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Abstract 
 The paper deals with the topic of visually based L2 acquisition in 
higher education and evaluates the impact of the use of visual 
images based on Kolb´s theory of experiential learning. It evaluates 
its impact on the students´ risk-taking, motivation and anxiety. The 
research was conducted at the English Department of the University 
of Diyala, Iraq. The total number of participants was forty (n = 40) 
and they all were first-year students at English Department. The 
research was conducted by using guided interviews through the 
Google Meet platform. The main idea of the research was to 
evaluate how much will experiential learning, via the reading 
pictures technique, influence college students’ risk-taking, 
motivation, and anxiety. The research results show that students’ 
motivation and risk-taking were affected positively by using 
pictures. It further shows that the classroom anxiety of the students 
was less affected than the other two variables.   
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1. Introduction 

The use of visual elements is generally considered to be a significant component in 
foreign language teaching and second language (L2) acquisition and the cutting-
edge research has proved its relevance not only for L2 acquisition but for the large 
variety of other educational activities where it can be very useful and beneficial 
(Martínez-García, 2019; Koutsikou et al., 2021; González-Zamar et al., 2020). 
Currently, we are experiencing a significant surge in digital learning due to the 
COVID-19 pandemics that has changed many teaching paradigms in favor of 
digital learning. Since the focus on the communicative abilities of the students 
represents a challenge in online education, visually based L2 acquisition, i.e. the use 
of picture-based language learning seems suitable, mostly for vocabulary 
development (Al-Obaydi, 2020a) because the visual exposure to an object to be 
memorized creates a stronger link in the brain than just a verbal representation as 
cognitive science and psychology confirms in numerous research (Derakhshan, 
2021; Nation, 2001; Wang & Hemchua, 2022). Moreover, it is very convenient and 
natural to use visual objects online; therefore, it is much easier to implement this 
visual aspect of learning into any kind, or most, of online L2 teaching despite the 
fact that it can be a challenge for online educators (Graddol, 1997; Roell, 2010).  

 Kolbs´ theory of experiential learning was utilized to verify the efficiency of 
possibility and efficiency of visually based L2 acquisition in higher education as it 
is reflected by the users themselves by their subjective satisfaction or 
dissatisfaction. Kolbs’ theory of experiential learning focuses mainly on the 
relationships between learning and development, and also learning styles. Kolb’s 
ideas pay attention to the essential role of creating real experiences for learning in a 
class. In this respect, he mentioned that “learning is the process whereby knowledge 
is created through the transformation of experience” (1984, 38). The theory consists 
of a cycle of four stages in relation to four learning styles. These stages include to 
experience at first, reflect on what you learn from the experience, generalize the 
ideas you learn, and finally a test (Cowan 1998). The choice of Kolb’s theory as a 
road map in the present study is due to the need to take into account the individual 
differences among the learners, and to gain the best results using the four mentioned 
cyclical steps. Also, the theory seems to be very useful for any L2 acquisition that 
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uses a cooperative and communication approaches.   

The difference of this study compared to other studies is that it is related to 
generating oral comments from the participants not just letting them passing the 
pictures by watching as in the case of textbooks. The reason why this methodology 
was applied was that it is suited for encouraging students to speak voluntarily and 
promote more experiential vocabulary acquisition by themselves, and as such it can 
be utilized in higher education when conducted online as online language learning 
naturally relies heavily on the utilization of images and various pictures. Therefore, 
this seemingly obsolete method must be tested again in the modern environment, 
i.e. online learning, because it can bring many challenges and benefits.     

   The topic of visually based L2 acquisition is covered by vast research but the 
present one adds a few aspects that are worth analyzing, namely, Kolb´s theory and 
the impact on risk-taking, motivation and anxiety in online L2 acquisition. It also 
focuses on applying this technique in online education which is utilized as a result 
of the COVID 19 pandemic. Previous studies usually focus merely on memory and 
retention in relation to visually based L2 acquisition but the current one brings a 
new perspective that has not been analyzed yet.   

