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Abstract

Students’ engagement in classroom activities has been at the center of
attention these days that affect learners’ success, mental health and
alternatively, their disengagement impacts their achievement and may also
affect their future professional well-being. Motivation is another important
contributor to success in education, which is also in line with engagement.
Likewise, demotivation has been a concentration point of instructional
research; yet, it has not obtained much concentration in the realm of
language acquisition. Indeed, English as Foreign Language (EFL) learners’
demotivation has an essential role in hindering their learning in the English
language learning classroom. The level of these two concepts, namely
disengagement and demotivation is influenced by different factors in
students and as far as EFL teaching is concerned, one of these factors is
school climate which is deemed as a predictor of academic success. Indeed,
the learning climate has been attracting the attention of researchers for
decades given that this construct improves or prevents student achievement
and poor mental health. Nevertheless, its contribution to mitigating learners’
demotivation and disengagement has not been scrutinized yet. Accordingly,
this review presents the power of the learning climate where EFL students
are learning a language and its role in students’ demotivation and
disengagement. Subsequently, this is followed by giving some implications
for EFL teachers, school authorities, and researchers.
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1. Introduction

Students’ engagement is generally believed to be one of the main contributors to their
language success in higher education circumstances (Al-Obaydi et al., 2023;
Derakhshan, 2021; Derakhshan & Azari Noughabi, 2024; Mercer & Ddrnyei, 2020;
Shakki, 2022, 2023; Pan et al., 2023; Wang & Kruk, 2024; Wang & Reynolds, 2024; X.
Wang & Wang, 2024; Wang, Wu & Wang, 2024; Wang & Xue, 2024). Along the same
line, it is assumed that those EFL students who actively take part in the learning process
and are highly eager for their academic education can be more successful in terms of
learning associated with other learners (Dai & Wang, 2024; Qi & Wang, 2024; Wang et
al., 2021; Wang, Derakhshan, et al., 2024). Consequently, universities and higher
education institutes motivate EFL students to make the best of their capabilities, along
with learning opportunities and facilities to achieve the highest level of engagement that
is not only related to the physical state but also links to mental health and well-being
(Broido et al., 2014; Derakhshan et al., 2024; Derakhshan & Shakki, 2024; Pourgharib
& Shakki, 2024). Disengagement has established itself as a relevant concept of
involvement and therefore be conceptualized differently than mere nonparticipation, and
absenteeism (Salmela-Aro et al., 2017). Based on prior research, disengagement can be
linked with different types of induction situations, including insufficient design of
educational activities (Bergdahl et al., 2019). Moreover, as people are necessarily
affective beings whose behaviors are controlled by emotions, lots of attention has been
paid to exploring the emotional sphere and its effect on language learning. Several
inquiries done over the last three decades indicated that succeeding or failing language
learning may not be attributed solely to cognitive reasons; however, emotional factors
may help just as needed, if not higher than that (D6rnyei, 2005; Mercer et al., 2018).

Furthermore, it is claimed that the student’s motivation can contribute to the
enhancement of learning, raising the quality of higher education, and improving learners’
well-being and mental health (Derakhshan, 2022; Gao et al., 2024; Wang, Sun, et al.,
2022). This is because greatly inspired learners seem to be successful in their education
(Derakhshan et al., 2020; Halif et al., 2020; Kirkpatrick et al., 2024; Li et al., 2024; Wang
et al., 2024). Historically, researchers viewed student motivation as an individual
variable that was seen only as a personal trait; however, motivation is now seen as a
variable that is also impacted by external factors (Pintrich & Groot, 1990). Consequently,
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motivation and the related topics were investigated from an ecological viewpoint, taking
into account the learners in communication with the educational setting (Anderson et al.,
2004). On the other hand, as part of the recent revival in motivation inquiries, research
has demonstrated that learners’ demotivation that could be as a result of mental health
issues plays a significant role in learning outcomes (Evans & Tragant, 2020; Kikuchi,
2015; Wu et al., 2024; Zhi et al., 2023). Demotivation, or the specific external factors
that decrease or diminish the motivational foundation of a behavioral intention or
ongoing action that is known to have had an adverse impact on the learning outcomes of
high-school learners in mandatory education contexts (Cankaya, 2018; Dornyei &
Ushioda, 2021; Kikuchi, 2015).

