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Extended Abstract

Analyzing the Dimensions of Assessment Literacy of Physical
Education Teachers

Mohsen Vahdani*', Ehsan Malverdi¥, Mehdi Salimi*

Introduction: Physical education is one of the most crucial and practical courses that
can effectively contribute to students' comprehensive education. Assessment is one
of the most crucial elements of the curriculum. In educational literature, it is regarded
as a vital aspect of curriculum and education. One term that has recently gained
attention from educational science specialists is "Assessment literacy” among
teachers.

Research Questions: What are the dimensions of assessment literacy in physical
education teachers? What are the subcategories within each dimension?

Methods: The research method was applied in terms of objective and qualitative in
terms of data. The participants include 4 physical education experts (2 men and 2
women), 6 heads of the physical education course (2 men and 4 women), 3 university
professors (1 man and 2 women), and 5 They were certified physical education
teachers (1 man and 4 women). The research tool was semi-structured interview. To
validate the research, some features such as credibility, dependability, and
confirmability are used. Data analysis was done using the Thematic analysis method
and using software Maxqda 20.

Results: The results of this research show that for physical education teachers to
provide quality physical education, there must be some assessment skills that are
called assessment literacy. Under the theme of background awareness, there were
sub-themes related to awareness of the content of physical education lessons,
understanding of assessment principles, knowledge of related sciences, familiarity
with assessment approaches, and awareness of types of evaluators. Under the skill
processes axis, sub-themes included tool-making skills and statistical and
measurement skills. Additionally, under the theme of interpretation and feedback
abilities, sub-themes included interpretation and analysis abilities, as well as the
ability to provide feedback.
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Discussion and Conclusion: Adequate mastery of the content of the physical
education helps teachers to consider more accurate criteria in the assessment process.
In addition, teachers should constantly revise and modify their current physical
education assessment methods according to the characteristics and individual needs
of students. Another important category is awareness of assessment goals.
Assessment is done to strengthen teaching-learning processes by correcting students'
mistakes, strengthening the performance of physical education teachers, and
developing content or curriculum. Assessment is an integral part of the educational
process and can provide valuable information to both students and teachers. Another
category that attracted the attention of experts was having information in various
sciences (sports physiology, psychology, pedagogy, etc.). It is obvious that
assessment processes in physical education lessons require some competencies that
require subject knowledge. According to the findings, key aspects of assessment
literacy for physical education teachers include background knowledge, skill
processes, and interpretation and feedback abilities. Proficiency in the content of
physical education enables teachers to apply more precise criteria during the
assessment process. Furthermore, teachers should continuously adapt and adjust their
current assessment methods to suit the individual needs and characteristics of their
students. Understanding the goals of assessment is another crucial factor. assessment
aims to enhance the teaching-learning process by rectifying students' errors,
improving the performance of physical education teachers, and refining content or
curriculum. Assessment is an essential component of the educational journey,
offering valuable insights to both students and teachers. Additionally, experts have
highlighted the importance of possessing knowledge in various fields such as sports
physiology, psychology, and pedagogy. It is evident that the assessment processes
within physical education lessons demand competencies rooted in subject
knowledge.

The results also indicated that the sub-theme of skill processes included the skill of
making tools and statistical and measurement skills. Making tools encompasses the
teacher's abilities and competencies to creatively design various tools (rubrics, tests,
etc.) for evaluating students in different areas of knowledge, attitude, and motor
skills. Assessment should accurately measure the intended standards, be repeatable
for accuracy, and be quick and trouble-free. Establishing measurable performance
measures for students at each grade level enables physical education teachers to focus
instruction on specific outcomes and determine which students have met learning
expectations.

The results revealed that interpretation and feedback abilities encompass two sub-
themes: interpretation, analysis, and judgment abilities, as well as the theme of
feedback ability. Teachers need to interpret student information meaningfully,
communicate it effectively, and maintain an ongoing dialogue about performance.
When scoring, the focus should be on making judgments based on individuals'
growth and providing a context for everyone to assess their performance and obtain
the necessary information to reach their goals. Teachers offer feedback to help
learners understand their current position and what steps to take next. Regarding



feedback, experts suggest that it should be interactive, of reasonable quantity and
scope, timely, and psychologically supportive, positive, and constructive to facilitate
ongoing learning. Clarity is essential for students.

Assessment literacy involves understanding, applying, interpreting, and critically
engaging with assessment. It pertains to the abilities of teachers and students to
interact with and utilize assessment methods and results to enhance learning. While
assessment literacy is still a developing concept, it has the potential to help teachers
effectively implement and interpret assessment results in an informed and value-
optimizing manner. There is a need for teachers to be well-trained in the category of
assessment and to promote assessment literacy as a continuous process that is a
prerequisite for quality physical education. The processes of empowering and
improving assessment literacy in physical education teachers can be accepted through
basic and in-service training. To have Assessment literacy, it is necessary to
understand the quality of the assessment of student progress and the use of assessment
that expresses clear, specific, and rich definitions of assessment. Also, rubrics have
been considered as one of the quality assessment tools. Rubrics provide several keys
to assessing each skill. In addition, some technological tools are also used in the
developments. Various technology tools can help teachers to assess students
specifically.