With the little chances provided to the EFL college students in online education 
regarding their interaction and oral communication, this study is an attempt to 
investigate the effects of visually based L2 acquisition in online teaching on EFL 
college students’ risk-taking, motivation, and anxiety by using the afore-mentioned 
Kolbs’ theory of experiential learning, and it attempts to evaluate their experience 
connected to these three tested parameters, i.e. risk-taking, motivation and anxiety. 
It intends also to analyze the students’ attitudes towards visually based L2 
acquisition in online teaching by answering the research questions as follows:      

1. How much will the visually based L2 acquisition, using Kolbs’ theory of 
experiential learning, affect the EFL college students’ risk-taking? 

2. How much will the visually based L2 acquisition, using Kolbs’ theory of 
experiential learning, affect the EFL college students’ motivation?  

3. How much will the visually based L2 acquisition, using Kolbs’ theory of 
experiential learning, affect the EFL college students’ anxiety? 
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4. What are the attitudes of students towards visually based L2 acquisition in 
online language education? 

 

2. Literature review 

Learning new words is always one of the biggest challenges of L2 acquisition and 
evidence proves that a variety of learning contexts can support their long-term 
retention (Janebi Enayat & Derakhshan, 2021; Hayakawa et al., 2020; Klimova & 
Polakova, 2020), which is a very important aspect of any language education as 
new words and their ability of recollection is a must for any successful language use 
and communication. Memorizing, retaining and retrieving vocabulary are essential 
phases both in L1 and L2 acquisition, and all available tools to enhance these three 
aspects must be evaluated from the viewpoint of psycholinguistics, TEFL and 
learning psychology (Nation, 2001). Various psychological and psycholinguistic 
research proves that exposure to visual images can stimulate the brain much more 
than just a plain verbal explanation of the word in its or even outside its context just 
in a textbook or other verbal expression. The reasons why it is so is that visual 
images are intuitive, easy to understand, and we all know that learning a new word 
is easier when there is a physical (or quasi-physical, such as a picture) 
representation of it. This is well-known from an L1 acquisition where we face 
physical objects, or their representations in books in the form of pictures, while we 
are acquiring new words in our mother tongue. A study by Philominraj et al. (2017) 
which was applied on 504 students using visual-based learning indicated that visual 
learning is an essential part of the overall experience that the learners gain towards 
their process of language learning and it is an important source of information and 
interaction for the learners, ensuring that their needs, necessities, and goals are met, 
and that actual learning is achieved through involving them (Derakhshan & Shakki, 
2018). 

From a psycholinguistic point of view, reading pictures in language teaching, or 
as stated by Corder (1966) “talking about images”, has an essential impact on 
learners ‘cognitive and behavioral engagement, enthusiasm, classroom interaction, 
confidence, and motivation. So, the focus on deeper exposure of the new words 
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potentially resulting to better acquisition and retention (Hiebert et al., 2019). All 
these aspects affect in turn the self-actualization of the learners in class, leading 
them to enhance their self-satisfaction, which subsequently will naturally lead to 
their better L2 acquisition. If these psychological aspects are achieved, they could 
create an ideal positive class environment full of motivation but it will also bring 
several challenging moments as it will naturally involve peer work that is evidently 
one of the strongest impetus to improvement and cooperative communication 
(Quinn et al., 2018).  

From an applied linguistic perspective, letting learners talk about a specific 
image means to give them a chance to test their productive language abilities 
voluntarily, to exercise and improve their pronunciation one by one, and to work on 
correcting their errors by themselves, to use their schematic knowledge, and make a 
balance between their linguistic and communicative competencies. Surprisingly, 
this approach does not need to be reserved only to very low levels of L2, such as 
beginners or pre-intermediate students, but it can be implemented into higher 
education as well where the students are on intermediate or even upper-intermediate 
levels of their L2. Moreover, at the university level, instructors can use this 
technique in almost all subjects related to ESL or EFL. Naturally, it will probably 
be more suitable for and easily implemented in lower levels of the given language, 
such as pre-intermediate or intermediate, but various textbooks intentionally, or 
almost exclusively, visually based L2 acquisition is available also for advanced 
students (such as English Vocabulary in Use – Advanced, by Cambridge University 
Press) and they tend to be very popular and widely used. Generally, the 
implementation of visually based L2 acquisition or any similar kind of graphic 
representations of language realities is present in basically all modern global EFL 
and ESL textbooks that are in use these days by basic, high school and university 
students (see almost all ESL textbooks from Oxford University Press and 
Cambridge University Press, just to name a few, the most used ones). It is almost 
impossible to find an L2 textbook that would be only text-based now.  Muñoz and 
Hidalgo (2013) suggested guidelines on the need of taking specific aspects into 
account while nurturing oral abilities in English as a foreign language student. The 
study demonstrated the importance of improving oral communication in Chilean 
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EFL classrooms through visual aids and intelligible input, and considered the actual 
situation for teaching and learning. 

