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Abstract The present study, adopting a mixed-methods design, mainly aims
at determining the possible predictors of EFL students’ academic achievement
in teachers’ emotions and stroke, and exploring the students’ perspective of the
role of teachers’ emotions and stroke in their academic achievement. In so
doing, a number of 232 BA English-major students were selected to participate
in this study based on convenient sampling and six students were participated
in the qualitative phase based on data saturation. The obtained results from
Pearson Correlation Coefficient showed that there was a statistically significant
association between teachers’ emotions, stroke and academic achievement.
Furthermore, the results of Multiple Regression revealed that the best predictor
of academic achievement was teachers’ emotions. Finally, after determining
the inter-rater agreement and inter-rater reliability of the data, the results
emerged from the students’ responses offered 11 common codes. At the end,
some practical implications are offered for EFL students and teachers.
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1. Introduction

The pedagogical success of teachers and the academic achievement of
A students are closely linked, with emotions playing a significant role. Indeed,

there are various negative emotions, such as anxiety, anger, and boredom,

whereas positive emotions entail feelings like enjoyment and pride (Frenzel,
2014). The emotions that teachers experience in the classroom can influence other
affective variables. Emotions are integral to human values and experiences, and
teachers who respect their students can motivate them to learn more. One value that
is particularly relevant in this context is the concept of “stroke,” which refers to any
action that recognizes another person’s presence and values (Shirai, 2006).
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Furthermore, emotional factors, along with stroke on the part of the teachers can
assist learners to promote their learning development and increase their motivation
to learn (Pishghadam et al., 2023). Encouraging students is an example of giving
positive strokes, while blaming students is an example of negative strokes. Calling
their names is a verbal stroke, and frowning at them is an instance of a non-verbal
stroke in the classroom (Pishghadam & Khajavy, 2014). According to Freedman
(1993), individuals attain higher levels of language ability in stroke-rich
environments. Therefore, it seems that stroking can differentiate between successful
and unsuccessful learners. However, there is a lack of research into the role of stroke
in EFL learners’ academic success. Indeed, the literature on stroke in language
teaching is not considerable. For instance, Imani et al. (2022) found that female
students prefer non-literary strokes, whereas male students prefer literary strokes.

Student-teacher relationships based on positive emotions inspire learners to
become involved in process of learning, which, in turn, enhances their desire to learn
(Yanetal., 2011). Zembylas (2003) classified emotions as evaluative, relational and
political. Newberry (2010) stated that teachers need to be encouraged to develop
their personal relationships with students and recognize their students. This often
requires a significant amount of emotional work on the part of the teacher. For
example, Pishghadam et al. (2016) found that there is a close relationship between
emotions and language skills.

Furthermore, the concept of stroke is related to our understanding of teacher
praise and feedback in educational psychology (Rathel et al., 2014; Wright, Ellis, &
Baxter, 2012). Sutton and Wheatley (2003) classified stroke into different types
entailing verbal or non-verbal, positive or negative, conditional or unconditional.
Moreover, Pishghadam and Farkhondehfal (2017) proposed the notions of stroker
and strokee and categorized them into overstroker/overstrokee, understroker/
understrokee, and optimal stroker/optimal strokee. This study examines the
relationship between teachers’ emotions and positive strokes and their impact on
student’s success in learning English. By exploring this connection, the study aims
to highlight the importance of the association between teachers’ characteristics and
students’ achievement in the field of second language learning and teaching.

2. Method

The study followed a quantitatively dominant sequential mixed-methods research
including a qualitative phase (Johnson & Christensen, 2012) to improve the study
further by conducting a semi-structured interview “that can greatly enhance the
study’s internal validity” (Dornyei, 2007, p. 173). The study was mainly
correlational. A total of 232 BA English-major students (females: n=156, 67%;
males: n=78, 33%; Mean age= 21.44, SD=1.63) were selected to participate in this
study based on convenience sampling. In addition, six students participated in the
qualitative phase of the study based on the data saturation method. To make the
sampling fairly homogenous in terms of their level of proficiency, the researchers
just included those students whose scores on Oxford Quick Placement Test used
were at the intermediate level. The emotions questionnaire for teachers (EQT)
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consisting of 24 items and designed and validated by Frenzel et al. (2013), was used
to assess enjoyment, anxiety, and anger. Moreover, Khajavy et al. (2016) developed
items for pride, shame, and boredom. Therefore, the questionnaire included 24 items,
four items for each emotion. In this study, the questionnaire was adapted by replacing
the pronoun “I”” with the pronoun “he/she” so that the students could respond to the
items focusing on their teachers’ emotions. The reliability of the adapted
questionnaire was 0.82. The student stroke scale (SSS), designed and validated by
Pishghadam and Khajavy (2014), was used to measure the strokes the students
receive in the class. The questionnaire had 18 items, which were written according
to the main characteristics of stroke and different types of strokes, namely, positive,
negative, verbal, and non-verbal. After analyzing the items of the factors underlying
the scale, factors are named: Verbal stroke, Non-verbal stroke, Valuing, and
Classroom activities. The estimated reliability of the items is .88. Semi-structured
interviews were conducted to gain insights into learners’ perspectives on the role of
teachers’ emotions and positive strokes in their academic achievement. The
interview questions focused on teachers’ positive and negative emotions, as well as
their experiences and reflections on the types of positive strokes presented during
the course. The content of the interview questions was reviewed by three experts in
applied linguistics and three experts in assessment and testing, all of whom had
experience teaching English language courses at the university level. Data were
collected from students over a nine-week period from September to November 2022.

3. Results

The researchers ran Pearson Correlation Coefficient Formula to determine the
significant relationship between teachers’ emotions, stroke and academic
achievement for EFL students. Initially, the preliminary analysis was performed to
ensure no violation of the assumptions of normality (i.e., skewness and kurtosis
which were between +2 and -2 for the variable). The results showed the means and
standard deviations of the scores for teacher emotions (M=83.36; SD=11.80), student
stroke (M=45.53; SD=7.91) and academic achievement (M=16.74, SD=1.16). As
shown in Table 1, the results obtained from Pearson product-moment correlation
coefficient showed that there was a medium, positive correlation between scores of
teachers’ emotions and academic achievement [r=.63, n=232, p<.05], with higher
scores on teachers’ emotions was associated with higher scores on academic
achievement. Moreover, there was a medium, positive correlation between stroke
and academic achievement for EFL learners [r=.41, n=232, p<.05], with higher
scores of strokes associated with those of academic achievement.



Language and Translation Studies, 56(2), 2023 ISSN: 2383-2878 74

Table 1. Correlations between the Variables

Student
Academic
Achievement
Teacher Emotions  Pearson Correlation 63"
Sig. (2-tailed) .00
N 232
Student Stroke Scale Pearson Correlation 417
Sig. (2-tailed) .00
N 232

*. Correlation is significant at the 0.05 level (2-tailed).
**_Correlation is significant at the 0.01 level (2-tailed).

Following this, Multiple Regression was run to determine the possible predictors
of students’ academic achievement in teacher emotions and stroke among EFL
learners. As shown in Table 2, the results revealed that the largest beta coefficient
was .62, which was for teacher emotions. This means that this variable made the
strongest contribution to explaining students’ academic achievement when the
variance explained by all other variables in the model was controlled. The Beta value
for the other variable was not significant, as the p-value for stroke was more than
.05. This indicates that positive strokes did not make a significant contribution to the
prediction of academic achievement. Therefore, teacher emotions were found to be
the best predictor of academic achievement scores.

Table 2. Coefficients for Students’ Academic Achievement Predictors

Standardized

Coefficients Collinearity Statistics
Model Beta t Sig. Tolerance  VIF
1 (Constant) 26.46 .00
Teacher Emotions .62 9.51 .00 .59 1.67
Student Stroke Scale .02 31 75 .59 1.67

Finally, to explore the students’ thoughts about the role of teachers’ emotions and
strokes in their academic achievement, the researchers held semi-structured
interviews with six participants based on the data saturation method. Having coded
the data, the first researcher provided the second person with the data to code. The
responses were then coded by a second researcher, who identified common themes
and formulated similar findings with minor differences. As both coders reached the
same conclusions, the inter-coder agreement of the findings was ensured. To
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calculate inter-rater reliability, the researchers followed the guidelines suggested by
Campbell et al. (2013) and divided the number of coding agreements by the total
number of agreements and disagreements combined. This resulted in an inter-rater
Of the 18 common themes identified by at least one of the researchers, 11 were coded
by both coders. This resulted in an overall inter-coder reliability of 61 percent (11/18
= .61). Therefore, the number of common themes that emerged from the students’
responses was reduced to 11 codes. These included: motivating, energy booster,
increased participation, engagement, higher attention, less stress, more
concentration, greater challenge, higher self-confidence, self-efficacy and more
effort.

4. Discussion and Conclusion

The obtained results showed that there was a statistically significant association
between teachers’ emotions, strokes and academic achievement for EFL students.
The results of the study indicated that teacher emotions were the strongest predictor
of academic achievement, making the greatest contribution to explaining students’
academic success. Additionally, common themes that emerged from the teachers’
responses provided valuable insights.

The quantitative findings of this study are consistent with previous research. For
example, Churches and Terry (2007) found that the amount of attention a teacher
gives to their students is a determining factor in their academic success. Similarly,
Francis and Woodcock (1996) found a strong association between positive strokes
and motivation. Kusluvan (2003) reported that offering more positive strokes to
learners can reduce their level of amotivation. The qualitative findings of this study
indicated that encouraging active participation in class can motivate students to
learn. This is supported by Stewart and Joines (1987), who found that factors such
as attention to homework, exercises, class discussions, and asking questions can
promote learning development. The results of this study are also in line with
Pishghadam and Khajavy (2014), who found that positive strokes are positively
related to extrinsic and intrinsic motivation and negatively related to amotivation.
The results of the study are in agreement with the study conducted by Pishghadam
and Khajavy (2014) who found that stroke is positively related to extrinsic and
intrinsic motivation and negatively related to amotivation.

The findings offer new insights into current literature as it extends the extant
knowledge on how some emotional factors may affect EFL learners’ academic
achievement. Indeed, since most classes are teacher-centered and the interaction
between the teacher and the students is one-way, creating a distance exists between
them; however, teachers can remove this distance and create a classroom
environment, that is more interesting by recognizing and devoting more time to the
students and acting as a scaffolder to promote their development so that they become
involved in accomplishing their learning tasks and perform more effectively in their
language capabilities.

