee
g 2ae b)) 5 s o L5l sladyunly ;) oslizl
o 395 193 &) ol (ot & Sl (195 o slad pu0ly S
st Glibra 40 Gials 5 Cute Glbus o0 il
2 Sl 29 ol 5 Gl wlats Shjsel (VF) 2500
2 09l 9o Gl ) et oyl (ialS oo 3l
b oS o SaS 08 4 plomd mlaid (sl yuly (Si90] e
35 dg5 & yol cpllabl awshy Liogs Glbrs jl gy Sy
hags (lame slid; 650k olg b 3,8 35800 canm
(o Cgr 49 1S )30 65k (Able Luly) codi
b gy slozl B3l 4 ely ool 5l g a5 185
@33 b dgde o aBldgy (b wlal e
4 g 1S Iy Cund el )5 (glalabls 5 (6)S5 (slaanl s



L‘")m 9 @LJ;’M& u.cu?lab

Sloaiej ) s st laloes g dyly 10l
sokaioy & Cosl p3¥ oppli sl ol apl 3 (55 LsS
> gl asl 53 ayaly ol (Bjsel (oS8 (2T
o) Ui9e] omi e Dgis 0kl K il ¢ gla e
ssbtor plao Con i sloeygd (o Bjgel (sladoliyy )3 o3y,
woles .45 b 5l I8 Wl o oylalre 5t doyn Slis |
(90l A Cand (65 p9pleinl b A5lg o 3 dw yhe lygliie
Slojgl—ie o beo 3 lodpaly nl Gl 5 550
2 le cp 95 5 5U clacuw] LalKisly 5 Lyl

A il bgseiily g oligel I oy 1,

o953 GBI gl 5l (59 (S Sl
ol I idgejl 4 g Cley BMBI cpjlse Smgdy cnl )
Jalgd diloye sa iz jlao ol g yLislaosld 45 4 ool
ST SRS b oles 15 oley syls3ly Juo | g il
K392 blo &8 oloj o g sl 858 Gimghy )3 culdy b

Bl 1y Gimgdy 5l zess ol

o o>
ol 00 ol Alie BNy Lawgs Ll ol 4 ja

OB Mg &8 )l

93 (Jgl odingi odpe y ot 2ok sl g Himeh 2ok
olps p olos (50 5 ayllas e wl 0o pylas g po—w
92 9 Jgl o

&8lo 4o,
e Lo oles 4558y 136 4ol Alie (S A ags ol b

Cw [3Y

References

1. Fombouchet Y, Pineau S, Perchec C, Lucenet ],
Lannegrand L. The development of emotion
regulation in adolescence: What do we know and
where to go next? Social Development. 2023;
32(4):1227-42.

2. Costa A, Moreira D, Casanova ], Azevedo A,
Gongalves A, Oliveira [, Azevedo R, Dias PC.
Determinants of academic achievement from the
middle to secondary school education: A
systematic review. Social Psychology of
Education. 2024; 27(6):3533-72.

3. Morton BM. The grip of trauma: How trauma
disrupts the academic aspirations of foster youth.
Child Abuse & Neglect. 2018;75:73-81.

Py (ead 3,Sles 355 agia &5 2580 (30 by,
ik ) ok S plrs @Al S e Cugl 35
Slgice o cul elonl Mol )3 3850 3, Shos i3 9 (93,8
5o J> 5 LS Jliles3 ke bl Lo g sbml >
s B j Sgatg o 5l Jelge cnl 29 Bly 5e Lol
2 S nzen (TF) 55800 s3al) 505 ulua] Sl
Mg sl 2929 ety Ml oo laplons e 9 J 8
Oy lrs @dati (@ly ) il LS L bl s ke
0P Salen (yous Sl e 6)l3) 5 (BUS Ok S
Call cge (D38 g ) (md (BLS claanl s
o PGS lacuBge ) g 298 Laze b 2)8 L)
Syl ol @ly 0 298 CuBse ol e Fuly (Sl
395 blusbye g y90l 228 JpuS (e ol o Sl oo
38des 290 4 e g S Cugi gy 0 |y sl