Considering the negative role of disengagement and demotivation, many inquiries
have been carried out to inspect the factors that can alleviate these two constructs, with
the learning environment seen as a pivotal factor (Kiatkheeree, 2018). Besides, in the
process of learning, the learners face a lot of difficulties in modifying the demand of the
ill-regulated learning setting that these challenges accordingly influence the learners’
mental health and well-being (Dornyei & Ryan, 2015). As a result, the important
contribution of classroom climate to L2 learning has been a concern of many
investigations in recent years (Pawlak, 2020; Tu, 2021). Indeed, as pointed out by Loukas
and Murphy (2007), school climate, which is also labeled as organizational health, has
been characterized by the atmosphere, cultural setting, and social milieu of a school
(Cornell et al., 2016). Overall, the classroom climate has been classified into two
categories: the physical environment and the contribution of the instructor as a
constructive classroom climate creator (Al-Obaydi, 2020). Essentially, instead of
influencing the physical features of the school (e.g., educators’ payment or physical
assets), the research findings related to school climate can contribute to the improvement
of the psychosocial school context and the enhancement of inter-group interactions that
influence learners' learning and school functioning (Reyes et al., 2012). Given these
characteristics of school climate, one can conclude that climate is related to the
instructors’ behaviors, and how learners or other stakeholders in the educational context
behave (Dulay & Karadag, 2017).

Moreover, it is argued that school climate has a vital role in the extent to which a school
is successful and effective (Koth et al., 2008). Accordingly, the creation of a constructive
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school climate is considered as one of the main prerequisites for the attainment of successful
education. More specifically, a positive school climate creates a setting in which individuals
value their capacities and knowledge; also, it helps the learners to enhance their academic
achievement (Dulay & Karadag, 2017). It follows that teachers have a highly sensitive
responsibility regarding the establishment of a positive, constructive classroom environment.
In the same vein, Freeman and Anderson (2011) assert that teachers need to provide as
positive an environment as possible. The school climate has proved to be an intricate
construction that has been defined as the disposition and milieu of a school, such as its rules,
standards, and prospects (Petrie, 2014). In the same vein, the climate has been painted as the
features and particulars of school life (Cohen et al., 2009). The notion of classroom climate
initially emerged in social psychology, originating in the conceptualization of the classroom
as a social group. Pavici¢ Takac and Berka (2014) describe a fruitful classroom climate as a
goal-oriented, task-based, calming environment, characterized by both discipline and
flexibility. In contrast, Derakhshan et al. (2022) elaborate on a positive classroom climate as
a setting where students find learning very exciting and interesting. In a nutshell, viewed
from the PP viewpoint, classroom climate makes an important contribution to enhancing L2
learning. It can also foster the student’s personal development, as well as the instructors’
well-being (Killick, 2006). Additionally, there has been growing interest in the role of school
climate and its effects on the learners’ progress lately (Bear et al., 2018; Moore et al., 2017;
O’Malley et al., 2015; Salle et al., 2018).

Given the fact that English in China is taught as a field of study rather than as a spoken
language, the language is learned in the classroom without the learners’ access to external
environmental support. As a result, the climate of the EFL classroom differs considerably
from natural ESL learning. Indeed, having no access to English speakers outside the
classroom creates many challenges for EFL teachers (Petrie, 2014). As stated by Frymier
(2016) the chance for engaging in authentic communication and environment is deemed
as an essential contributor to L2 acquisition. Accordingly, students’ engagement as well
as the positive atmosphere of the classroom that leads to maximal interaction plays a
crucial role in effective learning (Oldfather et al., 1999). In the same vein, Theobald
(2006) maintains that the difficulties associated with providing a learning setting that
motivates the learners are one of the main challenges faced by L2 teachers in this century.
Literature shows that motivation is the alphabet of successful academic engagement in
schools (Dincer et al., 2019). Demotivation has a direct association with the
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disengagement of the learners (Vidak & Sindik, 2018). Disengagement in terms of the
learning process shows the disconnection of the learner to be part of the learning process
anymore where the major reason is demotivation to learn (Li, 2021). Although in a
learning climate, increasing motivation is a challenging task for the teacher because
every learner learns differently and every student is varied in their own ways. But
students expect the teacher to guide and encourage them in a constructive context. Based
on the literature, a sense of relatedness or belonging at school is related to learners’
beliefs for achievement and intrinsic value for school, so it can be stated that both of
them are indicators of motivation (Beachboard et al., 2011; Moller et al., 2020). Also,
the literature revealed that in classrooms where teachers report they attend to learners’
social along with theoretical needs, students reported more help seeking that is an
indicator of engagement (Derakhshan et al., 2022). Accordingly, the literature review has
been drawn on this recommendation by examining the contribution of learning
environments and their impacts on mitigating learners’ demotivation and disengagement
in L2 learning. Indeed, scrutinizing the learners’ disengagement and demotivation can
lead the researchers to recognize the primary issues containing external aspects such as
school climate. Moreover, based on the researchers’ knowledge, there are not enough
studies in the EFL context like China that consider the role of school climate on both
learners’ demotivation and disengagement.