Overall, the study promotes the idea that in EFL classes, learners need to interact
through the new language to develop their communicative skills; therefore, teachers’
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characteristics become significantly central in sustaining interactions positively,
launching inspiring conversations, and increasing their attention in the classroom.
Indeed, we believe that such studies are needed to integrate emotional literacy into
the classroom context which would help students to replace undesirable emotional
states with more productive ones. Since providing positive strokes and emotional
support to EFL learners elevate their engagement, considering the large size of
classes at the university undergraduate level, these factors would yield fruitful results
in promoting learners’ development.



VEY/ N0 g g SS5L b

& )b

-3

NENY/0\/YY

G

(TR VAR 744 JR70H (I ;»' 2,

VECY/ON/YY o Las

DOI: 10.22067/1ts.2023.81620.1179

\ov=v S ‘(\i"’)* i)l.a.& 01 SJJQ 4.0?/“} Jl'.lj oladlls

ghie 0L ety 53 Joams 3t 5 (5 So3l s plae iblge o Wil
K 0L Ry b )lS

‘ﬁww)u\ﬁ VML; Q‘J&w)}} J.;;u

Ol o g8 ol SI5T oK (Olom 35 tls !

e S0 BS e else s 4 o A Sk b 6 S S LSSl (e et
Jﬁwbw\cw.éjbﬂ:yw.ggi‘QL})’Q@.\SﬂfﬂiLg‘ﬂéjgaj‘j}[,i&&@bbﬁduﬂﬁjé
YYY bl nl 5 58 o 1) O o 3 5y 55 &;AJ‘}}A&A@E‘;}&E;)[{)J 0L gmeiiils
‘J‘"'Skfd CAL&)} u»uSJA Q‘)}ATJZJ‘Jﬁd\eJ‘f Q‘J:A}rixﬁ:;i]aljr—u;;uwd\f esls C,Sj& aoals
Z.}a.:b aS sl UL;J d}-\ﬂﬁ gﬁ“‘""‘“’h s.,d”fﬁ )‘ J—él’- @L’b A ealaad 4}9}4;&;&# 6Lﬁ4ﬁl~.§»ﬂﬁ )‘
0L &ndy polidylS alade Ol il (sl hoad S0y 5 5 Seils ol Ciblye (y (slabne
(..Lu ciblge S sl Ol e O}:.w;) Bl a.,\.aic,.w;eu. @L“J S g e w.,,lijl
o;;up;mjluﬁwm,;i@l%@ucw.wl&ma;ﬁdlﬂéﬂum@ﬁ
w;gdjz.i.adjw\\ca.:.él.ul:}bu.gi.:>l..a.»)'laJ..JcM:M;_Lgl.aulbdc«j.’!yojﬁdlili}ééb:
J}ATQL:‘)) V.Lu u:)j.:‘):‘;ﬂ kL:Jl 6_)‘]5): LU oo L;J.)_}.Im)b.)j 6;?0)‘}) M’g;‘ oLis c;_b 23l

B

s S i 6 Sl sriu bl go clagjfgdls

w

PRV

uw L;dal.o ‘}""_}9‘5 J\J“’Mvﬁ)b db)ﬁiu:u‘b g;ﬁj_:w:’)u«u)x DL dl_o.iM g:,._:.&.;y
}‘_Si_.‘éjﬁﬂél?..ﬁ&cg..)‘)h.afﬂJ.AL...Zfw;ﬂa‘f‘g‘j)b.v\;)‘b@bw|)b&
S ablse (V)8 M58 des Sl 5 ol tile gLl s oo ciblys

1. Frenzel
2. Keller et al.

g ofp: g =" wod'|rewb@1sarepowwaseb

*

©2023 LTS
All rights reserved




(\i'Y)Y;)LMto-\;)jJ wj)QLJuwllaA VA

s bl ge 5 Ll LU (Sos p b e sSan sba e bl g oS ail s (Y0 8)
L1 s Coldl b ciblye o8 syl a5 s LLSSI 55 (S50 5 b s b
i 5S3b (sl ol 4y @315 IS e ol il 0l gel 2ol 4 oS Sledne 5 s
oS Sl 0l 5 e el aS il o3l psgde 550 cnl 51 (S s e 0 5SS
Olyeas bao3l s (gl 5w (Y001 Tl ) das o DL 1 0805 (3500 5 5 sl
S n 0351 0 1y ible el oS e (35 o (5 e DLl gl il

SaS Ol g0l 2l w0 Oladre (g 31 (6 S0l 5 el en a0 Lible Jslse cpl posle
S,y e s Slidss s il Bl s Wl 6,8l gl 1 Ol e 5 Sl L5 S

Slaslisle i ay v ban Ol 45 osls OL25 p 35 O3 3

(&2

L 0T Odd jadems Lgs 5 s o (6,830 53 Blle sl sl &S 2l 20l - olaz>]
550 5 (a5 LSG 65800 dile el ge ccpmeplys 5 Llails ol a5 (S s feges
03,8 G Jledl e VAVY Tyl 5 53)8) Wt o i 4 2t (G
Ol gal s 05,8 (355w 35 oo 0305 O350l L2515 w0 a8 il 2o (5 S0l 5 Blduas
£ 038 o5 S (6 Se3l s 5l ladpad Wl b i (ol e (5 Se3ls0 51 gled g
ALYV E (gl 5 pB i) ol s S 3 eSSl 5 (sl g ]
Ly sl plw 6050l 5 diS S (g i Bl B s o3l a4 318 551wla b
S plalase 53 (V44Y) e b dniS W (YooY Pl S OAAY el ) L5
5 Goge 33 Kl m o3l nl b s o (5 UL sk 4 sl Bl el 6315 51 8
i ye 5 5S35 pdan ciblye B Sl G A0S sl plas 350U
Sl L5 o anlllan ol (b iy 5 ol S et S OLS (6 S50 L3 DS S
033 O3 ol 5 (583 Bumy 3 1y Ol sal 2ils e 5 odae sla S5s o Adail

das OLis Rt

1. stroke

2. Shirai

3. Gardner & Lambert
4. Freedman

5. Kusluvan



va e S 5 Sl el iblse o dal

Ojor 5 Sl o OLis S 5l L35 S o 4025 Olodne 48 il o a3l 5

Ol e iy 5 Ol 0l G530 L LT Jolas 5y Sl S o 22 1) olS s Olinls,
CVAAY) 5o s sl ul e a4l g esls (Y1 E O 5 IS) W5 ,10S s Sl
Slosls lasls 055 by (sl sl 3l B el OF 23l 51 g (sle3ls g0 a il
S Sos—ord oy Ll e laol s Jlis 4 iSO C 3l s de Lol o
Sals) Ll (gt glacsje a0y, o) 5 WJlw a3 Ad ) gl ke slael
iy eSS OLS sl By 5o 1y slesl sllss sdes ssbar Sl s (V4AS
5% 0580 5 5,83k sl (b e 0L b daulse Ciblgs W56 0 g S s
5 U5 Sl G b g g ol S A LS p T T e s Sas
Do asta S53 BLE ol ran s xSk 5 iblye o LI pl (YO Ui
REZSAS ("l""" Sl 5 ciblse 55l alllas 4 iy 5Ll Sl sl Bl Julas

3,13 5 5o 5 Sl OlED e amd b i 505500 s Laells B de o

St B o 5 ol S a3l 5 5y 2 0L e 3 Gl iy S5, 504
> Olales el (58 o 53 b ol 4 S elnil p pgdo cnl S5 p Olpl Aaslr L3 S
Syl 05,5 Blod b 5 188V Eus pela= S 1) deen 138 56 WalS 015 o] 2ils iy
Loy, 5 S ol Ol3sal 2l b aSl g oo i cdiean 5 2 eal able b 5l e Slodes
Sd 2 3l g5 e Oledae dey o i V0V ) 3l axils (s e 63 S e
Sy Koy B odae 5 Seils el AuS Wl Ol gel Sl Ciblye wad 5 s
5 Sl Gl Bl e W15 e 3 S dm e (03 B Jalss 5 @Al e ol 5 S
5 PN U8) 558 T aod S ge 55 5 ible bl gLl udienslezs
iblye LI AS 5 oS i, 6 0 b sls aw ol g (YorV S0
et b | eSO 0L A Ol g 2l e 3 2y 5 (5 Se5ls ‘ri*"

1. Stewart & Joines

2. Watchel

3. Frenzel & Stephens
4. Darling-Hammond
5. Schutz & Pekrun



(\2~Y)Y3)L;JJ‘O'\Z);.> wj)QLJuwllaA A

Sla e o Sl e b i Sl GlaediS e Sl O 5 558 dallas
Jjuupwtgﬁojfjvimubb&

ﬂ_}ﬁ M"“ "'m At

035 0L 53k 3 plas iblgs N Y
SS3k AT b 305 S e 25 1 Ol3sal B (e Ciblse LUy 53 SUimodas Ll
Sl s Wi 53 (Y OLes 5 0L) LS 0 e 1 6,500 Gl p oLkl 5 s
Al Sl b5 (Y1) 0l 5 0L) Ol gal ils iblge 51 e Ciblge o ste
53 e el Wl 5 e aible G & a (e gl (Y08 ) o Ol LS
Sl el jtils 4 aible OF 5140 5 das Ol 5pal 5l b olan oS g5 o2t
Syt by 1y bl (Y007) Tl doms o e L 2ol g 5500
Sy g b Laulg, 4 4 55 L aS 0350 gl Yl 5 Filadal ) SediS oLsoh
L odaliie 3 pen b b e s 5 S e IS S5 amalr 5 au e O
Losls ol faddl) st Olades @ Ciblse Lo pmst 53 b S il Sl (YY) Vg s
Sllelas Lol UL 45 5 5 e Lol 51 003 el j2ls L 0l a3 Lal 5, A, (o)
5 el b Bl s cate Ciblse LOT 5o &S Lla olS 5 b e alimlle LS ible
Coid o 5 O3 el 515 Ay (gl el Lol 5 Sl e g o3 s e Bl (5 S5l
Sl e ST OIS 5 0L Y0 v A (e 5 ol i) S Lge OLd o
Oliiows S| ol ol 6l (g 0 sl yrsler &l p ks (slaadl o WIS il e

