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 Abstract 

The forced transition to online instruction due to covid-19 

pandemic brought about many changes and challenges. Therefore, 

evaluating these changes is of utmost importance. The study aimed 

to contribute to the existing literature by investigating the online 

adaptation of Iranian EFL high-school teachers. Purposive 

sampling was employed to approach the 20 teacher participants of 

the study. To this end, the researchers used semi-structured 

interviews to gather qualitative data concerning their perception 

towards of online instruction. The results of the study were 

promising. Although they reported many challenges and 

shortcomings, they believed those weaknesses motivated them to 

increase their digital literacy and integrate ICT into their approach. 

Moreover, teachers saw the pandemic as a forced opportunity and 

believed it was time to harness the power of ICT integration in post-

pandemic education. Finally, all the study findings and possible 

implications are discussed, and suggestions are presented to prevent 

barriers to online instruction. 
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Introduction 

As stated by Zhou et al. (2020) , “The outbreak of COVID-19 in Wuhan, China, at the end of 

2019, was a major public health emergency that had the fastest spread, the widest scope of 

infection, and the most difficult to prevent and control in China since its establishment” (p. 
502). The rest of the world could not avoid the virus in any way. Consequently, the infectious 

virus altered how we live, interact, work, teach and learn; hence, education has not been 

immune (Flores & Swensen, 2020). From an educational perspective, it can be said that one of 

the most significant consequences of the Covid-19 outbreak was intensive school closure in 

many countries worldwide. According to the data issued by UNESCO, “192 countries have 

implemented nationwide closure of academic institutions, and 5 have implemented local 

closures, impacting about 99%9% of the world's student population” (Tandon, 2020, p. 1). The 

education system in Iran was no exception. Many schools in Iran were closed in late February 

2020.  

To prevent the side-effect of the virus, the Chinese government started a tactical policy 

called “suspending classes without stopping learning,” which gained momentum and was 
followed by other countries to switch their mode of education to online (Zhang et al., 2020; 

Tandon, 2020; Zhou et al., 2020). The education system in Iran is based on conventional 

education, demanding students to turn up in classes. In specific conditions where students have 

no permission to enter school, teachers had to shift the mode of instruction from traditional 

teaching to online education while they were not prepared for that.  

The approach toward teaching and learning has drastically changed; teachers experienced 

significant complications in conducting virtual classes and retaining the least contact with 

students. The significance and implications of the virus on the educational system are yet to be 

known. Nevertheless, its numerous challenges and opportunities for teachers and learners are 

obvious. (Liguori & Winkler, 2020; Basilaia & Kvavadze, 2020; Huber & Helm, 2020; O’Brien et al., 
2020). 

Research intended to study a thorough understanding of the challenges and opportunities of 

ICT since acquiring the knowledge of these challenges and opportunities would contribute to 

the efficiency and effectiveness of EFL teacher training programs and curriculum design. It 

would only happen when teachers are familiar with upcoming opportunities and threats in using 

technologies. With this in mind, the researchers hoped that the present study could contribute 

to the existing literature and provide practical insight for English language teacher education 

programs. Furthermore, being aware of upcoming challenges in online instruction can lead to 

more productive and efficient time management, class management, interaction, and feedback 

(La Velle et al., 2020).  Moreover, studies of this kind can also shed light on the effectiveness 

of teacher education programs by considering teachers’ points of view. 

Literature Review 

Background of the Study 

The new Coronavirus disease 2019 (COVID-19) was spread in China at the end of 2019. The 

virus spread rapidly all over the globe and placed it in the global spotlight, demanding all 
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institutions prepare a precautionary plan. Most countries recognized the pandemic as a national 

emergency in early 2020. In response to the outbreak, different societies adopt varying 

strategies to tackle the problem. For example, as Zhang et al. (2020) stated, China's government 

implemented a series of emergency management mechanisms. One of those mechanisms in the 

educational mainstream was “Suspending Classes Without Stopping Learning,” which means 
switching face-to-face instruction to large-scale online teaching during school closure, gaining 

momentum and being followed by other countries. Or in India, as mentioned by Tandon (2020), 

schools during the pandemic followed the guidelines introduced by the government and 

initiated virtual classes to bridge the gap in instruction. 

In Iran, the context of the current study, as in another context (Sahu, 2020; Zhang et al., 

2020; Tandon, 2020; Zhou et al., 2020; Flores, 2020; Liguori & Winkler, 2020; Lorenza & 

Carter, 2021) the Covid-19 was considered as a national disaster which brought about 

significant impact on all departments of the society, and educational system is by no means an 

exception. To counter the side-effect of the virus, the Iranian government demands all sectors 

organize forces or constraints to stop gathering. Iran and many other countries took measures 

to minimize the spread of the virus, including travel restrictions, social distancing, quarantine, 

and closure of gyms and movie theaters, including the educational institution (Sahu, 2020; 

Murphy, 2020; Weeden & Cornwell, 2020). The global closure of schools confronted the 

educational system, including teachers and students, with unpredicted and unwanted situations. 

Teachers had to suspend off-line or face-to-face instruction and in order to continue teaching 

and learning, the only possible way was to adhere to an alternative mode of delivery: online 

instruction as mandated by the Ministry of Education. Therefore, there was an urgent need for 

teachers and learners to adapt rapidly to the new context of teaching and learning. Faculty 

members had to adjust their teaching plans, teaching styles, and assessment styles to the “new 
normal” (Lapitan Jr et al., 2021). 