LRV Se)
Dy obcudgioe gl b iagh plw able Lidgh oyl
ly lacosgione Gimgl 5 Sitimghy o Sitlofl 35 (S
S92 ORoR cnl e (Kl ) LS sbnl Sl e
5 ol 4B Sy 5355 e abgio pgd 093 (ool Sl
S a el oS blhnlul gl ees »
o las)ls—3> 5 Gimgsy cul o Simggy 9 Silej]
Simgh o Simghy 51 slo gl )3 & 295 0 dlaidy
S g8 o0 oy ol @l bl didls (S
ol loxs elais (g0l I e 3 Shos 032V
oyl il g (deaxd Blisl Gl Cax (nizen 25
P Lagb ol bigal Sl malals ¢yljgel il (s
Cuto Sl sasie 5 ()SUsS slasingy ) oSl (85 )L

4. Johnson SR, Stage FK. Academic engagement
and student success: Do high-impact practices
mean higher graduation rates? The Journal of
Higher Education. 2018;89(5):753-81.

5. Appleton L. Academic libraries and student
engagement: A literature review. New Review of
Academic Librarianship. 2020;26(2-4):189-213.
6. Seif M, Talebi S, Darvishi M. Presenting causal
model of students' academic burnout based on
perfectionism with the mediating role of
academic  procrastination and academic
engagement. International Journal of
Psychosocial Rehabilitation. 2020;24(4):7913-
24.

7. Archambault I, Janosz M, Fallu JS, Pagani LS.
Student engagement and its relationship with

¥ VO-YAADR) V5 VFF 1 bUiiyly, g Juo g B g, onidaiy — (sols dolilad


https://pubmed.ncbi.nlm.nih.gov/28478934/
https://pubmed.ncbi.nlm.nih.gov/28478934/
https://pubmed.ncbi.nlm.nih.gov/28478934/
https://www.researchgate.net/publication/324462978_Academic_Engagement_and_Student_Success_Do_High-Impact_Practices_Mean_Higher_Graduation_Rates
https://www.researchgate.net/publication/324462978_Academic_Engagement_and_Student_Success_Do_High-Impact_Practices_Mean_Higher_Graduation_Rates
https://www.researchgate.net/publication/324462978_Academic_Engagement_and_Student_Success_Do_High-Impact_Practices_Mean_Higher_Graduation_Rates
https://www.researchgate.net/publication/324462978_Academic_Engagement_and_Student_Success_Do_High-Impact_Practices_Mean_Higher_Graduation_Rates
https://www.tandfonline.com/doi/abs/10.1080/13614533.2020.1784762
https://www.tandfonline.com/doi/abs/10.1080/13614533.2020.1784762
https://www.tandfonline.com/doi/abs/10.1080/13614533.2020.1784762
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
file:///C:/Users/Home/Downloads/PDF.pdf
https://pubmed.ncbi.nlm.nih.gov/18708246/
https://pubmed.ncbi.nlm.nih.gov/18708246/

Swass 3,las g (Jnass (g il o mass L g b @il (10901 (i 1

early high school dropout. Journal of
adolescence. 2009 Jun 1;32(3):651-70.

8. Eslami M, dortaj f, sadipour e, delavar a. the
causal modeling of academic engagement based
on personal and social resources among
undergraduate students at Amir Kabir University
in Tehran. Counseling Culture and Psycotherapy.
2016;7(28):133-61.

9. Kord B, Babakhani A. The Role of Self-
Compassion and Mindfulness in predicting the
female students' academic stress. Journal of
Educational Psychology Studies.
2016;13(24):109-26.

10. Ang RP, Huan VS, Braman OR. Factorial
structure and invariance of the Academic
Expectations Stress Inventory across Hispanic
and Chinese adolescent samples. Child
psychiatry and human development.
2007;38:73-87.

11. Holinka C. Stress, emotional intelligence, and
life satisfaction in college students. College
Student Journal. 2015 Jun 1;49(2):300-11.

12. Blashill MM. Academic stress and working
memory in elementary school students. 2016.
13. Ang RP, Huan VS, Braman OR. Factorial
structure and invariance of the Academic
Expectations Stress Inventory across Hispanic
and Chinese adolescent samples. Child
psychiatry and human development.
2007;38:73-87.