An exposure to visually-based language learning is a part of immersive L2 
acquisition that can be further developed into various much more advanced formats, 
such as immersive virtual reality (Legault et al., 2019) and other kinds of modern 
formats that use modern technological trends for language education. It can be used 
just as an aid or as a support in the teaching process (Donaghy & Xerri, 2017), or it 
can even be used as a standalone tool to maintain valuable language education, but 
further research is needed to verify its usefulness, convenience and efficiency in 
language education.      

Therefore, the current research paper attempts to evaluate potential benefits, or 
drawbacks, from the viewpoint of English as a second language (ESL), English as a 
foreign language (EFL), or teaching English as a foreign language (TEFL), and also 
provide relevant evaluation of the implementation if this methodology into various 
kinds of L2 acquisition. 

 

3. Methodology 

The research was conducted at the English Department of the University of Diyala, 
Iraq. The number of participants was forty (n=40), both male and female equally 
distributed, all of them first-year students of English as their major. Their age was 
between 18 and 22 years, none of them had English as their L1 and their level of 
English was between B2 and C1 based on the standardized ECTS classification.   

All the participants agreed with taking part in the research by their written 
consent and the study was approved by the Ethics Committee of the University of 
Hradec Kralove no. 2/2021. No personal data were collected about the participants 
and GDPR was fully observed during the experiment.   

At first, the researchers use four steps of Kolbs’ theory in applying the 
experiment: 

• Concrete Experience (feeling) (CE) 
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• Reflective Observation (watching) (RO) 

• Abstract Conceptualization (thinking) (AC) 

• Active Experimentation (doing) (AE)  

The instrument used to collect data for this research was an online observational 
interview based on the guidelines of the three adapted tools as follows. The 
interview consisted of ten yes/no questions with their justification for each reply. 
The respondents were asked these questions in a random order so as not to create a 
cluster of the same or similar questions. Then, the answers were put back into the 
following clusters. The first three questions were related to risk-taking and were 
adapted from Luft (2007). The other three questions were adapted from Shi (2014), 
and intended to measure the students’ motivation. The anxiety analysis items were 
adapted from the Foreign Language Classroom Anxiety Scale (FLCAS) by 
(Horwitz, Horwitz, & Cope, 1986). The last interview question was related to 
students’ attitudes towards visually based L2 acquisition where we wanted to 
generate a summary of their subjective experience which was very useful and 
explanatory. The time for the interview was one hour with each respondent. The 
interviews were conducted by the researchers and recorded for later analysis.  

The researchers applied the experiment, i.e. implemented visually based L2 
acquisition, during the second semester of the academic year 2020-2021, in the first 
stage students’ daily lectures, at the English Department of the University of Diyala, 
Iraq. The subject where these pictures were used was English as a Foreign 
Language. Book 2, Real Listening and Speaking were used throughout the course. 
The units of the book revolve around helping the students to listen and speak when 
using the dialogues related to different topics, such as getting to know other people, 
calling home with an inquiry, buying tickets, and various other real-life scenarios 
generally found in similar books covering EFL. Each unit consists of a written and 
recorded dialogue and several related exercises that should test understanding but 
also the vocabulary retention. After the students finished each unit, the researchers 
showed the students a specific picture, related to the theme of the unit, and asked 
the students to comment on the picture. The four steps of Kolbs’ theory of 
experiential learning were taken into account when presenting the new pictures and 
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when analyzing the oral performance of the students. The students’ replies and 
reflections were recorded by the researchers throughout the experiment so that the 
relevant data were obtained and later analyzed.   