Attention to online learning and school digitalization can be traced back several years 

(Shahnama et al., 2021; Konig et al., 2020; Tallent-Runnels et al., 2006; Lorenza & Carter, 

2021; Kopp et al., 2019; Leszczyński et al., 2018). From the outset of the pandemic, online 

teaching and learning, as stated by Tsar (2020), which played a supplementary role in 

traditional education in the pre-Covid-19 situation, has now become the only way possible to 

welcome worldwide and dominate global education. Strielkowski (2020) argued that the 

mandatory use of online instruction brought about by the Covid-19 pandemic led to novelties 

in the educational system that require years of investigation to fully understand its pros and 

cons. 

This abrupt shift in the educational system led to various expressions defining the new 

online mode of learning and teaching (Lorenza and Carter, 2021). Different scholars used 

varying terms to describe online learning, for instance, “distance learning,” “distributed 
learning,” “blended learning,” “online learning,” and “mobile learning,” which all often have 
been used interchangeably during the Covid situation. However, Lorenza and Carter (2021) 

believe that the term “emergency remote teaching” (ERT), which was proposed by Hodges et 

al. (2020), can appropriately define the current mode of instruction which acted as a 

contingency plan to ensure the continuation of education to students.  
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It is noteworthy that online teaching and learning exercised during the covid crisis carried a 

stigma of having lower quality compared to traditional face-to-face instruction (Hodges et al., 

2020). The online activities offered during the Covid-19 pandemic are not the same as well-

planned online experiences (Lorenza & Carter, 2021; Gacs, Goertler, & Spasova, 2020; 

Paesani, 2020). Empirical studies in online instruction conducted by scholars such as Chapelle, 

2010; Hampel & Stickler, 2015; Plonsky & Ziegler 2016 have revealed that the practice of 

online education or blended teaching could be beneficial as face-to-face instruction regarding 

students’ language achievement and proficiency gains. On the other hand, Joshi et al. (2020) 

believed that instructional achievement of online learning is arguable as there is no face-to-

face interaction between learners and teachers. 

A large body of studies investigated the quality of online classes from different viewpoints. 

They have concluded that decisive matters influence online courses' nature and scope, 

including time management, teacher-student relationship, assessment, and feedback 

(Bassoppo-Moyo, 2006; Conaway et al., 2005; Ko & Rossen, 2010; Limperos et al., 2015). 

Moreover, there have been some studies regarding students’ failure rates in online classes 
before the outset of the pandemic (Luyt, 2013; Morris et al., 2005; Tyler-Smith, 2006). 

Shahnama et al. (2021) believe that there is no specific classification of early works of 

researchers on online education issues. For example, Brooks (2003), in an attempt to review the 

related literature on factors inhibiting faculty members, including teachers and students, from 

taking part in an online learning environment (OLE), mentioned teachers’ attitudes as the chief 

factor influencing the quality of online classes. In another study, Arbaugh (2005) pinpointed that 

technology, behavioral characteristics of students, and teachers’ teaching styles as the main 
issues in online instruction. In another study by Yeung (2003), teacher and student support, 

course development, course structure, and how the institution assesses online learning were the 

main challenges in classes, while Jacobs (2013) considered assessment as the potential source 

of problems. 

 However, more recently, in an attempt to classify the relevant issues of online classes into 

a more organized framework, researchers such as Kebritchi et al., (2017), Rasheed et al. (2020) 

believed that students’ challenges were mainly of self-regulation type and teachers’ challenges 
were mostly related to the technology infrastructure while administers of institution mainly 

dealt with providing the required training for their teachers (Shahnama et al., 2021). As stated 

before, there are a vast number of related studies on online teaching and learning challenges 

and how online instruction played a supplementary role in education before the Covid-19 crisis 

(Assareh & Bidokht, 2011; Hadijah & Shalawati, 2017; Quadri et al., 2017; Kebritchi et al., 2017; 

Rasheed et al., 2020; Brooks, 2003; Arbaugh, 2005; Yeung, 2003; Jacobs; 2013). 

Since the advent of the pandemic, different scholars have conducted varying studies to 

scrutinize and document the impact of COVID-19 in the educational mainstream.   

Reported Challenges and Opportunities on Online Instruction 

In the USA, Chen et al. (2020) conducted a quantitative study to investigate students’ perceptions 
of remote learning during the pandemic. The study's results indicated that, in general, students’ 
learning has worsened due to the forced transition to e-learning. Moreover, students showed 
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strong tendencies toward synchronous recorded live lectures and asynchronous pre-recorded 

lectures with synchronous follow-up sessions compared to non-recorded sessions. Yet, another 

study finding pinpointed that students believed flipped classrooms and the creative use of 

technology would benefit their virtual learning (Chen et al., 2020).  

Son et al. (2020) examined the effects of quarantine on the psychological well-being of 

college students in India. The study revealed that students had experienced physical, emotional, 

and health-related issues. There were also academic-related issues such as lack of technology, 

bandwidth issues, platform-related issues, etc. 

Rajab et al. (2020) also conducted a cross-sectional survey to study the effect of the Covid-

19 pandemic on online education at a medical college in Saudi Arabia. The findings of the 

study indicated that 62.5% preferred flipped classrooms, since their attitude towards online 

instruction were positive and they favored switching to either online or blended learning.  

Bisht et al. (2020) conducted their study during the initial emergence of Covid in India when 

no well-defined guidelines were prepared for the continuation of instruction. They focused on 

the acceptability and challenges of online higher education. The data analysis highlighted that; 

students adapted to online examinations more easily and most students had no difficulty with 

online instruction. They also found that gender had a prominent role in online adoption by 

stressing that female student had greater adaptability of online educational modes. 