14. Pradhan G, Mendinca NL, Kar M. Evaluation of
examination stress and its effect on cognitive
function among first year medical students.
Journal of clinical and diagnostic research: JCDR.
2014 Aug;8(8):BCO5.

15. Biggs ], Tang C, Kennedy G. Teaching for
quality learning at university 5e: McGraw-hill
education (UK); 2022.

16. Ramabu T, Sanders I, Schoeman M. A SOLO-
Adapted Evaluation Methodology for Quantifying
Learning Transitions. InICT Education: 53rd
Annual Conference of the Southern African
Computer Lecturers' Association, SACLA 2024,
Ggeberha, South Africa, July 17-19, 2024,
Revised Selected Papers. 2025.

17. Pham LB, Taylor SE. From thought to
action: Effects of process-versus outcome-
based mental simulations on performance.
Personality and social psychology bulletin.
1999;25(2):250-60.

18. Chen P, Chavez O, Ong DC, Gunderson B.
Strategic resource use for learning: A self-
administered intervention that guides self-
reflection on effective resource use enhances
academic performance. Psychological Science.
2017;28(6):774-85.

19. Bayanfar PD, F., Partonejad N, Tabatabaee PD,
S. M. Predicting Students’ Academic Engagement
Based on Academic Support and Family

Emotional Climate: The Mediating Role of
Academic Emotions. Quarterly Journal Of Family
and Research. 2022;18(4):31-48.

20. Cakir LY, Dorak F. The Relationship Between
Stress Tolerance, Cognitive Emotion Regulation
and Temperament Types: Pre-Service Teachers
Example. Herkes i¢in Spor ve Rekreasyon Dergisi.
2024;6(4):479-89.

21. jalilzade H, Zareu HA. The Effect of Self-
Regulation Strategies on Academic Motivation
and Test Anxiety in Students Instruction and
Evaluation. 2016;11(42):13-36.

22.Fani S, zolfy V, Karimi M. The Effectiveness of
Teaching Emotion Regulation Strategies in The
Components of Academic Procrastination and
the Components of Academic Performance of Girl
High School Students. Educational and Scholastic
studies. 2022;11(1):255-78.

23. Ahmed W, Van der Werf G, Kuyper H,
Minnaert A. Emotions, self-regulated learning,
and achievement in mathematics: a growth curve
analysis. Journal of educational psychology.
2013;105(1):150.

24. Sheybani H, Mikaeili N, Narimani M. The
Efficacy of Emotion Regulation Training on
Stress, Anxiety, Depression and Irritability of the
Students With Disruptive Mood Dysregulation
Disorder. Journal of Nursing Education.
2018;5(6):37-44.

25. Karami R, Sharifi T, Nikkhah M, Ghazanfari A.
Effectiveness of Emotion Regulation Training
Based on Grass Model on Reducing Rumination
and Social Anxiety in Female Students with 60-
Day Follow-up. Iranian Journal of Health
Education and Health Promotion. 2019;7(1):1-9.
26. IranNejad S. The Effectiveness of Emotion
Regulation Training based on Gross Model on
Academic Performance and Problem Solving in
Female High School Students. journal of
Psychology new Ideas. 2021;8(12):1-8.

27. Nourali H, Hajiyakhchali A, shehniyailagh M,
Maktabi G. The Effects of Teaching Cognitive
Regulation of Emotion Strategies on Social
Adjustment and Well Being of Male Gifted
Students. Psychological Achievements.
2018;25(2):91-110.

28. Fredricks JA, Blumenfeld PC, Paris AH. School
engagement: Potential of the concept, state of the
evidence. Review of educational research.
2004;74(1):59-1009.

29. Safari H., Jenaabadi H., Salmabadi M., Abasi A.
Prediction of Academic Aspiration based on
Spiritual Intelligence and Tenacity. Bimonthly of
Education Strategies in Medical Sciences.
2016;8(6):7-12.

30. Zajacova A, Lynch SM, Espenshade TJ. Self-
efficacy, stress, and academic success in college.
Research in higher education. 2005;46:677-706.