2. Review of the Literature
2.1. Student Disengagement

Disengagement is characterized by a lack of enthusiasm, reduced involvement, and
inefficiency that has been allied with mental health (Derakhshan, 2021; Li, 2021). The
stress that arises from facing excessively demanding tasks is known as diminished energy
(Schaufeli et al., 2002). Disengagement refers to students’ lack of involvement in
assignments and activities, including abandoning one’s work and experiencing negative
emotions about the work as a whole (Fredricks et al., 2004). A decreased level of
participation, on the other hand, is the sensation of losing enthusiasm for one’s job and
its significance (Derakhshan & Yin, 2024; Schaufeli et al., 2002). The three aspects
forming involvement are behavioral, affectional, and cognitive as they also relate to
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disengagement, suggesting a complex concept (Derakhshan et al., 2022; Li & Akram,
2023; Wang et al., 2022; M. Wang & Wang, 2024). Brint and Cantwell (2014) proposed
five elements of disengagement rooted in students’ principles, motivation, study habits,
academic connections, and competitive engagement, that disengagement may happen in
one or more elements. Disengagement arises when learners fail to value acquisition,
when education is not a primary concern, and when the sole emphasis is on acquiring a
score. Motivational disengagement transpires when learners encounter discouragement
in pursuing their learning objectives, whereas behavioral disengagement manifests itself
through restricted learning prospects, lack of participation in classes, and failure to
complete assignments. Relational disengagement occurs when students fail to connect
with instructors and classmates, and competitive engagements refer to extracurricular
activities that are not academic, including recreational and social pursuits as well as
compensated work (Brint & Cantwell, 2014).

2.2. Student Motivation

While motivation is regarded as a primary factor impacting second language learning,
Daornyei (2005) introduced the concept of “‘demotivation” to refer to specific external
elements that diminish or weaken the motivational basis of a behavioral intention or an
ongoing activity. Other researchers expanded Dornyei 's description of demotivation to
encompass internal factors (Arai, 2004; Kikuchi, 2015). Henceforth, demotivation in a
second language can be understood as a decrease in the level of motivation towards
language acquisition caused by specific external or internal factors. Put simply,
demotivation does not mean that the learners of a second language completely lack
motivation for language acquisition. However, it states that their own motivation has been
decreased due to exclusive demotivating elements that are probably associated with the
instructor, the students, the topic, or the learning environment. In this manner, Dornyei and
Ushioda (2021) explained that a lack of motivation does not necessarily indicate a decrease
or lack of motivation. Instead, it signifies that there are factors that adversely affect or limit
a learner's normal level of motivation. As a manifestation of motivating theory, self-
determination (SD) theory can be the focus of the present study as it brings focal attention
to the role of the teacher (Freeman & Anderson, 2011; Mercer & Doérnyei, 2020). Based
on SD theory, intrinsic motivation is concerned with triple psychological desires; the
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necessity of autonomy; the necessity of competence, and the necessity of relatedness (Deci
& Ryan, 2008). The nature of an individual’s performance can lead to autonomy which
has a positive correlation with teacher success and hence students’ level of motivation
(Derakhshan et al., 2020; Li et al., 2020). Individuals experience autonomous behaviors
when their conduct is driven by their own determination (Ryan & Deci, 2020). Perceived
confidence in one’s capacities in a social climate is called competence. Individuals
experience competence by being exposed to testing occasions that allow them to reveal
their competence (Ryan & Deci, 2009). People’s perceived relationship with others is
called relatedness. Indeed, relatedness requires people’s secure relations with others. Such
close relations can be formed with the instructor and/or students in the learning
environment that has been connected to constructive results, such as better
accomplishment and mental health (Ryan & Deci, 2009). Therefore, relatedness can
potentially play an essential role in fostering commitment, particularly in the case of
students with a low level of intrinsic motivation. Indeed, people experience relatedness
through their perceived affiliation with their colleagues, or with others whom they highly
respect (Beachboard et al., 2011; Moller et al., 2020).