Similarly, Gonzalze et al. (2020) studied the influence of the covid-19 lockdown on the 

autonomous performance of students in Spain. The study's results pinpointed that; the covid-

19 pandemic had positive effects on students’ autonomous performance, which implied that 

students got better scores during confinement and assessment process and learning and 

teaching styles should change as well.  

In another study, Händel et al. (2020) studied the effects of digital readiness on socio-

emotional perceptions of higher education students in the context of the new Covid crisis. They 

found that students’ readiness for digital learning was satisfactory and students were pleased 
with the upcoming situation as they were accustomed to digital tools and well connected by 

social media, which means those who were ready for digital learning felt less tension and 

worries. 

Lorenza and Carter (2021) conducted a small-scale quantitative study on the effect of 

Emergency Online Teaching (EOT) during the pandemic on undergraduate students in 

Australia. They aimed to investigate students’ motivations to learn before and during the EOT 
period, review their views about emergency online learning, and understand students' opinions 

about their future careers. The findings of this case study were presented under the main themes 

of motivation to learn, course delivery, and a future career. Regarding the first theme, there 

was a decrease in motivation due to a lack of engagement, short peer interaction, distraction, 

online workload, loss of teachers' and students’ social presence, and learner agency. The 
finding with respect to the second theme of the study revealed that students were more satisfied 

with face-to-face instruction. Finally, the last theme of the study was scrutinized through skills 

and knowledge, confidence, and resilience. Students’ responses were divided between positive 
and unsure. Therefore, those who showed a positive view about their future career recognized 
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an increase in their skills, knowledge, confidence, and resilience through their studies.   

Challenges Faced by Teachers and Students 

Ute Kaden (2020) conducted a case study to focus on the changes brought about by Covid-19 

to the professional life of secondary school teachers in rural Alaska. The results revealed that 

one of the side effects of the lockdown in the educational system was an increase and change 

in teachers' workload. Furthermore, online education can support learning only if it is designed 

carefully and individualized so as not to result in inequality and social divides.  

Konig et al. (2020) conducted a descriptive study in the early phase of the lockdown in 

Germany to investigate how early teachers adapted to online teaching during the pandemic 

career. Finding from regression analysis revealed that, contrary to the researchers’ hypothesis, 
early career teachers who belong to the generation of digital natives (Prensky, 2001) do not 

guarantee their capability to use digital instruments, which indicates the advantage of being 

familiar with ICT or having software resources at their disposal before Covid crisis did not 

contribute to successful use of ICT. 

A study by Alam (2020) elaborated on the challenges of online instruction for teachers and 

students during the lockdown in Bangladesh. The result of this qualitative study revealed that 

such challenges were due to teachers’ and students’ lack of prior knowledge in online 
education, technical problems, lack of internet coverage, and time management.  

 Atmojo and Nugroho (2020) were the other scholars who conducted qualitative research on 

online language learning and teaching. They categorized the challenges of Indonesian EFL 

online classes into three groups: student-related, teacher-related, and parent-related. Some 

obstacles were lack of experience and knowledge in handling online courses, teachers' limited 

ability to create materials for online instruction, absence of good infrastructure, no preparation 

and training for online education before the pandemic, difficulty in providing online feedback, 

inadequate teacher-student interaction, etc.  

Studies Conducted in Iran 

Khatoony and Nezhadmehr (2020) conducted exploratory mixed-method research to study 

EFL teachers' challenges in implementing online instruction in Iran. The data analysis revealed 

that teachers had positive attitudes toward integrating technology and the internet during the 

pandemic to ensure the continuation of instruction despite all challenges. They also indicated 

that technology instruction increased students’ self-confidence and added to their information.  

Hassani (2021) also reported six core themes as a result of Covid-19 pandemic on English 

language teachers' education. He concluded that teachers can transform the current challenges 

of the pandemic into opportunities through training, identity reconstruction, formative 

assessment, and the inclusion of technology in the teaching process.  

In a similar vein, Derakhshan (2021) conducted a study on the effect of the emergence of 

distance education on learning English language skills during the pandemic in Iran. To this 

end, employing a maximum variation sampling the researcher reported five general themes 

with their specific sub-themes, including: “1. the advantages/positive aspects of EDE for 
learning language skills of Iranian EFL learners, 2. the disadvantages/negative aspects of EDE 
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for learning language skills of Iranian EFL learners, 3. the most positively influenced skill by 

EDE, 4. the most negatively influenced skill by EDE, and 5. the solutions for solving the 

challenges of EDE contexts” (Derakhshan, 2021, p. 35). 

Shahnama et al. (2021) also tried to uncover an EFL teacher's challenges through an online 

course. A process-tracing approach was employed in order to follow the dynamic behavior of 

Covid-19 and its emergent outcomes. According to the teacher’s comments, she faced most 
challenges at the beginning of online instruction. During the middle of the course, she reported 

challenges like platform imitation, time management, low internet speed, and the slow 

adaptation of students. Finally, she said low media literacy and technological knowledge, 

textbook unfamiliarity, and evaluation problems are instances of challenges for the end of the 

course. 

Gap of the Study 

By reviewing the literature on online instruction before and during the Covid-19 pandemic, it 

can be concluded that there are many factors affecting the practice of online education. Some 

of these factors were:  teachers’ attitudes, lack of technology, behavioral characteristics of 
students, teachers’ teaching styles, and schools’ infrastructures. As stated earlier, there is a 
scarcity of empirical studies in this regard, and only a few scholars, to the best of the knowledge 

of the researchers, investigated the practice of online instruction during the pandemic 

(Shahnama, Elahi Shravan, and Yazdanmehr, 2021; Khatoony and Nezhadmehr, 2020; 

Hassani, 2021; Derakhshan, 2021). Thus, considering the prominence of adaptation to online 

instruction during unprecedented situations like the coronavirus pandemic, the present study 

contributed to the existing literature by investigating high-school teachers’ adaptation to online 
education during the pandemic. Moreover, it is noteworthy that having a broader view of this 

issue would shed light on beneficial guidelines for future improvement of EFL teacher training 

programs or curriculum design. 