505l bsal OLulaOls, &S 4 (Jle gl lanils oylil LS L5 laadl o 4

1. Yariv

2. Zembylas
3. evaluative
4. relational
5. political
6. Newberry



A e S 5 Sl el iblse o dal

Gl a0l Sl ad Lo bl el aible glaadlie o(Yo0Y) Y ln s
et e Slbles 5 ¢ able ol le
WalS Ol co,gm IS > 3 bl se oS d o oLz bl (YY) Vol aes 5 0,8
L}:loﬁ.zj_.ivw)jlfh LS JL.{}L{}QJ_.;))M O 9 d)a- L;Gf-li)cug;_.iﬁ
(Yo AE) ol e bl ge 51 miy Cute Ciblge (g, 3031 J S (i Slidi
Sl Bl an b b5 slacslge 5 ciblse a8 sl ps (Y1) 0L 5 pu3 iy
Soles L LLS 1 s dw:lfj\ O3 OB W LS5k istsls ol Lol glaasl el g L 5ls
uﬂj.ﬂ;-).’j)jj;)C):Uwb}‘é}bﬂf@)%ﬁf”)b‘%@w&‘é)\w

S leles ¢35 Ol g ible SlelDl (655 b L (YT T8 g5 diS 4y

el gladass 53 Oldas (6,5 0 gl 015 o Slelbl opl 5 sl s 1, LWUS
iy 5 (Y1) MO 5 o) d;;yT@;ng (YN ol 5 sly)
oS 53 LS esliad (YO 0LKen 5 0L) (63 S s Ll e ds
855 93 51 S sy il 315 4 it Olg e bl 5 s O Caanl
a sl & pn a5 Gl SUlen 56,8 555 5 358 0 LIS (ela) 5 (Ol

el (aiS) Ol 5 ol (CieS) el Ao a3 IS ize 45 T e 355

. Sutton & Gordon

. appraisal

. Subjective experience
. physiological change,
. emotion expressions
. action tendencies

. Karren et al.

. Chang

. Vinograd

00. Randi et al.

11. Soin et al.

22. emotioncy

33. frequency

44. senses

O 001N N b WK —



(\2~Y)Y3)L;JJ‘O'\Z);.> wj)QLJuwllaA AY

Tote Sllba 5 7 5 Slles e Slled 4 5 Ol 5 (Y111 67010 a5 2)

LSS 5 e S bl aS aisl s (YOIA) —hie 5 5 (V1Y 0lLSen
SIS s e e 9 sl 3 s (oIl BLI S (69 s b S)L{):QUJJJZJ\;

el IS 51 03 S wible ladidje Ol 1 5 6y

0Ly 83k 5 s Sesls Y Y
5 Sl A g E el o 5 S0 slaadlze 51 S Ol e o6 8ol
ealin o sas 53l S5 4 Ll oo o3l ppgie ,ls o L3l OLE0s 5 s a0 il
5l YV E COLen 5 Jol) Wlsde S5 sel w30l o HM 5,575k 5 G
S5l ot 08515 Joli olas 525 (Y1) VUl 5 iy B (YT D0
Cod b g ther ZUlawsl 51OVAA) 10 o O3 g0l y5ils 3 Shas 5 5k, (gl
e o1l a3l VY)Y 5 s 5 ol sl 585 43 S sl 5Ll o5 50
ol US55l T b 5 P b S 5 TS T e s e sl
O3 OIT ow 033 dsd Jols sl 8 35150 Uk aadlSl G b el bl S oS
ke 535 (VWA LK 5 Sleaoly s 0L ,08) Cool 35lse o3 ol 515 Osls s
e 5315 ST il o oS 5 5 shlae | LaoT iS5 oS dies Sl

ZJ‘}J 6635); f“)dﬂ rl}u‘ >|J.9‘ @TML?J_J: ZJ‘}J NS VoS Y ouwﬁh CJL:qu

. hegative emotion

. null emotion

. positive emotion

. transactional analysis
. Rathel et al.

. Wright et al.

. Burnett & Mandel

. Berne

. recognition-hunger

. Stewart & Joines

. positive stroke

. hegative stroke

. verbal stroke

. non-verbal stroke

. conditional stroke

. unconditional stroke

8\000\]O\LAJ>UJM»—

DN B W=
AN B W=



AY e S 5 Sl el iblse o dal

t\f\ Jj?'- ixlae BE) (YY40) Jue.l.lé-}) fJ'SU':"'?-'-’- NS VoW Y fjf ‘\—?“YL;‘*-LQLJ—JJ:—;
bﬁ)\f}&éﬁd@@dhﬂ)&,@c}\}‘:\JJZAMQ‘JYQJ}on)'|j.;)\J§oj|)J

3l OLES 0Ly Esel L3 1y Lol

By 5t 4 O3pel0ls ln o3l alde (5550 L (YY) 018 5 505z

wedalin ) 6580 55 s el s i wlael (Y0)VE) gols 5 p 5 iy
Loy 4 ol & 5 L3 5 Ol 53 g1 5 smsb eSS 0L Oladins 5185 o
Ll (g 5te Jole b 5 oo 0L Oladre b alin 53 ddS 0L3 Oladns &S
s (IS 0L Olae 814 el ) el s Dlensl a0 s a,
Olosda 8l slasls oS 5 A4S dlie 4 OTAA) OLen 5 Sledoly g O b
Lol a8 slaasly 5 ol y ot Jale bl 3 01550105 (8 5w 31 e ST 0L
PUS 8 Slaesl s Ll s & o 50 Ol sde b s lie 53 05 Ol e oS s DL
5 oS il s 5 el e b8 S 5 e bt S e
Elol Sl it 5o &S e Sl 5l a0 5 05 Olyids Slesl s 6 g Ole oS 0ls O
sl Sl T o iy e (b b S 5 o5ls ls pde (ote oUS b slaesl

RSPy

53 IS 4 Ol el il Jsles 5s 1 (,.Lu G Sl R (YY) OLes 5 sl5cer
95 Olgeas o 2lS 555l 5 WUS o slaesl g aS ddl s 5 L5 S v s eUS
S\ O3 sal 23l s (sl solslins 5 ote (sl a3 Al 5 o o3l 50 o 5 il e
05 Kl e el dals HLbl (VYY) O 5 enadle Sl s WS 5 o5,
ety 3 S 5 e Waly ol 5 OLS sl el slaiss 3l L S
2 g 53 ey oSl 0 3l Sael 20 000 g, pas dadlas s Lagl S Lyl
Sloee olS b3 e glaesls 5 oS b cote glassly Jolid o3l Ail5e 5o
oS LT sl oUS b s e laesl 5 opmman Al islite S5 S0l 5 giyems
S 3 o o3l 1y by o3l ol &S g sbar (bt slaedly b3 g Auld 2t

1. stroker
2. strokee



(\2~Y)Y3)L;JJ‘O'\Z);.> wj)QLJuwllaA AL

Slaoils s Ol el Sl oS wmlyys (180)) OLLSen 5 Syl sy oo e 5 oee
s o e 5 1y 3] s3I ey Ol gel 15 oS Jlm s dims o o 5 1y o3l
Sy 5 6 o3l 5 wdble 15k ,0 Slikon Ak XY

b o 53 H«“ Codhgo 5 (5 Seil s G lslian 5 e Ay ety a3l Sl
(S 5 B YA 0L 5 el VA OLLSs 5 s 8) S e AU
0> oS 53 S b a 3aal s Blas 53 gl 1 e 35150 il e (T
@ Sy laadlas 53 (YeYY) Ol Ks P8t (T O 5515 ) 3l
Ll s g s HM S5l s bl (i pe (sla e ot 3 Ol gel S S
o3 S 53 S a0l (il LS b wdee (6 Sesls 5 el (gl g slaadl g oS
(b go slaailge o 315 0L 3 ookt le SUslas (3ladde il L1s lslae BLI|
53 S 5w Ol sal s filed (sl (bl (slaediiS i i plas 5 Sl 5 sl

s w‘)b quus

Slidiss 1 St )3 & gad eass Ciblye gay p (Y00 V) O 5 0SS dallas

b as o oS Ciblse cpl ol i5sal Sladame 53 iblye )y Al 53 5 sl
55501 (gl aS (Vo0 OLS0) el o s go iblge | d s e amd glacoib ge
OS5 5 58) A Sl Sl gl 5 i 58 155 (5,50l slaySal, e Ssky
53 Ol sal jtls oS e Ciblse aa 5 e Ciblse oa oS 3l (Y010) feelol YoV
Sledae S1a8 5 w1 53U Lol 6,8k b yo 5 AiS o 425 S 0L sla IS
AL ysly el s slaals s 5 s oS 1y e bl ye Al ST OL
5 3k e nlposlle LK s A5l 5l i Ol e |5 O3 gal Sl Jleass (il e
50l e iblge wa 5 Cute iblse oa oS a0l b (YY) 0L
wile e ciblye a5 s cpimman LT s Slabme 30— dSSH 0L5 080, S5
5 e S 0L (,S5k AT b 53 s o e s L S5k LU 5 S

Llea ,M>u:’ s .c}:i.;‘

1. Méndez et al.



Ao e S 5 Sl el iblse o dal

S 53 05 50T 230 03800 3 5 5l D15 o 1) G st oS Llosls OLES iy lalllas

O 5 WSole Y008 OKan 5 eSO VWY (S b s SL) 5 S eslinul s
(il 53 308 S 3 038l Wl e o3l 4 58 Bl al Ol e cnl iy (Y018
PSS med el Ol 4 058 45 5 Cdle o B (5 Sl
S Lleay (Yoo ) ' Cal8 a 81555 o 0L 55555k ) seos &5 ol L) b
Cih o 35S o i ale Lo bl Jalee 48 ol 0 5 (144T) Yol Ses
RS 6l oly o solwl (S 3 i 48 Ay ame opl 40 (59 Xl O3 50l 20
5 s il aealie 45 Wha S g Gl o L uly a3 el Ol gl L5
e (1) L350 e Codbyn 5 585l 53 5 Ll S LS e sl
3 oot YA Caal il 5 oty VY 0L 5 July Y010 0L 5 o8 iy
36508 r‘*" Cibl s w Waly o 2 iy Slidss (Jl=pll (TOYY O
LU Ol dmslr 3 el 0T sl andllas 5 Klaxstls 15 0l 501005 s &b iy