2.3. Classroom Climate

According to Eder (2018), classroom climate involves the general learning milieu, social
atmosphere, and the affective and physical dimensions of a class. Indeed, classroom
climate reflects the stakeholders’ perceptions of their experiences related to academic
pursuit (Reid & Radhakrishnan, 2003). Furthermore, it is deemed as a collective mental
picture of a class, its characteristics, people, and communications (Weber et al., 2021).
That is, classroom climate has to do with instructors’ and learners’ prevalent impressions
and outlooks of a classroom, which is constructive or destructive. Generally, students
find a positive climate in the classroom pleasant and welcoming, which advocates for
education, whereas a negative classroom climate can be unpleasant and destructive for
both the instructors and learners. Considering its broad domain, the notion of classroom
climate and its operational definition have been given scant attention in the context of L2
instruction. Also, school climate is described as all conditions and circumstances related
to a school embedded in social interactions, expectations, perceptions, emotions, and
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attitudes that all those involved in school have in common (Chirkina & Khavenson, 2018;
Wang & Derakhshan, 2023). It is claimed that a positive classroom climate can be
created when both the educator and learners actively take part in relational
communications, enjoy classroom empathy, and create the learning environment (Frisby
et al., 2014; Luo & Derakhshan, 2024; Sidelinger & Booth-Butterfeld, 2010). Studies
indicate that a durable positive classroom climate contributes to enhancing learners’
motivation, contentment, learning progress, engagement, involvement, and health,
resulting in a decrease in their anxiety and fear (Barr, 2016; Ellis, 2004; Norton, 2008).
This constructive, positive environment is very crucial as EFL teachers’ and learners’
activities in a positive context would result in their increased concentration, relaxed
mood, eagerness to achieve higher targets, and their increased efforts to be the best of
who they can be. It should be noted that strong interpersonal communication skills are
one of the most essential basics of a positive classroom climate.

Cohen et al. (2009) enumerates the following as some of the contributors to a school
climate: the structural dimension of the school (i.e., school size); the environmental
conditions (i.e., hygienic conditions); safety and discipline (i.e., social conditions,
affective aspect, and physical conditions); learners’ achievement expectations; the
effectiveness of teaching; the degree of collaboration and interaction; a perceived feeling
of belonging in a school setting; standards and expectations of peer groups; associations
and collaboration between school and home communities; learners’ morale; and the
value placed on the whole group as a learning community. The combination of these
factors generates a setting that has a critical role in the learners’ academic life since it has
a direct connection with a classroom’s learning setting, which contributes to a learner’s
success or failure (Daggol, 2019). Furthermore, literature shows that learning climate (in
educational settings) can potentially influence learners’ internal states and performance,
in particular, their self-image, success, and engagement (Marsh et al., 2012).

2.4. Related Studies on the Role of School Climate in EFL Context

The positive climate of the school is seen as a key aspect of effective learning as schools
must take into account the individual students’ needs and development (Thepa et al., 2013).
The role of classroom climate is emphasized by several other researchers (Ghaith, 2003;
Heitzmann, 2009). as they have shown that the school climate influences the motivation of
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both teachers and students. Regarding the role of school climate on mitigating EFL
learners’ disengagement and demotivation, SD theory attaches importance to the
contribution of several factors including structure, support, and teacher participation
concerning the fulfillment of the three core psychological needs, i.e., individual autonomy,
competence, and relatedness. Indeed, learners need to be motivated for school and they
should participate actively in school tasks. This requires the necessary support that can be
provided by the learning environment. Such an environment paves the way for the
satisfaction of EFL learners’ needs of autonomy, competence, and relatedness that affect
the quality of motivation and mental health (Ghaith, 2003). Feeling competent has to do
with experiencing one’s behavior as successfully endorsed. Feeling competent, learners
feel capable of meeting the challenges of their schoolwork (Niemiec & Ryan, 2009).
Relatedness is concerned with a perceived sense of belonging and affiliation with others.
The learners with such a feeling enjoy perceived emotional security, which is necessary to
explore the world. Learners with a firm sense of relatedness can have positive responses to
challenges; moreover, they can set positive goals, seeking to internalize social regulations
and accommodate interpersonal conditions. An intimate, supportive, and constructive
association between an instructor and students is essential in meeting learners’ need for
relatedness. Feeling autonomous is concerned with experiencing one’s behavior in a
reflective manner which yields self-confirmation. Learners experience autonomy when
they desire to invest energy and time in promoting their schoolwork and study (Niemiec &
Ryan, 2009). Overall, the satisfaction of these needs plays an important role in providing
EFL learners with the prospect of being strong-minded and enhancing their inner
motivation for school and education.