Accordingly, this study serves as the stepping stone for further investigation into this 

neglected area of inquiry. To fill this gap, the study tries to answer the following questions: 

1- What adaptations were utilized by EFL high-school teachers in online classes during 

Covid-19? 

2- What patterns emerge for teachers’ adaptation in Iranian high schools during Covid-19? 

Methodology  

Research Design 

The present study implemented a qualitative design to investigate the understanding and 

insights of EFL teachers regarding the current status of online adaptation in Iranian high-

schools. Due to the study's exploratory nature and uniqueness of the teachers’ experiences, the 
study was conceptualized as a grounded theory approach to unfold factors impacting or 

impeding adjustment in the teaching and learning process.  

Participants 

The current investigation involved the participation of EFL teachers from various provinces in 

Iran, the context of the study, such as Fars, Tehran, Isfahan, Mashhad, etc. Twenty EFL 

teachers were approached to participate in the study (11 females and 9 males). The sample 
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consisted of various cycles of study (graduate degree, master’s degree, Ph.D.) aged 30 on 

average. The researcher selected the participants through purposive sampling, as the criteria 

for choosing the participants were teachers who used the technological application (e.g., adobe 

connect, sky situation-room, google meet, etc.) in conducting classes during the pandemic. 

Moreover, the aim and the nature of the study were distinctly spelled out, as was the assurance 

of confidentiality. To guarantee participants’ privacy, the researcher refers to each participant 
by number in all study segments. 

Instrument 

The data collection instrument was a semi-structured interview with questions being 

determined in advance. The teachers were free to discuss their individual experiences in the 

new Covid-19 situation. During the interview, teachers were asked basic questions regarding 

their perceived challenges and opportunities in adapting to online teachings, like “How did the 
Covid-19 pandemic change the educational system in your high-school?” “What are the 
learning/teaching merits of Covid-19?” “How did the educational system of your high-school 

react to and deal with the crisis?” and the adaptation they adopted to enhance instruction.  

Data collection 

An interview framework was developed to investigate the types of adaptation teachers utilized 

in online teaching. After reviewing the related literature on teaching education, twenty-two 

questions were developed. The questions were checked by three experienced researchers in the 

area of language teacher education to evaluate the interview questions' face and content 

validity. Any remarks about the content or wording of the questions were incorporated. 

Subsequently, the researcher piloted the interview with three volunteer EFL teachers to modify 

questions if needed. Questions were designed and asked in English language. However, when 

the interviewees could not state their thoughts and comments, they had the freedom to use their 

mother tongue (i.e., Persian). Before conducting the interview sessions, the participants’ 
permission to record the interviews was attained. Then, the researcher transcribed and 

translated Farsi interviews into English. 

Regarding the accuracy of the translations, the researchers enjoyed peer feedback, and 

necessary revisions were made. Based on snowball sampling, a semi-structured interview was 

carried out via WhatsApp; recorded voice messages were transcribed in written form for further 

analysis. The interview continued until no new information was forthcoming, and data 

saturation was reached. In order to guarantee the quality or trustworthiness of the data, peer 

debriefing was used.  

Data analysis 

The researcher carried out data analysis. To avoid any bias, the researchers directly transcribed 

each interview session. After data transcription, the researcher must be immersed in the data. 

Working within grounded theory framework, the interviews were subject to open, axial, and 

selective coding. The teachers’ phrases and sentences were considered meaningful units of 
analysis. Finally, the themes or categories obtained in the axial coding underwent selective 

conceptual analysis to synthesize categories or themes, so an overall figure for factors 

influencing teacher adaptation in Covid-19 situation was created. 
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Moreover, an experienced researcher in the qualitative study checked the dependability of data 

codification. Thus, some of the instances of themes and categorizations were randomly given 

to him and asked to decide how close our interpretations were. Accordingly, the differences 

were discussed, and the modified figure was presented. 

Results and Discussion 

The Identified Strengths during Pandemic 

Teacher #1: 

First of all was the fact that you could constantly use the internet anything that you 

wanted to find and should the students would be attended at that moment like if you 

had a problem teaching a new word you would be able to use photos on the internet 

or videos even. So, everything was much faster. Or instead of writing on the white 

board in the class, you could easily type it…. and sometimes you would be able to 
send the file in a pdf format or a word format to your students later so that they 

didn’t have to be coping everything in the class. 

Based on this quote, participant 1, there were some strengths identified during the new 

normal. The pandemic led to creativity and innovation on the parts of both teachers and 

learners.  

Teachers also believed in educational justice since technology and online classes are 

available in all corners of the country. Participant 12 mentioned: 

Teacher #12:  

Well, I see we must respect technology. We have to understand its role in our 

education, right. And now I know that technology can offer us some opportunities, 

right … sometimes it can make what that teaching is here, we have some students 
well coming from far away, well you know sometimes your students are sick, right 

and on those circumstances, you can teach in actuality in classrooms right. And at 

the same time, you can be connected to all the students absent because of illness or 

things like this. So, they can join the class. Well, I said I have this experience. I was 

in a classroom teaching some of my students present in my class, and at the same 

time, I had internet access. I was in an online class. There were some other people 

online so the teaching was being carried out not only in the actual classes but also 

in an online class. 