.M\)LAJ:J&A Cﬁ‘ﬁf»‘f
LX) B TP

sl (Y ciQ_w;:._v%JSij_m_}kg-) r“g:éﬂ JE:.UJ»&.E;JCJJ;)'\ o ol e
Gk )l \)ﬁéuos\swjééuasb ol Oliies A o3l Laosls ngﬂ.v)f
@b A= B Ll g e (Ye V) °¢";)j>:\;a§945m;@,1@>.@g,u>u@;>m
)J}J((ﬁ_w»éﬁbﬁckwl_w‘fgfls&&uMJ&‘f“)MJ})JJW‘

e iy it s e e et Ol e Ciblge 5 (5 Sl sla e

by Ul (AS i 3 e KAt 4 S L 53 oS s ite Ol e
S el sl lans dlae 53 dgl plsme ol plnil 51 5 A a o Ol

A ol s QB IS S LS

1. Gump

2. Fray et al.

3. sequential mixed-methods research
4. Johnson & Christensen

5. Dornyei



(\2~Y)Y3)L;JJ‘O'\Z);.> wj)QLJuwllaA M

sBases,s N Y
et 5o el 5 p s J eSS Ol Ay (el TV ) ¢ oS U e s
G 88 OL3 e e s el &) Ol sd dsly el sl o8 ils 51—l )S
AY Oy Liigel 5 e e dxd)) g dly elael 3T ol8ils (VV/E e 1 Sla
BT b3 asel i) 3 g Aty el s o8 ils (VWYY e o Sle i
e SOl N 0Ly B gel i) et (s olils (VYT e Sl
Glp NY o 5ke a5 00 OL3 o el i) 3, g D oils 5 (YIY
iS W35 s lL08 1 bl e ges 0L lals 13 a8 o Ol aadllae ol 3 &S 3
Glalgs 5 4Bty 5 ol dSHOL3 O s iy 5 a0l eSS OL5 5 ges Jul
o313 oslizul b QS S b Ml (b cplly 3y oo 4 iy 5 0l (oMt iS
o e 4 1 OB S S 5 gl ol s L;;Lw@*u)ygsi»cu_ww
330 Jan g2 OLE LS e oS 1) (3131 il 5 o OF Al gy Oliims 5 S oo (skuai
£ Lol sl GBS es o g5lu Kan 5l e S Ol andllas ol 55 &S 3 gl 5
31 Sl s 4 WLsls Gl il G 53 &S 5 51 L8V walsl 3 5 cal ialS e YT
AV 5 (o3 WV) 0 o8 aeses s 5l 8 V0 sl e 8 YWY & oluses s
Ao 53 350 VY Slre Ol ol 5 Y188 WOT e Sl s (Ao ;5 YY) 540 a0
Laosls plsl bl allir i las 53 g Bils (5 d oa Sl Gdos A4S
Dt St o (V0 0V) a3 3585 4 L oo S a6 ay el slted izl oS,

.)w’l:b).?_}n Jq‘jﬁgfo a>las (Bu\ LS‘J"]‘U”UJ:‘*;

P oWl e gl daml il eslinad ael s Sl 5l G (glaesls ngﬂ.v)f Sl
G ol oler s Vv glls a8 s eslizl JJMTCLMQJAJU O goeils

6,\;;.ACE.~)L€.>_-4.’QL§MQSJJ 4u)ﬁ‘)T U'i‘ u-ﬁJeJa-’J«b ﬁ.C,wJ\ Ql.s) )j;'.w:jdlfj\j

1. Oxford Quick Placement Test



AV e S 5 Sl el iblse o dal

Al CS s Jagn oul s oy L g ols SL Jm\.)cb.ﬂ‘\s@u.b)‘b

LS VE sl &S us eslinad Oladas Ciblye Ll 5l odas Ciblye i )
o Jold 5 odd mnlzsl 5 b (YY) 01 en 5 U35 b 5 aslidos p opl ool
(Y1) Oan 5 g5l 3l gm opl O3 38) el Cilias 5 sl (U Lol 4 5
el (6 S by w5 wlal Ko 5 ol i (Slale sbaadl e sl slaw S
ol opl S 03 CpmassS TA0 asliii UL Sl Slslee g3ledie 5 7 ils
el s (ol 50 Wal) 22 B (e WalS) S g sl i S ol sl
() e ais 0T (glaas 58 55 5 A Lo ol Sl 5w candllas ol 55 sl 0 S YE
bl Ao ol olasldas Cablye o5l)s Al Olggel s B 3L i G e 4
() G g) A 035 masisd TAY al ad delii
Gl p sl oelide 51 tS o Sls wlUS 53 Ol sel 5505 S (glosl g Ol e oo (8l 5
el 5 b (Y8) Gl 5 pB iy a5 a8 A sl *0l5 el 2003
(5 ) K o Sl oy (2 S elide hls sl opl (Y ) < odo3 S
D atld) 3l ool slaaarast alul a8 Gl a8 WA Jold 5 (acioen) oy U
Sl e 3315 Jals o3l cilme g1l 5 leds 4t g (3,5 5k s 5 OLKs b
el oy elss daas S (6815 31 s sl US55l 50 5 US55l 50 ¢ e
oS Sl I 5 sl oUS o 5315 ¢ olS 53155 s (651U 3 ) peon

S i 53 6 S eils s bl B el S slaesls L;)ﬂ@q- Sl sl s
Slgee 55 Jlw 4w ol o5 A sl tal )l Ldes d-lae Sl 31 e
L ke sl Gy 63,28 wl30l; ity s ekecan skl S b g Ul

1. Frenze et al.

2. factor analysis

3. structural equation modeling
4. Likert

5. student stroke scale

6. semi-structured interview



(\2~Y)Y3)L;JJ‘O'\Z);.> w;;ubuwllm M

Lgl.ﬁoj\j J\ibjfcu_..a\ u.:‘}.\bm &‘j}#}‘jﬂ)ﬁ&)l_wdjﬁji)b U':"QJ}:’. :\.’fﬁ
Al osls S5 a=las o QKJ&SQSA;\;QJALS\J.{UTSVIMQL\);)&;@@
4 0315 ol 5L5s Ml Ol (Jlmlly i o313 ooy |y aalo iy a0 |3

Dl s g Cole SllGw ol sls (g i Dlbes 55 OB W phalas

285 AU e te lasil) S 5K wlee (6 Sl il Oba s 51
(oo olls
S 3 e 4 U S (gl (W) s Ciblge OB i 4 @
50 e oo
Sl i Soils il 50U 4o 5 Saiblel S Jaa LT @
DB 1Sl pb ol ge ohas (S Sl St 3155 5 iblie b By dmax b @
S alS wlae (g Sl ohin 33155 5 blye LT S350 0 i by ol
Sl !
uuu;‘p,a%ﬁ,wﬂ@? Sy
Laesls o OF 0 ale @ (5 3UL Olgabl 3 50l BUET 1 amnie o355 (bl iasy
Sy pots dmlzs ide 53 e 2N 5 SO 0Ly (6ume il YYY o 5l azin 4 s
53 V80 s oley3T 5 ole OLT cole o 3 uw\;&,j@? .4_.;6)}%,2 o2
Ao 03 S aee Oliises . sl Jsb 0 5y 5o 5 5l e Ol 53 gl
LU OB LSS 5 sl o Staen Sldllas 3 450 5 S eslinul (5 i 5l 31 51 Ol
035 5 Dol kda 53 YoV (4 59) 5l oasd |5 baasily s Olgm b a2l 38 31a0les
S 4 3 S i adiS TS B YW 50 ST e s 05051 Ol
oy ain 3 A3 S gre L5 e 3 oS 3L B L8 YYY & T sl (sl Sen
P pa 53 5 b Sy (6 g D gty O geils o e bl e Bl ke
ol Syl a5 L s ool Ty Slees 5 0T Ol s 5 by S 4y o Sy 44y b
Al e VEE 5 VE ol el el glampa i elide b4 S TE (gl weliin
Sy Doty Ob gl (o 0351005 sl 315 il a5 o2 oy dnda

@T@&ﬁé_wgobjuap)ugﬁqdm'@wa;&S)l{):l,\:;.baj,\_iuié%



A4 e S 5 Sl el iblse o dal

VA SLls asliiny nl 4l a5 b oo eSS OLS 03l 55 ilide A 0303 2o 5

A3 S Ll Lol e e - Q\)'}»Tu':..}\: PR

iblye S Gosart 53 Ol pmtils Ol iidad 4 plaes ) slea (ogi 5 ol Bida s
Syt Wesls gLal bl gtils (25 b a0l a0 2y 55 5 Se3ls 5 pas
s Bl AS sla e s i aSbuill s S plol il bt luaas dmlae (65 ol
S G pl ! axlas 540 E 3050 Lo oBuses o 5l Ko Sleles|
Al oo 3 OIS ES 5 0 g 06 515,8 Slaesls s (8 (5 e oS
CUSL 55 1 s iy Sl o 8l 5 LT 51 5 g gy il o ST (530050 o
QJ}A&)PQ)MA{ASLAaJ‘JLSJJT@?JJ L 4t 5 eSO 0 Ul s i
(3,5 Sdbl go oy 50 53) Mo Lo 5 (5ol pidlanly o | L — Oliie (25 S
s S 6))1@?'
Joboss s 325 5 Goiosd DUl blin ol 5 o5 slaslel (65,54 L Ol
S,y 5 S Sl ke bl BLI L3 Wesls o san s (51 A g
23l O gy (Stsed o p5 5 o 55 5ol S ¢ eSS 0L B2 Ol petils s
Laosls ot s 35 6l eomomad ©t b ol lsline alasly ) LT oS 550 ot b A
Sl Seils s wLm bl w3l e bt x| glaediS s i 65Ls

S o)l.ilw‘ MKJ»\% Q).n.w)f)

a0 Ol g2l slagely (shuail (5l |G el sa—n) hs) 1 Oliie (ulgss

Sl as sleldl Sl el sl (V00 V e 53) i3 S el il amloan DUl
S S JS 053 s S8 Lo sdaliasay anl sl luaes kLo
Shuaib 5 b 5l aslae 5l Lol glaesls danl a8 ooy mep s U5 (55815
bl 5o Loy slresls oas0lejle Lid ghuadd 5 as0bsle ) sl saan

Shutil by ol slagealy 5 bl S5 G bodd o 55 el Ty L

1. theme-based categorization



(\i'Y)Y;)LQ-\;to-\;)}J w;;ubuwllm q.