There is an agreement that school climate plays a main role in learners’ engagement
in school. According to the findings of studies carried out by these studies, a positive
school climate acts as a motivating factor driving learners to improve their potential
development, which increases their engagement and participation in academic activities
(Dary & Pickeral, 2013; Lenzi et al., 2014; Ostroff et al., 2012). The learners, who have
a positive attitude toward their instructors and find them educationally and emotionally
helpful, are encouraged to be involved dynamically in their education. Similarly, the
teachers who seek to meet learners’ needs are satisfied with their teaching as they meet
the fundamental needs of relatedness, competence, and autonomy based on SD theory
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(Chiu, 2022). Indeed, situated in a positive climate, learners can take part in classroom
activities more actively; at the same time, teachers would be more attentive to learners
(Wang & Degol, 2016). This is consistent with the study of Dewaele and Maclintyre
(2014) who concluded that positive classroom activities can foster FL learners’
engagement. Moreover, the study carried out by Perzigian and Braun (2020) proved that
numerous factors affect school achievement and among them, the school climate is the
mMost important one that should be taken into account. The relationship between students’
perceived EFL classroom climate and their language achievement was examined by
Gedamu and Siyawik (2015) and the findings indicated positive and significant
relationships between the variables. The results of the study done by Naghsh Daemi et
al. (2017) revealed that there was a significant relationship between EFL learners’
classroom environment and their self-efficacy. The results can support this paper since
self-efficacy is supposed as a component of learners’ motivation. Recently, drawing on
the attachment theory (AT) and self-determination theory (SDT), Luo and Derakhshan
(2024) investigated the interconnectedness between Chinese EFL students’ classroom
climate, teacher-student relationships, and learning outcomes. They found results a
strong and significant correlation among perceived learning outcomes, teacher-student
relationship, and classroom climate. It was also reported that both teacher-student
relationship and classroom climate were significant predictors of EFL learners’
perceived learning outcomes.

3. Conclusion

This study might be significant for language stakeholders as it can add to the literature by
especially paying attention to the role of school climate which has a more dominant
contribution to alleviating students’ demotivation and disengagement in the language
learning context. The degree of learner engagement or disengagement is affected by
internal and external issues in learners, specifically school climate can be considered as an
external issue while motivation or demotivation is regarded as an internal factor that must
be maintained by learners. The learning environment comprises a large dimension in the
learning and education procedure, and it significantly affects the determination of the
learners’ learning and engagement; moreover, it can ease the growth of learners’
proficiency and cognitive capabilities (Opdenakker & Minnaert, 2011). The association
between the students’ learning progress and their motivation and engagement can be
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clarified through an analysis of the active mechanisms related to social-motivational
theories such as SD theory. Based on this theory, instructors’ positive relationship with
learners can affect language learners’ demotivation (Wentzel, 2002). Indeed, a positive
school climate contributes to the achievement of effective learning, in part by enchanting
learners’ perceptions of learning; creating safety in school; decreasing the dropout rates as
dropping out has consequences for learners” well-being, and minor mental health. It is
argued that the positive, secure, and personalized climate of school raises motivation and
learning and encourages flourishing or constructive mental health within school context
(Salle et al., 2018). The instructor’s communication in the L2 classroom can promote
learner motivation. The rapport between teacher and learner embedded in an effective and
comfortable communication environment influences both language learner motivation and
academic success positively (Shakki, 2023). Besides, the formal skills used by the students
in the classroom, their engagement in external communication outside the classroom can
foster the association between educators and learners in the EFL context. Accordingly,
learners are provided with ample opportunities to share their interests and ideas with their
teachers, operating more eagerly (Collie et al., 2016). According to Urdan and
Schoenfelder (2006), the learning environment is positively correlated with learner
motivation, maintaining that an effective learning setting enhances the learning outcomes,
inspiring and boosting the learning spirit and mental health. Based on previous studies,
learning climate is a key concept to the extent a student makes progress in learning. This
type of environment also plays an important role in the student’s cognitive aspects and
motivation. Teaching in a school involves a combination of factors including regulated
teaching and a calm, warm, and accommaodating teacher, the adoption of constructivist
methods (e.g., focus on the dynamic role of learners, intellectual challenge), and effective
classroom management (Opdenakker & Minnaert, 2011).