Moreover, change in the curriculum was another strength brought about by the pandemic as 

curricula at all levels of instruction was modified to meet the new needs of students and made 

them familiar with new technology and platforms in the world. Teacher 14 added: 

Teacher #14:  

It influenced our teaching as we did not, or I did not require to learn to teach online, 

using the materials and adapt materials or make tests in online situations. So, it 

affects the whole teaching process, and we had, and I had to define, adapt and 

redesign all the resources in the classroom using there for the situation, mainly 

online classroom. I tried to modify my ... books or adapt them so they could be 
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usable in the teaching process. I had to make some power points, for example. I had 

to do some assignments to do outside the classroom. I had to do online testing, and 

I think it was a tough period, and it is. And I think that it made a huge change in 

me. 

The Challenges and the Weaknesses of Online Instruction 

At the outset of the Covid-19 pandemic, it was apparent that the educational system would face 

may problems and deficiencies. Stakeholders in the academic mainstream were confused and 

didn’t know how to react to crises, especially in developing countries like Iran, where 
educational systems at all levels lag regarding the required knowledge and infrastructure for 

virtual instruction.  

The participants of the current study reported many challenges. They had concerns about 

their lack of digital literacy, band width and lack of high-speed internet, excessive internet 

disconnection during classes, learners’ demotivation in attending classes, the limited 
interaction of learners, some parents’ inability to afford technological tools, the difficulty in 
assessment and excessive cheating by learners. Furthermore, they were concerned about the 

available platforms and their limited implementation knowledge. Some of their comments are 

evidence of these claims: 

Participants 6 and 1, for example, maintained: 

Teacher #6:  

It had many influences on my teaching because, at first, I wasn’t quite familiar with 
how to teach online, and I was frustrated. I mean, so were the students because they 

didn’t know how to attend online classes, and I didn’t know how to handle such 
classes either. And that was one of my biggest problems at the beginning of the 

pandemic. 

Teacher #1: 

I was not very familiar with using technology, so I had to adapt myself… eeee at 
the beginning it was a bit difficult…. how to use technology how to work with 
technology especially for those teachers, me included who were not too familiar 

with technology. 

It was prominent that the unavailability of good platforms was their main concern since 

participants 2 and 5 believed that: 

Teacher #2:  

Well, at first it was so difficult for our school to continue this situation ummmm I 

remember that a very new program was made and introduced to all teachers ... 

teacher society. It was SHAD. SHAD was very, very limited. It offered a limited 

program to the users. It was not that effective, practical, and eeee efficient and eeee 

for teachers to continue their teaching through this program. Eeee anyway, we 

talked to our school principal and asked them to change this program and buy a 

new one. 
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Teacher #5:  

Another important challenge was that… eeee was a technological problem. Say 
something like the internet, the platform, and stuff…. A particularly first month may 
be in the first six or eight months of the pandemic. Because the platforms were not 

very well prepared in Iran, and the internet was not very… was not very suitable 
for those classes in which we have like 30 students in one class. 

Teachers also comment about the unwillingness of learners to attend classes. They believe 

that students do not find online courses appealing and compatible. For them, online classes 

seemed optional, and it wasn’t their priority. Teacher 3 held: 

Teacher #3:  

You know, in the beginning, my students were not comfortable enough. I mean, for 

example, two years ago and they had guards toward how to use technology and 

using it or even be present in the class, they made many excuses like for example 

teacher I didn’t access to… you know, strong connection or my internet was like 
this… was like that, my microphone had a problem, my phone, my cellphone, my 
laptop, a lot of excuses and I don’t know I’m not sure may be some of those excuses 

were correct? I don’t know, but at the beginning, I felt that most of them had guards, 
and they didn’t like to learn about how to use this technology. 

Another challenge teachers reported was parents' financial problems in providing digital 

tools for their children. Teachers 3 mentioned: 

Teacher #3:  

But we know that the students don’t have access to an appropriate connection in 
some villages. They don’t even have their cellphones, which is a big threat to them. 
… but I wanna talk about the villages, the students in those schools ummm face 

more and more problems in this era. Because some of them have to share their 

cellphones with their brothers and sisters when the schools are online, and it has 

their problems. 

Moreover, all teachers unanimously complained about the lack of access to high-speed 

internet and band width in all parts of the country. They believed it was their right to access 

high-speed internet if they wished to continue education properly during the pandemic. But to 

their dismay, they faced many internet disconnections at the time of teaching, resulting in 

losing track of teaching and students’ absence. Participant 5 said: 

Teacher #5: 

One of the bad things about online teaching was that… was the technological 
problems, eee the infrastructures were not well prepared in Iran.  I mean in terms 

of internet connections and platforms such as big blue button and sky room. You 

know that was not good. In terms of the familiarity of the teachers and students with 

these platforms …. There were problems. In terms of the internet connections… the 
weak internet connections, there were problems. Another big problem in online 

teaching was lack of involvement on the part of students and also …. somehow lack 
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of courage. 

There was also limited interaction in online classes as some teachers were not proficient in 

conducting online courses. They were not familiar with the approaches of online teaching. They 

didn’t know how to motivate students and make them active participants in the class. As 
participant 6 mentioned: 

Teacher #6: 

One of the biggest challenges, one of the most important challenges, I believe, is 

how to keep students motivated and maintain their attention while I’m teaching. It 
is a tough thing to do. Because we cannot be sure what each student is doing during 

the class. Eeee…. of course, the presupposition, eee yes, they presuppose that their 

webcam is off so we cannot see them. And I don’t know what you are doing. It is 
one of the eeee serious… one of the most serious problems in online teaching, so 

this is one disadvantage or challenge. 