\A—W\:(a‘\) VP NF-¥ :ufélmcu'g) dlh J..\o 9 € 035) MQ)" - u.ol& aollad


https://pubmed.ncbi.nlm.nih.gov/18708246/
https://pubmed.ncbi.nlm.nih.gov/18708246/
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://qccpc.atu.ac.ir/article_7096.html?lang=en
https://jeps.usb.ac.ir/article_2951_en.html
https://jeps.usb.ac.ir/article_2951_en.html
https://jeps.usb.ac.ir/article_2951_en.html
https://jeps.usb.ac.ir/article_2951_en.html
https://jeps.usb.ac.ir/article_2951_en.html
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://www.semanticscholar.org/paper/Stress%2C-Emotional-Intelligence%2C-and-Life-in-College-Holinka/611410e552e1d399be2c32450d413fd5c1d16cfb
https://www.semanticscholar.org/paper/Stress%2C-Emotional-Intelligence%2C-and-Life-in-College-Holinka/611410e552e1d399be2c32450d413fd5c1d16cfb
https://www.semanticscholar.org/paper/Stress%2C-Emotional-Intelligence%2C-and-Life-in-College-Holinka/611410e552e1d399be2c32450d413fd5c1d16cfb
https://digscholarship.unco.edu/cgi/viewcontent.cgi?article=1365&context=dissertations
https://digscholarship.unco.edu/cgi/viewcontent.cgi?article=1365&context=dissertations
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://psycnet.apa.org/record/2008-00114-006
https://pmc.ncbi.nlm.nih.gov/articles/PMC4190705/
https://pmc.ncbi.nlm.nih.gov/articles/PMC4190705/
https://pmc.ncbi.nlm.nih.gov/articles/PMC4190705/
https://pmc.ncbi.nlm.nih.gov/articles/PMC4190705/
https://pmc.ncbi.nlm.nih.gov/articles/PMC4190705/
https://cetl.ppu.edu/sites/default/files/publications/-John_Biggs_and_Catherine_Tang-_Teaching_for_Quali-BookFiorg-.pdf
https://cetl.ppu.edu/sites/default/files/publications/-John_Biggs_and_Catherine_Tang-_Teaching_for_Quali-BookFiorg-.pdf
https://cetl.ppu.edu/sites/default/files/publications/-John_Biggs_and_Catherine_Tang-_Teaching_for_Quali-BookFiorg-.pdf
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0146167299025002010
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://journals.sagepub.com/doi/abs/10.1177/0956797617696456?journalCode=pssa
https://qjfr.ir/article-1-1262-en.html
https://qjfr.ir/article-1-1262-en.html
https://qjfr.ir/article-1-1262-en.html
https://qjfr.ir/article-1-1262-en.html
https://qjfr.ir/article-1-1262-en.html
https://qjfr.ir/article-1-1262-en.html
https://www.magiran.com/paper/1886563/the-effect-of-self-regulation-strategies-on-academic-motivation-and-test-anxiety-in-students?lang=en
https://www.magiran.com/paper/1886563/the-effect-of-self-regulation-strategies-on-academic-motivation-and-test-anxiety-in-students?lang=en
https://www.magiran.com/paper/1886563/the-effect-of-self-regulation-strategies-on-academic-motivation-and-test-anxiety-in-students?lang=en
https://www.magiran.com/paper/1886563/the-effect-of-self-regulation-strategies-on-academic-motivation-and-test-anxiety-in-students?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://pma.cfu.ac.ir/article_2198.html?lang=en
https://psycnet.apa.org/record/2012-26194-001
https://psycnet.apa.org/record/2012-26194-001
https://psycnet.apa.org/record/2012-26194-001
https://psycnet.apa.org/record/2012-26194-001
https://psycnet.apa.org/record/2012-26194-001
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://ijpn.ir/browse.php?a_id=993&sid=1&slc_lang=en
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://journal.ihepsa.ir/article-1-933-en.html
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://psychac.scu.ac.ir/article_14111.html?lang=en
https://journals.sagepub.com/doi/10.3102/00346543074001059
https://journals.sagepub.com/doi/10.3102/00346543074001059
https://journals.sagepub.com/doi/10.3102/00346543074001059
https://journals.sagepub.com/doi/10.3102/00346543074001059
https://edcbmj.ir/browse.php?a_id=949&sid=1&slc_lang=en
https://edcbmj.ir/browse.php?a_id=949&sid=1&slc_lang=en
https://edcbmj.ir/browse.php?a_id=949&sid=1&slc_lang=en
https://edcbmj.ir/browse.php?a_id=949&sid=1&slc_lang=en
https://edcbmj.ir/browse.php?a_id=949&sid=1&slc_lang=en