The literature review showed that teaching based on SD theory eases language
learners’ engagement and motivation because advocating education setting assists
language students in recognizing and internalizing the worth of the learning tasks and
such internalization permits the learners to voluntarily be involved in the learning
activities. Therefore, by provoking EFL students’ passion, preferences, and tendency to
take part in educational tasks through several interferences, educators can decrease EFL
students’ demotivation levels as these kinds of teachings lowered EFL students’ negative


http://dx.doi.org/10.29252/LRR.16.1.2
https://lrr.modares.ac.ir/article-14-74874-fa.html

[ DOI: 10= RR.16.1.2] [ Downloaded from Irr.modares.ac.ir on 2024-12-07 ]

Language Related Research 16(1), (March & April 2025) 29-57

affections, frustration, and feelings of fatigue (Rahmanpanah & Mohseni, 2017). It is
worth mentioning that special thoughtfulness should be given to the role of the teacher
in the EFL classroom. Indeed, in a learning environment, it is not an easy job to develop
learners’ motivation. Indeed, a teacher should know that people differ in how they learn
so that every learner is the district. So, the teacher needs to act as a guide to stimulate
learners to be more dynamic and eager in the classroom which triggers their involvement
and consequently brings about success (Muallifah et al., 2020).

According to Derakhshan et al. (2022), the contribution made by the teachers, as well
as the styles developed by them are important in establishing a positive classroom
climate. He elaborates on three core points in this context. First, establishing intimate
relationships with language learners in the classroom is pivotal in generating positive
energy among the learners. Second, striking a balance between praising and criticizing.
They say that real, timely praise encourages learners to be open to criticism and to heed
it. Third, generating energy in the classroom, where many minds are involved in L2
learning. Indeed, learners’ demotivation and disengagement have been regarded as
significant factors in the classroom thanks to the encouraging climate with lots of energy
shaped in the classroom by assistance and collaboration. As a result, EFL teachers are
advised to take care of the learners’ classroom learning setting and make sure that
constructive and encouraging circumstances have been established. Moreover, EFL
teachers should take part in training programs on the significant role of classroom climate
in instruction. In the same vein, teacher training institutions need to provide insights and
evidence on the effects of classroom climate. The features of a positive school climate
foster learning efficacy and student engagement as the school climate can create an
effective school climate, which leads to the achievement of effective learning.

Also, a positive school climate is in keeping with parents’ expectations concerning
the learning consequences of their children, stimulating the instructors’ creativity to
direct the learning process in line with learners’ improvement (Sujisha & Manikandan,
2014). School climate influences students’ security and eagerness so that they perceive
the school climate to be supportive of their optimal development. Therefore, the school
climate impacts the extent to which learners engage in school activities, as well as their
achievement of academic goals (Wang & Degol, 2016). School climate can either
reinforce or slow down student involvement as it can induce positive attitude, optimism,
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and positive feeling or negative feeling and pessimism in the language learner. Positive
feelings drive the learners to take part in school activities while negative ones deter them
from taking part in the activities. Indeed, the role of EFL instructors is essential given
that it is seen as an inseparable element of the school setting. Consequently, EFL teachers
need to establish a positive climate where learners are encouraged to participate in
constructive interaction that can affect their mental health; moreover, such a climate
motivates the learners to persevere in learning, which, in turn, results in alleviating
disengagement. Indeed, the teachers’ emphasis on a student-focused teaching style
provides the students with more instructional support and chances to learn. This
contributes to the improvement of their relationships with their peers, as well as students’
achievement and engagement (Opdenakker & Damme, 2009).