Teachers also reported difficulty in assessment. As was mentioned earlier, they were not 

familiar with the approaches of online classes. They couldn’t monitor their learners, and 
students' lack of participation was a significant cause of difficulty in assessment. They believed 

that online assessment was demanding compared to face-to-face evaluation since it was easy 

to cheat in remote assessment, which was in line with the work of (Guangul et al., 2020) that 

identified academic dishonesty. Teacher 2 reported: 

Teacher #2: 

You know this pandemic eee…. made the teachers' job or responsibility… more 
difficult than you know face-to-face class. I remember that when I wanted to 

evaluate my student's performance and ask them some questions ... eeee first I call 

them and ask them to share their in-fact camera or video with me and eeee with 

their friends. But some of them eeee resist that, and you know you cannot accept. 

And eeee they actually …cannot yeah accepted. They said no, we cannot, because 

my mom or my dad is here, we are not… I’m not ready… give me enough time to 
be prepared. And many, many other things or, let’s say, excuses. Eeee ... but it is 
not the end of the story. Eeee …...I also remember that their parents also convey 

the answer. 

Opportunities Offered by Pandemic 

Paradoxically, the data analysis revealed that we should take the opportunities in the face of a 

disaster like the Covid-19 pandemic. The current pandemic led to many reforms in the Iranian 

educational system. When there was no face-to-face interaction, all institutional organizations 

sought all possible ways to find an alternative to continue instruction in the best possible way. 

Participants believed that the educational system in Iran was not ready for this kind of crisis 

and required adaptation to new conditions which was in line with the results of study by Hassani 

(2021). Participant 3 held: 

Teacher #3: 

So, they found the way to deal with this crisis. For example, they provided their 
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teachers with workshops on training teachers using these applications, soft wares, 

and platforms. And the teachers were trained. 

Teachers also comment about their increased knowledge of digital tools. They saw the 

pandemic as an opportunity, forcing them to participate in different workshops and classes to 

make themselves up-to-date and digital literate for the 21st century. For example, teacher 20 

added: 

Teacher #20: 

Then we realize that now it may happen, it maybe I mean this pandemic may be 

continued even I don’t know more than one year or two years, so I decided to learn 
much more about it, and I participated in a lot of workshops, online workshops. 

For example, in Tehran, you know valid institutes, universities, the title of those 

workshops, for example, were how to use technology in teaching, how to use let me 

remember…. How to use creativity with applications, how to use this platform, that 
platform. How to work with adobe connect or sky room. I attended these workshops, 

practiced a lot, and then applied those techniques in my teaching. 

Some teachers mentioned that formative assessment requires more emphasis in our country. 

Thus, they practiced it during their virtual instruction as they believed that if we limit ourselves 

to summative assessment, we gave rise to cheating since we couldn’t observe our students. 
Participant 6 added: 

Teacher #6:  

Well, classroom participation was the most important thing to me. I mean for 

evaluation and stuff. I didn’t take to account the final and midterm exams. They 
weren’t important to me. So, what mattered to me was classroom participation. The 
more active the student was, the higher score they received. So, this is actually how 

I evaluate my students during online classes. And this is the case with physical, in-

person classes as well. It is classroom participation that matters. See, it is called 

ongoing assessment. Or formative assessment. Well, I believe that these two are 

more important than summative assessment, which includes midterm and final 

exams. 

Other advantages of online instruction were having easy access to classes, having equality 

in learning, saving time and money from staying at home, providing synchronous feedback on 

learners’ achievement, and having more free time to attend other activities. 

Threats of Online Classes 

Unfortunately, Covid-19 pandemic and forced online teaching led to some misuse of the 

internet, as teacher 8 commented: 

Teacher #8:  

Some parents complain about the …… the students working with computers for 
other things… besides their learning, I mean studying their lessons. For example, 
some students doing their homework searched on the net, surfed Instagram, or 
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chatted with their friends on WhatsApp... And …… for parents, I think it was a 
threat rather than some opportunities for their students…During online classes, 
they are not at home to control their children, which was a problem for them” 

A Figure of EFL Teacher Online Adaptation during Covid-19 Pandemic 

As mentioned earlier, this figure was induced from the precise analysis and examination of the 

interview transcript. Additionally, the figure is composed of factors influencing teachers’ 
adaptation during the pandemic. (See Figure 1) 

 

 Figure 1:  A Figure of EFL Teacher Online Adaptation during Covid-19 Pandemic 

Discussion 

The coronavirus pandemic has affected all dimensions of our life, and education by no means 

was not an exception. To continue teaching, varying initiatives have been adopted by 

educational systems all around the globe. .ha lif et al. (2020) believed that “there were 
disagreements and ambiguities about how to teach, what to teach, the workload for teacher and 

students, and the teaching and learning environments for both teachers and students.” 
Consequently, educators quickly document the effect of Covid-19 lockdown on the educational 

Strengths
-Availability of internet at classrooms

-Innovation and creativity in teaching by using 
online resources

-Change in curriculum to meet needs of 
learners

-Technological support provided by government

Weaknesses
-Lack of digital literacy

-Lack of infrastructure at schools and 
teachers’ lack of competence in using

-Band width and lack of high-speed internet
-Excessive internet disconnection during 

classes
-Learners’ demotivation in attending online 

classes
-Limited interaction between learners and 

teacher
-Parents’ inability  to afford digital tools
-Difficulty in assessment and excessive 

cheating by learners

Opportunities
-Increase in digital knowledge of teachers by 

attending different workshops
-Teachers’ familiarity with technological tools

-Equipping schools with digital tools
Apply formative assessment

Threats
-Misuses of internet by learners

-Academic dishonesty and cheating by 
learners
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system. This study also attempted to figure out how EFL teachers mastered the challenges or 

difficulties of online instruction. Moreover, the researchers also aimed to provide insightful 

solutions to the previously mentioned challenges and threats.  