G5t b T o 5500500 Ll 5 e sb pe0505 GHlS opimmen LS
52 (N IO 5 0 e l8) el s 4 (Bhme 33 s oy S| g 5 5 300595
3l slass Eor ol G355 S el o 55 500553 SIS Gl ot

Y EOLan 5 eS) A2 el 0 A2 G355 5 0

oy slaadl 8
.J}Jdﬂ 4\5\)‘ dL:Sj J;SU’:”’”JJ DL &bﬁ)‘ aJ\.OTC,\...AJA..’ GL}’.’ cdpu L)'l‘ DL

PSR

Lil“ ”’Juﬁ”-“’)dﬁ")‘f‘rj‘"‘ g_O.b‘}OJfLUJ\ ZJL\):@HL&&L‘ )jlaw‘\.:
i 5 o g bl ol oS el 5l eslinal b Oliises o SS1 0L5 &y O gl
4543>|>)|J§J:L>J>U,a\)u:;,aj;iJ:SZl}fjla.uTw;@&m:b‘oyﬁui.:_‘w
)bﬁ&db‘&b}.}di@b

e Sk 5 5 Soilg plae ciblge 1 adelcmsy Sl e o g 5T N g

R S Sl 5Kl Ot BB s jel ST oy

Y'Y X AY/F VeE hre bl e
Y'Y V/a\ go/ov 4 S Seils
Y'Y AR VUVE Y. NS O .

sl QT}\QGW}SJBIJ‘\yB@Lﬁa}J&oML&\J)J\q-ﬁc\sa\.};ow

o o3 SLI3 S Se3l 5 VAT Slme GBlmsil 5 AFTT (Sls o503 sls olae Ciblse oS
SN 0Ly Ay 0L e il A b, s VA Sl Ol sl 5 £0/0Y - Sl
S bl p mie 53 8 B 5 Lol VT [l Ol sl s VUVE . Sle o a0 (Sl

alﬁﬁpéu;@ol_;;@um)jg_w @ MUJ':,_MJ_;JAJ'\JJ\);"&;J_%JA

1. inter-rater agreement
2. inter-rater reliability
3. Garrison et al.

4. Campbell et al.



a) e S 5 Sl el iblse o dal

cL@JIwJ:\b‘JQJJ‘jYwJMé‘fgjcw‘vﬁM&Jﬁﬂ@f&‘fﬁhiw.}b

.Jﬁbﬁ@b@d‘d_}.ﬂﬁﬁw%ﬂj\

M&J&jd;aﬂj‘&A&‘wa%ﬁ.* Jj»

A YR CHUN
ees (45 b 33) lskins pre bl o
YrY sl

VAL Ot (a5 So5l 5
e (45 b 33) lskias
YrY sl

DL Oy (St o Sl sdeliiemisay gl el slal ¥ Jdm 53 45, jb0len

SO ey b g ils o iy 5 6 Seils plas iblye  BLII 8l
Dhymiils ham 2y 5 e Ciblye (Bl (@S 0pl Gk ol e 5 sl
g /8N 0L gamdils lass S i 5 5 Seils e daly 5 /Y WIS 0L A,
S iy 5 e ciblse e b1 Ol5e (049D 2 58 Ll 5 0l &Ll Jaall s bl
S S35 o B Ol aSTU= el +/00 5z Ll do s O woanl 5L oo

el 1A 5 o T A3 O el S g asd i

Lot o 3 OL mdils lamd 25 2y Jlesd GlaolkiS o o 5 2

o on s S sl ol S8 O S5 5 Ol s Sl 5 ohas bl se
o el Sl das oo OLES |y it s (gl it o Ay a5 A oy T8
5l A Sl S ass ol s SIS S 05 s plae ciblse) Jie sla ane
53 s opl by s g Ve 5l S i sl e 51 G a6l Tile A 55

1. Cohen
2. multicollinearity
3. tolerance value



O£ Y)Y silad 01 5,5 tom 5 5 0L Slallae qy

G b ol (Vo) T 5 SGsll) cdl sy il asen 'Ol jhe
Vo5l meS i (sla e Sl edelwsay shiel S0 g s anl a7 bl e 8 el
s opl 5 Mot gl e sldas copl o oslle (U8 sdalin ¥ Jsdr 2T 05 ) 5p
WIAY 51 eSS E Sl ol g o(Yoo)) Jis 5 Sl lassainy b 550 U 5o
4 315 0L P Je aollst Jair Sl odeliomnzay gl g (LI 3 g5 nosls s 034
S i 3 1y lsls Sl o3 8478 (5 Sesls 5 ohae ciblye Sl jas Jol3) Jus o
Mowi@uwuw&j,\&%té\ﬂ a3 o e 55 Ol petils a0y
Osz 315 st 50 ateuly uite o s gla ke 1 SO JBlos S sl 0Las Y bl

el /00 )‘JJL@S‘\SD}J S )\JL'.M u:u‘)‘)‘

0L gmiils oz 03 i e diS f S il ¥ J g

s e L o 3kl eyl
Jlsbiae 255 Rue S e
Sls e Jole Sbee A & e &
Jo \RVA Y
\Y 104 Jo 470\ Y hre bl e
\Ya\% /04 VO e JeY s Seils

S odas Cible pane sl slstas Ga) el kel Yoslens a3 oS 4 S0len
@l:; ‘(./'\Y)Q,MWAL;JSUQE{%J.; Ghls pame cpl Sl 3 8 Ja s bl sl
e S 8l (6 e e S S VLJJH}OASQM\ Qb\él}o.uk;_wsg

1. assumptions

2. Tabachnick & Fidell
3. VIF value

4, critical value

5. model summary

6. ANOVA test



S\ e S 5 Sl el iblse o dal

AS @l ¥ g

Olgmtils b bty 5 5 Sesls 5 odne Ciblye 2B o sast 53 mul Bl 6l
5 S ol oSS L5 a8 i ) anl et ledes dolas Sl e (eSS 0L A
SASNSa b b ol slagaly 5 Ll S5 G 51 ey 1 ol s 55 Slre31s Oliis
3 2 Gl a3y G o8 sba alas Oloj s S (G MSUS ) somnls s 3
Sy Gl S S sen Q@M:éﬂg ks 5l A el b 4y ok phalias
5,5 S5 0L il 5l S

S Emls 3 ml B e @R oS ad (S bl w8 gladle sk o
3ol e ol g sose nl 5 g ol pekiaalazsl 5 o At s (oS 0S8
d oS ol 5 35 n 1o el & e 3 (6550 Dl &S il Sl slnd 3 05 U
o des cal ol A o 535 L e 3 S e S ISSI 0L
53 St (Sl sy Sl 3 5 psd 80 ity S 0L3 L A Sl
(@S )l WlS slac Jlad

S e 0T 25 iy 53 Ll 0,108 e 35 OLEISS o2 8l e &5 ey s

Lol el Ol pdSls 5 S

3 35bier fi o o 8550l 050l 5 2 e DU B3 s Sl s B

5 @be phhe e as o als alul (|3 05 8 o i 035 e SIS 05l el 61
Sbrs g 03 S dalll e 0,550 5 g cnl 5 s 2 Loy 4S5 3 S (e R
oS AU 53 e el 55 g b ASLl 1 (S el s eded (S5 e
S15 005 65k 5 XS o Gosii Lo o plos S Ty el OL5 @ 520 o 5038
54 ol Lo e gy S5 s ki e o5 6l ol S Sles S G

N(GIU O Ur Y S o



(\i'Y)Y;)LMto-\;)jJ w;;ubuwllm q¢

L ohaliad 0L gamisls 5 ol 2500 Sl Jule coul (¢ Sosls o5 45 Lol aas s
1S 0L gaezils 51 K oS a5 LSS 5 gl 4 oS L ls s

ool sl e S s WS slaloy s |Ja>t_wl45<=:ﬁ Jei = 5 Jsb s
rl;u'\);66)}194{;}{oJJSJMJichjJ:}'L;_JJEJHJAJAwl.JJSL;auLé.:_M\
sh e a S Sy 4 5 e & LI slul 0l (65 3 Shas sl s Jyme a8

((rf a*%&u@ij_;jﬁ LE‘J” gf;'Jiij‘ LSL&)KA‘))\ 4.:){.?: JbLfa

Jolse (YooY e y53) Opoion  n sy ) esli ol U Ol cdons 3l e 3

ol ks S i b S e Sl i 4 1 W6l 5 5515 | balae Sl sdelasey
B 053 Ghoa LS (NSUS [y Laesls b ol oS ol 33 Gime 31 Gl Gloea bl
sdiz] el S8 5,8 NS 15 T 555 2l Anal aaal o 5l S e BB
b cOlime g in g2 63k 1231 Gl S5 Slaslis o2 e o Gime by
S mar 1 sl G5 SladS slaas ((YOIT) OLlSen 5 oS (slassain;s 6,5 S,
Obs 4 i Jool= J5d LU (050500550 (2bl 5 5,5 el 0538 50 5 0l B 381 55
Tty Ol el s by Seil s s pdae iblye 1B o sast 535G
03,8zl 1 Of g 51 S Bl oS ils 555 JS VA g smnss ¢ oSSl 0L
Aos3 V) o g 500555 bl gty kizdls BN Gime 53 58 O 5550 1) 3 555
Osie VN cpl 1553 45 OB S S Lo glagaly €50 o b3 dsdor 52 . (NVNA=/NY) 55

sl 8 035 51 sl 0L e Ll 0ays 5l S xie

ool sty (SLA some g Laalias & ged £ gk

O somn 45 gad
uia'ch‘cﬁ‘ .J..A;L;o ej',_.<}‘ ] u;.:‘.,a;w ‘Ju}fL;a JZ_iLACM.E;}A )' sl elfjh \
1581 5 ! sl (g5 5 ells 5 ks, ¢rzil> ol ;L:.AIJ?BWJ Y

r)‘sg;wjbc&sjaw)ﬂw)}\{bv@&Q}J;fgf'fbb.w\‘;féj
.V.AJQUJM&LEJHJVQ:J\;&




90 e S 5 Sl el iblse o dal

O gonze & g0l
s S asly gl Ll lesad wisd e el slial e ible slas 550
C)J\.J ~ )2 R _
e ople il ldSIOLS L ok, 5 ible
oL B o XS a5 e SAREAES & 5 5 e Mo el & e skl 55
S 4y e . e °
(20 S s e S L
5 e i ls 535 el 1S o e el 0L 4 5
FS el 25 Lty 45 S gn Gri5 e 5 XS o oS e LS L e sl
o2 S I ol O S e By i b 5l S s
AL S e B v
3,8 0 Obe Olagl p wlS aay = oUs 5
o o [P s SIS e O35 Al slisl wlidols poys 53
A A

S

U T T E i
SUL esaslazel Jjb.b(u)}f.iﬁM@stﬁjﬁjz\f&}}@f;mlJ}avS 4
.LSGL&\fﬁboml;‘fijjM&dtW:))}

@T)SJJ}

Sk sle K Olsen Low 0L 6,550 slacd s 5l Oleslinl adpan V)

U
Do S o . .z .