o‘)‘soa‘c 9 dhus).w& ‘:oa:alh

31. Shokri O, Farahani MN, FARZAD VE, Safaei P,
Sangari AA, Daneshvar AZ. Factorial validity and
reliability of Farsi version of the student-life
stress inventory. Research in Psychologial
Health. 2008;2(1):17-27.

32.Dortaj F, Delavar A. The Effect Of Process And
Product Mental Simulation On Academic
Achievment Of College Students. New thoughts
on Education. 2005;1(2):7-21.

33. Lv B, Zhou H, Guo X, Liu C, Liu Z, Luo L. The
relationship between academic achievement and
the emotional well-being of elementary school
children in China: The moderating role of parent-
school communication. Frontiers in psychology.
2016 Jun 24;7:948

34. Achmadi H, Antonio F, Pramono R, Bernarto I,
Purwanto A. Identification of the positive and
negative emotions that appeared among high
school students when selecting university at
Jakarta and surrounding area. Systematic
Reviews in Pharmacy. 2020 Oct 18; 11(9):759-
66.

35. Hairul S, Amal I, Nafis Al. The Effect of
Emotion Regulation Training on Academic Stress
of Students. Journal of Psychology Today. 2023
Mar 31;1(1):36-43.

36. Garcia-Ros R, Pérez-Gonzalez F, Tomas JM,
Sancho P. Effects of self-regulated learning and
procrastination on academic stress, subjective
well-being, and academic achievement in
secondary education. Current Psychology.
2023;42(30):26602-16.

37. Akfirat ON. Investigation of relationship
between psychological well-being, self esteem,
perceived general self-efficacy, level of hope and
cognitive  emotion regulation strategies.
European Journal of Education Studies. 2020 Aug
20;7(9).

38. Akhlaghi Yazdi Nejad F, Hossein Sabet F,
Borjali A. Effectiveness of emotion regulation
training on increasing self-efficacy and well-
being in drug-dependent individuals. Journal of
Occupational = Health and Epidemiology.
2017;6(1):9-16.

‘O—YAZ(O*) PR & :beulg, ‘5‘@ JM 9 » 035) ‘;w.ég))— ‘:olc aollald


https://ensani.ir/file/download/article/20100915195239-20.pdf
https://ensani.ir/file/download/article/20100915195239-20.pdf
https://ensani.ir/file/download/article/20100915195239-20.pdf
https://ensani.ir/file/download/article/20100915195239-20.pdf
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.frontiersin.org/journals/psychology/articles/10.3389/fpsyg.2016.00948/full
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
https://www.sysrevpharm.org/abstract/identification-of-the-positive-and-negative-emotions-that-appeared-among-high-school-students-when-selecting-university--65889.html
http://digamed.net/index.php/psychologytoday/article/view/166
http://digamed.net/index.php/psychologytoday/article/view/166
http://digamed.net/index.php/psychologytoday/article/view/166
http://digamed.net/index.php/psychologytoday/article/view/166
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://www.researchgate.net/publication/349190418_INVESTIGATION_OF_RELATIONSHIP_BETWEEN_PSYCHOLOGICAL_WELL-BEING_SELF_ESTEEM_PERCEIVED_GENERAL_SELF-EFFICACY_LEVEL_OF_HOPE_AND_COGNITIVE_EMOTION_REGULATION_STRATEGIES
https://johe.rums.ac.ir/article-1-236-en.html
https://johe.rums.ac.ir/article-1-236-en.html
https://johe.rums.ac.ir/article-1-236-en.html
https://johe.rums.ac.ir/article-1-236-en.html
https://johe.rums.ac.ir/article-1-236-en.html
https://johe.rums.ac.ir/article-1-236-en.html