As stated earlier, in the early phase of the pandemic, teachers and students reported many 

challenges because they did not know how to handle the situation. The inadequacy of online 

platform, bandwidth issues and poor internet connection, lack of digital knowledge by teachers 

and students, learners’ unwillingness to attend online classes, and difficulty to manage online 
classes in an interactive way by teachers were some of the challenges brought about by the 

forced transition. Some of these issues are stressed by earlier studies. For instance, Khalif et al. 

(2020) believed that “the unplanned and sudden transition to online learning has imposed the 
use of new technologies that students are unfamiliar with, which has put much pressure on 

teachers, students, and parents” (p. 2). He also believed that there is an urgent need to decrease 
the digital gap in online instruction. As he added, “the sudden change of teaching has driven 

teachers to use different tools and platforms that they were not prepared to use nor trained on” 
(p. 2). 

A recent study by Flores et al. (2020) showed that teachers’ difficulty in retaining interaction 
with students was due to lack of resources and equipment, lack of training on online teaching, 

lack of support from parents, etc. Besides, Adedoyin and Soykan (2020) emphasized that 

“stakeholders most feel concerned about abilities to apply ICT in every sphere of life, that 

educational organization must be up to the task of preparing potential to be able to face 

challenges and provide solutions” (p. 2). With regard to the lack of knowledge and relevant 

experience in applying technology and unwillingness of some teachers and students to adapt to 

new situation scholars such as Huber and Helm (2020); O’Brien et al. (2020), Maggio et al. 

(2018), Lawrence (2018), and Van der Spoel et al. (2020) stated that teachers and students’ 
unwillingness to experience the new mode of teaching and learning vanished by the passage of 

time as a result of obtaining more experiences. 

Other investigators focus their attention on different aspects of the Covid-19 pandemic. For 

example, scholars such as Ferdig et al. (2020), Moorhouse (2020), Bao (2020), Zhang et al. 

(2020) focus on the ways educational organizations and stakeholders adapt to new situations. 

They also consider experiences, innovations, and strategies implemented by teachers. This 

study's findings agree with the study done by Hassani (2021), in which he stated that “the crisis 

is a forced opportunity” (p. 106). In other words, teachers are required “to accept, practice, and 
adapt to the current status of education in general and language teacher education, in particular, 

that is online, and their acceptance, practice, and adaptation may point to construction and 

reconstruction of their identities” (p. 106). Therefore, as stated by Hadar et al. (2020) these 

challenges and uncertainties are inevitable and it is time to harness the power of online 

instruction and consider it as an opportunity for growth (Murray et al., 2020). 

There are some ways to put an end to the above-mentioned difficulties. According to Floden 

and Clark (1988), by providing further knowledge and skills for teachers we can reduce these 

uncertainties to a great extent. Another way is to increase teachers and students’ digital literacy 
by training and familiarizing them with the application of technology in classes which is 

highlighted by the participants of the current study and investigators of other studies (Basilaia 
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et al. 2020; Mohammadimehr, 2020; Haghighi et al. 2020; Sahu, 2020). 

The findings of this study also highlighted the importance of formative assessment during 

pandemic as mentioned by the teachers participating in the interview sessions. Hassani (2021) 

also stated that “It does not make sense to evaluate learners by a single final exam. It is not just 
and fair, and it is far better to evaluate them in the course of time through ongoing assessment” 
(p. 106). The existence of poor internet connection during instruction is supported by Alam's 

(2020) in which the researcher asserted that the problem was present at a national scale and it 

was unavoidable to prevent. 

Overall, the crisis required educational organizations at all levels to switch toward online 

instruction; which is the point of an agreement reached by not only beneficiaries all around the 

world but also the teachers in the current study (Hassani, 2021). Because, the practice of online 

education is accepted and applied by all stakeholders all over the globe. 

It is worth to note that, the forced transition to online education presents some other 

advantages as well (Alves et al., 2017). It can serve students across a wider geographic country, 

easy access to classes from anywhere, achieving optimal school-life balance through 

synchronous and asynchronous learning, learning new technical skills, enhancing 

communication skills to name few. 

Conclusion and Implications 

With the outset of the Covid-19 pandemic and forced K-12 school closure, many changes were 

dictated to human life. One of these unpredicted changes to daily life and education was a 

forced transition from face-to-face classes to online teaching, with many stakeholders still 

unaccustomed to the new environment. 

The present study adopted a qualitative approach to investigate teachers’ online adaptation 
in Iranian high schools during the pandemic. To answer the research questions, we tried to 

figure out how EFL teachers mastered the barriers of online instruction and how they identified 

and embraced the offered opportunities. The study's finding regarding the first research 

question encompasses four core categories: strength, weakness, opportunity, and threat. One 

of the most raised concerns about adaptation difficulty was the lack of digital literacy. 

Lawrence (2018) stated, "A teacher with the skill or knowledge of ICT is a better positioned to 

judge the usefulness of adopting and integrating ICT into teaching and learning activities” (p. 
15). The unfamiliarity with online resources and lack of digital literacy can be solved by 

providing teacher training sessions or workshops. Baran et al. (2011), during the earlier time 

of the pandemic, highlighted the importance of offering preparation courses for teachers to 

reduce online instruction's inhibiting factors and help them easily transfer from face-to-face 

teaching to online mode. The majority of teachers also expressed concerns about the 

unwillingness of students to join online classes, for which they could do nothing.  