(\ )‘ ..«\J‘A:)‘)L\.Q JJI_.:,.A LSLGSQ)»_..M w‘ cC.;-w‘ cJ\ﬁTi d}u\} )Jduﬁum
ool (Vi nig a5 (0 Tous 85 (8 riny oS e (F 1531 (6550 (Y (i 5500

P aaad

1. motivating
2. energy-boosting
3. engagement



(\i'Y)Y;)LMto-\;)jJ w;;ubuwllm Q7

S hoes g Lou 0

S osbar )13 015 500L5 e S i 3 al it Comal (5 Se5ls 5 olae iblse
15l s @ iy 3 (Sl e 5 s 8 5105 0 a1 dae e il e
a e ot 5 e Sl il il dee i Ciblge oS Il ol e 3G
i a3l odae ote Glaesl e S Ol sl s 35 pde 5 (S50
e Slaeil 5 4S5 sbolan 3o Ol sl ils Shewamd S By 3 05 S ax 5 5 05
2l st Sk 4 Wl Bl pde 5 3 mds 4 oie 038 (5 m 5 035 ol e
S i 5 S0l cpdae bl solsline Alaily o 515 OLE Y s Sl sdelusay
OLE Y dtor 51 edalisas sl coplp oslle 3503 55 5 (oSO 0L 0Lyl oo
S e 5 ol Ol pmiils el iy (Sl (6 e S St ke iblge oS 5
sdel £ o 53 4 5b0kea «aleiys )ls Wl s 2y PSP SSSS
olae ciblse B 3L S e Sla0 sande a8l bt luaes dlae I Jol S (o

Bl s w5 0L gmils Jass i iy 55 5 Seils s

Ojen il ps 48 ol (V00V) V(5 5 o U s sl Jhagsy ool (oS s

Slly 53 asdllas (pl s ol S5 Wl a5 Ol sl (515 4 e a5
OB S50 05800 5 03l a5k pn b S amet oS ol (V447) TS5 55 5 el 3 il
g jdin (§ Sl am s (YooY Ol S &S w s ls 35 9ok bliae dal
2 55 O780) Jbois b 5 2B iy ccnlp oslls 53 S OB ,S0L S50
Shsdeils 5550 §S0l5 Olpe b ol &8 Sy Bty am (pl 43 Addllas
bl b e 5 358 0 Jeols ol o (5 el sl sl ploal ol SLs
commama 355 Ol SLE (6,8l 5 oS5l 5551 b e 3l sl il (SKs s
(o B) s o b sel Gladame DA p S Lol ol das e DL iy Dl
O 5 A3 S s dile G ol S sdal e 2 (VoY Ol s ey

1. Churches & Terry
2. Francis & Woodkock
3. Fried et al.



av e S 5 Sl el iblse o dal

ciblye 5 1,10 3 O bt 28155 o ible Sl dl s 45 il (Y21)
60BN S0 o i 5 Sl coluluas! oSl ola b a5ls o s ol
BIEYE L;:LJ CJ-,L:.,..A Sby LIS rl;;.l\); Os S s aS Sl s (Y~YY)Q_~¢3JA A 5ls
5 T LU oS5t 4 e QS S5l G 5 o 3l QLS andlls ol AS S

.L:U (VAAV) 5 5 Ol gl .Ia.;f" &ﬁc;)j.,p dxdlas ‘A{Lj,.n))la‘t.,jsj_.i& L;jsfsl.:
@L:Z..,U)\:&\}_wgﬁéﬂfﬂg;ﬁj_fﬁ):qswvb\ywjldwﬁ
JU6 550 4 omie OB ,S5L (6 Sosl a8 sls olis andllas ol 5 amlias 3l sdslisa
Sl 5 ety .wa s S s o il sl jsbay 5os i 0 5850 5 ]
L}.L«.ALU)‘QJWZ oﬂﬁ‘fbjw.lﬂu')‘ djﬁjJ))bgﬂKv\boJ‘f J;Jﬁt (Y'\i)
sbeal ble 555550 5 6,550 5l 03 U OAs S s a8 Cals (YoY)) e 3)ls

el 350 0L 0L saeiils Ol (S o 58 3

Sl els il s Wlas ible cole 5 (lesl S andllas cpl AS 5 LS slaanly

helss S 355 5 L35S0 sl aile else ol Lgsas dble 5,550 s s
Gaasl 3,8 o 53 L T Gl ) 5 0l sel 5l SO gl 22108 2ds 0
oSS 5 035 e (gl 51 058 a5 Ols St 035 Mo ol 4 e 2Ll aalllas
s 35 00 S 5S3k 53 SS5Lie 5 (S0 & e 355 S A4S 0 Sy by Wl 4 038

(YVTY mite 5 3L 3) ool (6 S5k 53 03805 Gl (S e oa S

OB Sk eSS OL5 osd Gla S 55 48 S oo o5 1) ol opl 598 aalllas

re sla Ss cnlaly cas a5 15 OLs bl glales ddr 0L G b 51k
ol a3 Ol gl s 4 s 4 g e e Sl bl 3 (5 Keior 5 sbey
Sl L S 28 el & o 3 Oledee able sl (alsss ol e Lo Les
slis jsbas Jemmd o iy s gt Ciblge 5l S e SGS Ll w48 5,05 056l 5l
(S35l (il wile bl ge i8S s Oliiad 5l 1y el iblse 5 Ay e g



(\i'Y)Y;)LMto-\;)jJ w;;ubuwllm qA

O Lls 6,55k 5 caiban  glodnl i 30 gl 5 St (s el (U
s S 513 Ol sl 53 Oliimee 4 5 3550 i Tt oS e (6 51 s S5l 5 (Y000
o Aol e il SLalS Cllae bl b ol bl 5l s Al e
Ao IS plomil 3 51 04185 Ol il S ible i 515 el 20l 5 s
Sl ible Ul im0 Ol (TVY) s 5 o3, 45 a8 ,S0Lan 553 s
Glawals b Slegb 50 555 p BL s opl plo (sl (S5 CukS 50 gla e i

Syhoa blye Jold Ll oS ol

Lgs 3 1315 A 5 oS S5 Jlale Ol e o3l SIS HE a4 5 L g gozea)d

551005 5 (a5 350 B (60130 4 e (S p—dosls 5 s So3l 5 (il
(Y010) 550l 5 &S 4 il 0315 Sl S5 oa Oledne D15 pel0L 5 dilons 5 3 55 o0
Blod by o olan s Shas 55 S0t slows] Sl e SUsb 3 0315 s pds
ol el 5 OAVY (ol 5 33,)8) 0L 6,50k Lible Joalps 35U 0o 5
5 Dlales (28 S Ol gal 2515 & sl (S50 45 23S a0l 55 o ¢ 555 anlllae
Usane (685 (T2 0)) 5l 5 3oy &S @ S S s US| Olidblse
sk 5 e slasil s b socalil i o oo S et 5 el C s s
Syl alas 50 8 Ol3sal Iy bty (6l 1y LIS Laes Ol e 38165 31 abls
Lo sl axdls a5 o3l s Cdliys 5 0sls i 53 a4 Oledas 55 e sl o5l
YV 0L 5 plB i) ol ol 5 Ot 0315 93 51 Audls 45 355 doloma 21331
Ly e ol OLESIs S a5 S s e 3550 3 1y 05l 5l esliul 5 aille e 5 Ol e
ae Lo (S5 bSOk Sl eslinal (Jkeol poay disls e 55 ol Ciblye oy oS S iz
Oz ollS 5 Ol pel J2ls 0 1 (65 05500 5 Blle Ol sae a5 Ail oS & (slosl s Ll 5 o

.Mbw

kel TG S 5 sdoee oSS OLS At w0 ) ke opl Oliises o 2S kte Ol e
oplES 55, s g Ol 53 glaelSiils 53 bl ta s comamen X o Sl

in.g_:JﬂigQ)HC«ZJ.&LdTJ‘J_&b-@bd)ﬁM’)bm“b)b‘u;Q)H



a9 e S 5 Sl el iblse o dal

2 L 0T s 55 pd plnil ) 2S Bli adl )3 o peast (nl 55 (6 ity Sl Sl
5 phre bl slaadlie o Ualy Lil5 e ST slatasgy 3 awglis tash ol
53 S )z ol Slslee (3l dde 5 O o S5 5l eslinad L1y (5 Sosl 55 slaadl 3o
Ol A2l IS 2B 0> SLa s 8,k 53 Wl 5 0 o8 onlie 51 Sos (3 5]
FRNUICH 23 L SRRTFCOUNPNUICHE D A TS UICWIPRPE S RO Oladas gamasass
o0 Klg e gdm gl i 55 4 (VoYY OLLSan 5 Sl 2 980V aal
OLELS SLE 5 ey 4 Cred (3L (soatds S U3l Oldias Dbzl 15,8 13 o)y
G Ol copl O3l damd o Bl i Caihge Coenw 0 ) Ol SLE Jiea i ls
5 et XS (3L Ol S Codbge 5 (shee 31501 3l 4 N Ll e o s

S e a5 (655 015 S 13153 e Dozl (V80 Y (010

wlbols

@ 5 2GSl Sl e O L el s Bt e Sled
https://doi.org/ oY-1YV (8) 18 s 5 Kin s o O o e 1 OL gl
10.22059/jwica.2022.341069.1772

Slaflls . Som 3 5 L5 s b 53 0kl 5 0leSin 3.8 V) 5 (ot 2l 5 e p B i
https://doi.org/10.22067/j1ts.2021.72842.1074 Ya-\ «(¥)00 caex i 5 0L

https://doi.org/10.22051/jIr.2023.40927.2203 s 20l . Jsl

8 e 555 Ry lobra 5 B 08 Y) O Skl € el
YA (V)T canr 7 5 Ol lellls . J5) 3 (6 gm
https://doi.org/10.22067/1ts.2022.78969.1160
L OT &y sz 5 sl £ o 581 e OFAQ) T S 5 8 ol ol ) B iy
NeY=VA (V)9 o slarr] ol slazl 5 55 55
https://doi.org/10.30473/s¢.2020.52094.2519
OLs rosel 53 045 psehe & A 115 B ool 51OTA0) B it 55 ) o iy
AN (0)E ctar T O lellls g5


https://doi.org/10.22051/jlr.2023.40927.2203

(L)Y &yl 0V 5,0 a5 5 0L5 Slalllas Voo

BUs Glaelly oS 5 AS Elie (0TAA) e 3l 5 s @Bt ol (ol 0L 35 20
2 il ol s i oo il 5 015501005 (6 Sl el 0L Ol ke

https://doi.org/10.22059/JFLR.2019.260233.525

Abdulhussien, S. H., Pishghadam, R., & Sakhtkar Haddadi, M. (2022). Iraqi EFL
learners’ conceptions of strokes with respect to teachers’ age. Transactional
Analysis Journal, 52(2), 159-171. https://. doi.org/ 10.1080/5 03621537.
2022.2045537

Akbari, M., & Pishghadam, R. (2022). Developing new software to analyze the
emosensory load of language. Journal of Business, Communication and
Technology, 1(1), 1-13. http://dx.doi.org/10.56632/bct.2022.1101.