4. Implications and Suggestions for Further Research

Considering the important function of the learning climate, instructors need to create
positive environments where learners are encouraged to promote their self-confidence,
self-image, mental health, and autonomy. Teachers also should motivate students to form
constructive and positive relationships with their classmates. Indeed, learners must be
driven to make their own choices and play an active role when it comes to learning. As
for teachers, they need to develop a variety of tasks to meet the learners’ needs. They
also must be cognizant of their impact on learners and teach accordingly. Furthermore,
teachers should help the students to identify the causes of their failure and take corrective
actions accordingly. For example, if learners misjudge the causes of their failure, it is the
teachers’ responsibility to guide them. This would render learning more efficient as
learners would see for themselves the causes more clearly and objectively. This study
may contribute to both EFL teachers and learners as they must be aware that L2 learning
is a complex undertaking; therefore, teachers must try their best to exercise more patience
and play a supportive role in the classroom to provide a positive and safe setting that
removes learners demotivation and encourages them to be involved in the classroom and
also take the accountability of their learning. Moreover, students must feel confident and
comfortable in the lessons to be capable of joining in the tasks enthusiastically. An
aggressive learning climate may lead to bad attitudes toward learning. Classroom
activities should have numerous selections to provide opportunities for learners to be


http://dx.doi.org/10.29252/LRR.16.1.2
https://lrr.modares.ac.ir/article-14-74874-fa.html

[ DOI: 10‘ RR.16.1.2] [ Downloaded from Irr.modares.ac.ir on 2024-12-07 ]

Language Related Research 16(1), (March & April 2025) 29-57

decision-makers and to let the ideas of self-directed learning be spread in their regular
learning tasks. In line with the literature review, it can be concluded that a positive and
supportive climate of learning can be created through these ways: having kind treatment
with the students, trying to remove their concerns, making the classroom a funny space,
and paving the way for them to open up freely. Such an environment can lead to students’
engagement and motivation and better mental health. EFL teachers can act effectively in
providing learners with a pleasant experience where the learners are learning in
supportive and friendly learning environments. In any learning climate, teachers must
focus on interactive tasks that encourage learners to express themselves. This will let
students enjoy the tasks and resources, decreasing their tedium and increasing their
engagement. Consequently, it is suggested to use group tasks where the learners work,
collaborate, and communicate with others. The presentation of diverse exciting and
interesting topics might affect the learners’ demotivation, which in turn, affects their
disengagement in EFL classroom tasks.

The promotion of language learning needs motivation which assists in developing the
students’ success as a strong learning setting eases learners’ self-adjusted learning that
pertains to higher learners’ intrinsic motivation (Zimmerman, 2008). It can be
challenging for educators to keep students motivated in the language class, though, a
beneficial learning setting and constructive enhancement may keep students’ interest to
engage in various tasks by offering learners engaging subjects and different learning
activities to nurture interactions and construct interpersonal links and promote mental
health. An attractive and helpful classroom climate takes advantage of communication
among the different groups in the classroom, accordingly, instructors need to establish
an appropriate climate for learning and present appealing and authentic tasks that engage
the learners by intellectually challenging them (Vygotsky, 1978). It lets students have
fun with the learning exercises, tasks, and contents, therefore decreasing their fatigue and
helping their engagement. Teacher trainers should also promote future teachers’
consciousness of the prominence of classroom climate in boosting learners’ engagement,
motivation, and consequently success (Qu & Wang, 2024; Wang, Gao, et al., 2024).

It should be stated that the fluctuating nature of boredom in the classroom climate and
its relationship with other types of emotions either negative or positive such as mental
health necessitate additional empirical research. Also, as this study was not experimental,
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it did not inspect to find a significant correlation between school climate and student
demotivation or disengagement. Therefore, future research investigating causal relations
with interferences or a longitudinal scheme is guaranteed as a longitudinal scheme will
also indicate that school-setting understanding is dynamic (Wang & Degol, 2016). It
shows that school managers and educators have to do empirical studies to take into
account various possible factors when dealing with improving the school climate and to
inspect which particular sides of the school climate affect learners’ mental health and
well-being. Also, future research should be done to investigate the association between
school climate and students’ disengagement or demotivation from the perspectives of
stakeholders such as teachers and learners and the school climate has to be taken into
account as a notion that affects and is affected by the entire beneficiaries in schools.
Prospective studies are recommended to run empirical studies and also triangulate the
results by running tests and interviews. More specifically, the researchers can examine
the role of other variables associated with student disengagement or demotivation (e.g.,
characteristics, regulation, and parents’ level of support).
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