The availability of online resources and institutional factors also played a role. Lawrence 

(2018) highlighted that “Teachers rarely have complete autonomy regarding the adoption and 
integration of ICT in teaching and learning… the institution's management typically controls 

access to infrastructure supporting adoption and integration, such as allocating resources, 

offering training programs, applying ICT to support a wider variety of teaching and learning 
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tasks, and encouraging experimentation with ICT. They may even control physical access to 

the hardware and software needed to adopt and integrate ICT innovation” (p. 17). 

Schools with adequate financial and technological resources could better resist the Covid-

19 crisis. Moreover, as Konig et al. (2020) stated, “those teachers who already had software 
resources at their disposal and were familiar with their use in teaching were advantaged when 

school closure began” (p. 617). Overall, the availability of resources such as software and 
hardware were necessary factors in adaptation during the pandemic. 

Almost all teachers reported difficulty in assessment due to excessive cheating. Another 

survey has shown, “It does not make sense to evaluate learners by a single final exam. It is not 
just and fair, and it is far better to evaluate them over time through ongoing assessment” 
(Hassani, 2021, p. 106). Consequently, based on the findings of the current investigation, it is 

advisable to conduct a formative assessment to diagnose students’ needs regarding remote 

learning and provide appropriate lesson plans in the long run (Konig et al., 2020). And also, to 

minimize cheating by students. This investigation also shed light on the opportunities offered 

by this unwanted crisis. Darling-Hammond and Hyler (2020) stated, “And as we walk the road, 
we will learn still more by committing to sharing what we invent with one another” (p. 463). 
Therefore, according to the current survey findings, teachers in general, and EFL teachers in 

particular, should accept and adapt to the status quo and seize the opportunity to reconsider and 

reinvent preparation and schooling itself. This adaptation also may point to the reconstruction 

of their identities and a change in attitudes towards implementing technology in class even after 

lockdown since some teachers prefer to adopt hybrid teaching if they have the right to choose. 

This finding also was underscored by Ahmady et al. (2020), König et al. (2020), Liguori & 

Winkler (2020), Liyanagunawardena and Aboshady (2018), Maggio et al. (2018), and WHO 

(2020), Hassani (2021). 

In line with the study's findings, it could also be concluded that the availability of the internet 

and digital tools led to misuse of the internet on the part of students, especially those whose 

parents were occupied with their job. 

Generally speaking, stakeholders in the educational mainstream should admit that this 

lockdown brought havoc and disorders to our educational system. Before the Covid-19 strike, 

the use of blended learning and digital tools as supplementary options were rampant in many 

countries. While during school closure and a forced transition to online delivery, educational 

systems all over the globe encountered unwanted predicaments for which they were not 

prepared.  

To put it differently, the online delivery exercised during the pandemic was not an option to 

increase learning but was the only alternative available. As the study's findings revealed, in 

developing countries like Iran, it was demanding to adapt to new situations, and unpreparedness 

regarding school infrastructure and teachers’ digital competence can make the transition 
challenging. Therefore, the crisis necessitated well-planned digital training sessions for 

teachers and enough infrastructure for schools, so effective learning and teaching occur. 

Hassani (2021) also supported the finding in which there was a shift from uncertainty and 

dilemma to a state of certainty and a sense of congruence throughout lockdown. In other words, 

it is probable to experience some challenges in the early month of the pandemic and adapt to 



 Presenting a Profile of Online Teaching Adaptation among the Iranian EFL … / Yarahmadi                        249 

 

them, embrace them, and see them as offering opportunities and benefitting them. Thus, it is 

suggested that the ministry of education and those in charge consider these weaknesses and 

provide learning opportunities for pre-service and in-service teachers.   

It is also worth highlighting that, although teachers benefit from the practice of remote 

learning and teaching (Krommer et al., 2020), online learning and education should not be 

considered a substitute for conventional instruction during the post-pandemic. Since schools 

are an appropriate environment for students' social learning, as stated by Konig et al. (2020). 

The study's findings added to the existing literature on the Covid-19 pandemic and its 

unlimited aspects. Therefore, stakeholders in TEFL have several pedagogical implications and 

practical points of view. It is self-evident that knowledge of these issues would undoubtedly 

give a broader perspective to teachers in general- EFL teachers in particular- and prevent them 

from experiencing the earlier mentioned challenges. Consequently, it is necessary to equip 

teachers with this knowledge and train them. 

Moreover, another implication for the current study could be geared toward teacher training 

courses. So, the study's next target is administrators or those in charge, as highlighted by 

participants. They believed that some of the challenges or difficulties were out of their control 

and that administrators were responsible. Therefore, they should consider these weaknesses 

and enhance the effectiveness of instruction by providing adequate instruments for schools and 

knowledge for teachers. Some participants in the current study showed interest in conducting 

online classes even after the pandemic and are willing to integrate ICT into their teaching. To 

meet this end, it is suggested that educational organizations offer options to those potential 

teachers, whether to select in-person classes or blended education.  

In addition to all the recommendations mentioned above and concerning the findings, 

administrators, teacher educators, and stakeholders in the realm of teacher education are 

advised to consider the results of these kinds of surveys in their designing, revising, and 

implementing curriculums and programs to meet the new needs of 21st-century instruction.  

Limitations of the Study 

Regardless of all the promising findings of the current investigation, the limitation should be 

discussed. A limitation to note is that it was demanding to interview EFL teachers during the 

pandemic. Second, data gathering was limited to a semi-structured interview. Another issue in 

the present study is that one month of data gathering is a short time for quantitative research. 

The limitations mentioned above pave the way for future study in this regard 
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