Baadte, C., & Schnotz, W. (2013). Motivation and mood: Are they moderated by
learners’ self-concept. Scanadian Journal of Educational Research, 58, 1-21.
Beckmann, N., Beckmann, J. F., & Elliott, J. G. (2009). Self-confidence and
performance goal orientation interactively predict performance in a reasoning test
with accuracy feedback. Learning and Individual Differences, 19(2), 277-282.

https://doi.org/10.1016/j.1indif.2008.09.008

Berne, E. (1988). Games people play. Grove Press.

Burnett, P. C., & Mandel, V. (2010). Praise and feedback in the primary classroom:
Teachers’ and students’ perspectives. Australian Journal of Education and
Developmental Psychology, 10, 145-154.

Campbell, J. L., Quincy, Ch., Osserman, J., & Pedersen, O. K. (2013). Coding in-
depth semi-structured interviews: Problems of unitization and inter-coder
reliability and agreement. Sociological Methods & Research, 42(3), 294-320.
https://doi.org/10.1177/0049124113500475

Chang, M. L. (2009). An appraisal perspective of teacher burnout: Examining the
emotional work of teachers. Educational Psychology Review, 21(3), 193-218.
https://doi.org/10.1007/s10648-009-9106-y

Churches, R., & Terry, R. (2007). NLP for teachers: How to be a highly effective
teacher. Crown House Publishing.

Cohen, J. (1992). Quantitative methods in psychology. Psychological Bulletins,
112(1), 155-159. https://doi.org/10.1037/0033-2909.112.1.155

Darling-Hammond, L. (1997). Doing what matters most: Investing in quality
teaching. National Commission on Teaching & America's Future.

Dornyei, Z. (2007). Research methods in applied linguistics. Oxford University
Press.

Fallah, N. (2014). Willingness to communicate in English, communication self-
confidence, motivation, shyness and teacher immediacy among Iranian English-
major undergraduates: A structural equation modeling approach. Learning and
Individual Differences, 30, 140-147. https://doi.org/10.1016/j.1indif.2013.12.006.


http://dx.doi.org/10.56632/bct.2022.1101

Vo) e S 5 Sl el iblse o dal

Farsad, L., & Modarresi, G. (2023). EFL learners’ construction of L2 ego and its
relationship with emotional intelligence. Journal of Research in Applied
Linguistics, 14(1), 124-139.https://doi.org/ 10.22055/RALS.2023.18072.

Francis, D., & Woodcock, M. (1996). The new unblocked manager: A practical
guide to self-development. Gower Publishing.

Fray, R. B., Cross, L. H., & Weber, L. 1. (1993). Testing and grading practices and
opinions of secondary teachers of academic subjects: Implications for instruction
in measurement. Educational Measurement: Issues and Practice, 12(3), 23-30.
https://doi.org/10.1111/j.1745-3992.1993.tb00539.x

Freedman, M. (1993). The kindness of strangers: Adult mentors, urban youth and
the new volunteerism. Jossey-Bass Publishers.

Frenzel, A. C. (2014). Teacher emotions. In L. Linnenbrink-Garcia & R. Pekrun
(Eds.), Handbook of emotions in education (pp. 494-519). Routledge.

Frenzel, A. C., & Stephens, E. J. (2013). Emotions. In N. C. Hall & T. Goetz
(Eds.), Emotion, motivation, and self-regulation: A handbook for teachers (pp. 1-
56). Emerald.

Frenzel, A. C., Pekrun, R., & Goetz, T. (2013). Emotions questionnaire for teachers
(EQT) — User’s manual. University of Munich Press.

Fried, L., Mansfield, C., & Dobozy, E. (2015). Teacher emotion research:
Introducing a conceptual model to guide future research. Issues in Educational
Research, 25(4), 415-441.

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation in second
language learning. Newbury House.

Garrison, D. R., Cleveland-Innes, M., Koole, M., & Kappelman, J. (2006).
Revisiting methodological issues in transcript analysis: Negotiated coding and
reliability. Internet and Higher Education, 9, 1-8. https:// doi.org/ 10.1016/ j.
iheduc.2005.11.001

Gump, S. E. (2006). Guess who’s (not) coming to class: Student attitudes as
indicators of attendance. Educational Studies, 32(1), 39-46. https:// doi.org/
10.1080/ 03055690500415936

Harks, B., Rakoczy, K., Hattie, J., Besser, M., & Kliemea, E. (2014). The effects of
feedback on achievement, interest and self-evaluation: The role of feedback’s
perceived usefulness. An International Journal of Experimental Educational
Psychology, 34(3), 1-22. https://doi.org/10.1080/01443410.2013.785384

Imani, M., Pishghadam, R., & Ebrahimi, S. (2022). Barrasi tarjihat navazegiri-e
adabi va gheyr-e adabi-e daneshju:yan az manzar jensiat [An investigation of
gender effects on students’ preferences for literary and non-literary strokes].
Women in Culture & Art, 14(4), 627-652.https:// doi.org/ 10.22059/
JWICA.2022.341069.1772



(L)Y &yl 0V 5,0 a5 5 0L5 Slalllas VoY

Irajzad, F., Pishghadam, R., & Shahriari, H. (2017). Examining the stroking behavior
of English, Persian, and Arabic school teachers in Iran: A mixed-method study.
International Journal of Instruction, 10(1), 219-236. https:// doi.org/ 10.12973/
iji.2017.10114a.

Ismail, N. M. (2015). EFL Saudi students’ class emotions and their contributions to
their English achievement at Taif University. International Journal of
Psychological Studies, 7(4), 19-42. http://dx.doi.org/10.5539/ijps.v7n4p19.

Johnson, R. B., & Christensen, L. (2012). Educational research: Quantitative,
qualitative, and mixed approaches (4" ed.). Sage.

Karren, K. J., Smith, L., & Gordon, K. J. (2013). Mind/body health: The effects of
attitudes, emotions, and relationships. Pearson Higher Education.

Keller, M. M., Frenzel, A. C., Goetz, T., Pekrun, R., & Hensley, L. (2014). Exploring
teacher emotions: A literature review and an experience sampling study. In P. W.
Richardson, S. Karabenick & H. M. G. Watt (Eds.), Teacher motivation: Theory
and practice (pp. 69-82). Routledge.

Khajavy, G., Ghonsooli, B., & Hosseini, A. (2016). Willingness to communicate in
English: A microsystem model in the Iranian EFL classroom context. TESOL
Quarterly, 50(1), 154-180. https://doi.org/10.1002/tesq.204

Kusluvan, S. (2003). Managing employee attitudes and behaviors in the tourism and
hospitality industry. Nova Publishers.

Méndez Lopez, M. G. & Pea Aguilar, A. P. (2013). Emotions as learning enhancers
of foreign language learning motivation. Profile, 15(1), 109-124.

Modarresi, Gh. (2021). The effect of dictogloss vs. debating on L2 writing
proficiency: A mixed-methods study. Journal of Teaching Language Skills,
40(4), 121-160. https://doi.org/ 10.22099/jtls.2021.39939.2954

Modarresi, Gh. (2022). The role of task-based collaborative output activities in
learner engagement in writing tasks. Journal of Language Horizons, 6(2), 81-
101. https://doi.org/10.22051/Ighor.2021.35238.1453

Naji Meidani. E., Makiabadi, H., Zabetipour, M., Abbasnejad, H., Firoozian
Pooresfehani, A., & Shayesteh, S. (2022). Emo-sensory communication, emo-
sensoryn intelligence and gender. Journal of Business, Communication &
Technology, 1(2), 1-13. http://dx.doi.org/10.56632/bct.2022.1206.

Newberry, M. (2010). Identified phases in the building and maintaining of positive
teacher-student relationships. Teaching and Teacher Education, 26(8), 1695-
1703. https://doi.org/10.1016/j.tate.2010.06.022

Noorbakhsh, Z., Pishghadam, R., & Saboori, F. (2018). Stroke and gender identity
in teacher success: From learners’ viewpoints. Sri Lanka Journal of Social
Sciences, 41(1), 39-48. https://doi.org/10.4038/sljss.v41i1.7591.

Pekrun, R. (2006). The control-value theory of achievement emotions:
Assumptions, corollaries, and implications for educational research and practice.
Educational Psychology Review, 18(4), 315-341. http:// dx.doi.org/ 10.1007/
510648-006-9029-9


http://dx.doi.org/10.56632/bct.2022.1206

yov e S 5 Sl el iblse o dal

Pekrun, R., Goetz, T., Titz, W. & Perry, R. P. (2002). Academic emotions in
students’ self-regulated learning and achievement: A program of qualitative and
quantitative research. Educational Psychologist, 37(2), 91-105. http://
dx.doi.org/ 10.1207/S15326985EP3702.

Pishghadam R., & Farkhondehfal, E. (2017). Az navazesh ta navazeh: Negahi be
mafhu:m navazidan dar &mu:zesh zabdn dovom [From navazesh (physical
strokes) to navazeh (mental strokes): a look into the concept of stroking in
teaching a second language]. Language and Translation Studies, 49(4), 1-13.
https://doi.org/10.22067/1ts.v49i4.62725

Pishghadam, R. (2015, Octobor 6-7). Emotioncy in language education: From
exvolvement to involvement [Paper presentation]. The 2" Conference of
Interdisciplinary Approaches to Language Teaching, Literature, and Translation
Studies. Mashhad, Iran.

Pishghadam, R. (2016, May 28). Emotioncy, extraversion, and anxiety in willingness
to communicate in English [Paper presentation]. The 5th International
Conference on Language, Education and Innovation. London, England.

Pishghadam, R., & Derakhshan, A., Zhaleh, K., & Al-Obaydi, L. (2021). Students’
willingness to attend EFL classes with respect to teachers’ credibility, stroke, and
success: A cross-cultural study of Iranian and Iraqi students’ perceptions. Current
Psychology, 40, 1-15. https://doi.org/10.1007/s12144-021-01738-z.

Pishghadam, R., & Karami, M. (2017). Probing language teachers’ stroking and
credibility in relation to their success in class. Alberta Journal of Educational
Research, 63(4), 378-395. https://doi.org/10.11575/ajer.v63i4.56431

Pishghadam, R., & Khajavy, G. H. (2014). Development and validation of the
student stroke scale and examining its relation with academic motivation. Studies
in Educational Evaluation, 43, 109-114. https:// doi.org/ 10.1016/ j.
stueduc.2014.03.004

Pishghadam, R., & Modarresi, G. (2008). The construct validation and application
of a questionnaire of attribution theory for foreign language learners (ATFLL).
Iranian Journal of Language Studies, 2(3), 299-324.

Pishghadam, R., & Zabihi, R. (2012). Establishing a life-language model of
proficiency: A new challenge for language testers. Iranian Journal of Language
Testing, 2(2), 93-108.

Pishghadam, R., Al Abdwani, T., Kolahi Ahari, M., Hasanzadeh, S., & Shayesteh,
S. (2022). Introducing metapathy as a movement beyond empathy: A case of
socioeconomic status. International Journal of Society, Culture & Language,
10(2), 35-49. https://doi.org/10.22034/ijscl.2022.252360.

Pishghadam, R., Derakhshan, A., & Zhaleh, K. (2019). The interplay of teacher
success, credibility, and stroke with respect to students’ willingness to attend
classes. Polish Psychological Bulletin, 50(4), 284-292. https:// doi.org/
10.24425/ppb.2019.131001.


https://doi.org/10.22034/ijscl.2022.252360

(L)Y &yl 0V 5,0 a5 5 0L5 Slalllas \eg

Pishghadam, R., Ebrahimi, S., & Al Abdwani, T. (2023). Development and
validation of the teacher energy scale: A movement toward metapathy. Language
and Translation Studies, 56(1), 1-38. https:// doi.org/ 10.22067/
ts.2022.78969.1160.

Pishghadam, R., Jajarmi, H., & Shayesteh, Sh. (2016). Conceptualizing sensory
relativism in light of emotioncy: A movement beyond linguistic relativism.
International Journal of Society, Culture & Language. 4(2), 11-21.

Pishghadam, R., Naji Meidani, E., & Khajavy, G. H. (2015). Language teachers’
conceptions of intelligence and their roles in teacher care and teacher feedback.
Australian Journal of Teacher Education, 40(1), 60-82. http:// dx.doi.org/
10.14221/ajte.2015v40n1.4

Pishghadam, R., Naji Meidani, E., Momenzadeh, S. M. E., Hasanzadeh, S., & Miri,
M. A. (2023). Economic, social, and cultural capital and ESQ in academic
achievement: A comparison of Afghan and Iranian students. Frontier in
Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1087480

Pishghadam, R., Zabetipour, M., & Aminzadeh, A. (2016). Examining emotions in
English language learning classes: A case of EFL emotions. Issues in Educational
Research, 26(3), 508-528.

Rajabnejad, F., Pishghadam, R., & Saboori, F. (2017). On the influence of stroke on
willingness to attend classes and foreign language achievement. Applied
Research on English Language, 6(2), 141-158. https:// doi.org/ 10.22108/
are.2017.21344

Randi, J., Corno, L., & Johnson, E. (2011). Transitioning from college classroom to
teaching career: Selfl] regation in prospective teachers. New Directions for
Teaching and Learning, 2011(126), 89-98. https://doi.org/10.1002/tl.447

Rathel, J. M., Drasgow, E., Brown, W. H., & Marshall, K. J. (2014). Increasing
induction-level teachers’ positive-to-negative communication ratio and use of
behavior-specific praise through e-mailed performance feedback and its effect on
students’ task engagement. Journal of Positive Behavior Interventions, 16(4),
219-233.https://doi.org/10.1177/1098300713492856

Richards, J. C., & Rodgers, T. S. (2001). Approaches and methods in language
teaching. Cambridge University Press.

Rust, D. A. (2014). Relationship between the emotional intelligence of teachers and
student academic achievement [Unpublished doctoral dissertation]. University of
Kentucky, Lexington.

Schutz, P. A., & Pekrun, R. (2007). Introduction to emotion in education. In P. A.
Schutz & R. Pekrun (Eds.), Emotion in education: A volume in educational
psychology (pp. 3-10). Elsevier.

Shirai, S. (2006). How transactional analysis can be used in terminal care.
International Congress Series, 1287, 179-184. https:// doi.org/ 10.1016/
j.ics.2005.12.052.


https://doi.org/10.3389%2Ffpsyg.2023.1087480

Yoo e S 5 Sl el iblse o dal

Soini, T., Pyhélto, K., & Pietarinen, J. (2010). Pedagogical well[J beigr reflecting
learning and well[] beimin teachers’ work. Teachers and Teaching: Theory and
Practice, 16(6), 735-751. https://doi.org/10.1080/13540602.2010.517690

Stewart, I., & Joines, V. (1987). TA today: A new introduction to transactional
analysis. Life space.

Sutton, R. E., & Wheatley, K.[E. (2003). Teachers’ emotions and teaching: A review
of the literature and directions for future research. Educational Psychology
Review, 15(4), 327-358. https://doi.org/10.1023/A:1026131715856

Tabachnick, B. G., & Fidell, L. S. (2001). Using multivariate statistics (4" ed.).
Harper Collins.

Toraby, E., & Modarresi, G. (2018). EFL teachers’ emotions and learners’ views of
teachers’ pedagogical success. International Journal of Instruction, 11(2), 513-
526. https://doi.org/10.12973/iji.2018.11235a.

Watchel, P. L. (1980). Transference, schema, and assimilation: The relevance of
Piaget to the psychoanalytic theory of transference, Annual of Psychology, 8, 59-
76.

Winograd, K. (2003). The functions of teacher emotions: The good, the bad, and the
ugly. Teachers College Record, 105(9), 1641-1673. https:// doi.org/ 10.1046/
j.1467-9620.2003. 00304.x

Wright, M. R., Ellis, D. N., & Baxter, A. (2012). The effect of immediate or delayed
video-based teacher self-evaluation on Head Start teachers’ use of praise. Journal
of Research in Childhood Education, 26, 187-198. https:// doi.org/ 10.1080/
02568543.2012.657745

Yan, E. M., Evans, I. M. & Harvey, S. T. (2011). Observing emotional interactions
between teachers and students in elementary school classrooms. Journal of
Research in Childhood Education, 25(1), 82-97. https:// doi.org/ 10.1080/
02568543.2011.533115

Yariv, E. (2009). The appraisal of teachers’ performance and its impact on the
mutuality of principal-teacher emotions. School Leadership and Management,
29(5), 445-461.https://doi.org/10.1080/13632430903152302

Yazdanpour, H. (2015). Constructing and validating a teacher stroke scale and
examining its relationship with burnout (Unpublished master’s thesis). Ferdowsi
University of Mashhad.

Zembylas, M. (2005). Beyond teacher cognition and teacher beliefs: The value of
the ethnography of emotions in teaching. International Journal of Qualitative
Studies in Education, 18(4), 465-487. https:// doi.org/ 10.1080/ 09518390
500137642

rjw
(o Jiad) wlae il yo Baliiins s :()) S gy
Enjoyment
E1-He/she generally enjoys teaching.

E2-He/she generally has so much fun teaching that he/she gladly prepares and
teaches
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His/her lessons.

E3-He/she generally teaches with enthusiasm.

E4-He/she often has reasons to be happy while he/she teaches.

Anxiety

E5-He/she generally feels tense and nervous while teaching.

E6-He/she is often worried that his/her teaching is not going so well.
E7-Preparing to teach often causes him/her to worry.

E8-He/she feels uneasy when he/she thinks about teaching.

Anger

E9-He/she often has reasons to be angry while he/she teaches.

E10-He/she often feels annoyed while teaching.

E11-Sometimes he/she gets really mad while he/she teaches.

E12-Teaching generally frustrates him/her.

Pride

E13-He/she is proud of his/her teaching.

E14-Achievements his/her students have made in his/her classes makes him/her
proud of his/her teaching.

E15-He/she talks to his/her colleagues about how well he/she teaches in his/her
classes.

E16- He/she is proud of his/her knowledge of teaching.

Shame

E17-He/she is ashamed of his/her teaching.

E18-When he/she cannot answer his/her students’ questions, he/she feels shameful.
E19-He/she is embarrassed that he/she cannot express himself/herself well while
teaching.

E20-He/she feels ashamed because he/she cannot provide quality instruction in
his/her class.

Boredom

E21-Teaching sounds boring to him/her.

E22-Because the time drags, he/she frequently looks at his/her watch.
E23-Teaching the Materials are boring to him/her.

E24-Students and classroom environment make him/her bored.
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1) Teacher blames me.
2) Teacher encourages me.
3) Teacher knows my name.
4) Teacher asks me questions.
5) Teacher mentions my name in the classroom.
6) Teacher compliments me in front of the others.
7) Teacher smiles at me in the classroom.
8) Teacher pays attention to me.
9) Teacher frowns at me.
10) Teacher looks at me.
11) Teacher devotes enough time to me in the classroom.
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12) Teacher devotes enough time to me outside the classroom.
13) Teacher uses my personal experience in the classroom.
14) Teacher uses my scientific knowledge in the classroom.
15) Teacher lets me ask questions.

16) Teacher uses me in class discussions.

17) Teacher pays attention to my homework.

18) Teacher uses me for doing the exercise.
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