 

4. Results 

The research is a qualitative analysis of the respondents’´ answers who took part in 
the experiment and later questioned during the interviews. The interviews were 
conducted online by using Google Meet, recorded and later analyzed by the 
researchers. To avoid redundancy, the repeated replies were deleted. The ten items 
of the interview with the students’ replies are summarized below. The ten 
statements which the students evaluated by yes/no and then added their comments 
are marked by their consecutive numbers 1 to 10. However, as mentioned earlier, 
the questions were not asked in this order but they were chosen randomly so as not 
to create clusters with similar questions. The students were asked one after another 
randomly chosen questions and their answers were recorded along with their 
comments to be later analyzed. For convenience, their answers are cluster in the 
proper sequence, starting from the three questions (1-3) focusing on the variable of 
risk-taking, then three questions (4-6) about their motivation and finally three 
questions (7-9) connected to their anxiety that could arise when using the visually 
based L2 acquisition. The very last question (10) focused on their general summary 
of their experience. Since it is a qualitative survey, the research focused on the 
participants´ subjective experience, satisfaction and feelings. Some of the 
respondents´ replies are used here in the manuscript to illustrate the results and they 
appear in italics.  

The students´ replies to the first three questions which focused on the variable of 
risk-taking are as follows. The summary is presented in Table 1. With the first 
question (Do you try to say complicated sentences in class when you have the 
chance?), 33 students expressed their agreement and their justification was mostly 
expressed by these reactions and the main of them are I like guessing what the 
pictures mean, so I speak fluently, The atmosphere of the class encourages me, The 
discussion is interesting, or I like speaking orally with my friends. Only seven 
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students responded negatively to this statement expressing their reservations by It is 
difficult to speak orally in class, I feel shy when speaking orally, or I prefer listening 
more than speaking. This clearly shows that the respondents were quite satisfied 
with the task and they felt that it was a challenge for them to express themselves.  

The second question (Do you try to incorporate previously learned words and 
structural patterns in new situations in class, even when the focus of the activity is 
on more recently learned items?) generated also a very high number of positive 
replies accounting for 29 positive responses. Their major reasons were expressed by 
them as follows: It is a chance for me to test speaking orally, I like this technique 
too much. I can express myself, I think it is a natural process to use the old and new 
words, or Frankly, I forget arranging the words for speaking. I speak naturally. 
Only eleven students said no to this item and their reasons were mostly I can’t 
arrange my words in time, The discussions were difficult, or I don’t like speaking 
orally in front of my colleagues. The majority of the respondents expressed their 
satisfaction with the opportunity to speak despite the fact that the course was 
conducted online and they appreciated the fact they could be more active than when 
using various exercises in the textbook.  

For question 3 (Do you try to use linguistic elements which you find difficult in 
the lesson, even when you may be using them incorrectly?), again, the vast majority 
of the participants agreed (33 agreed) as they see it natural to take part in 
discussions. Their most frequent replies were: I like participating in the discussion 
despite committing errors, It is a natural process to say something wrong, and We 
are foreign learners, so it is OK. Ten replies were negative and the students 
expressed their worry to speak in a foreign language by saying that I keep hesitant 
to say incorrect words, I don’t like discussion in class, or It is difficult to say 
something wrong. I can’t do that. This is a very important aspect as the respondents 
attempted to intentionally use as many new words as possible even if they were not 
sure about their correctness. This is a crucial experience for them as it simulates 
real-life scenarios when they need to get by and they are not sure if they use the 
words correctly. This is a standard language issue and it motivates the students to be 
active and take part in the discussion or communication situation.  
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Table 1 
Results of the Risk-Taking Questions 
Question Variable Yes Percentage No Percentage 

1 Risk-taking 33 82.5% 7 17.5% 
2 Risk-taking 29 72.5% 11 27.5% 

3 Risk-taking 30 75% 10 25% 

Average Risk-taking 30.6 76.5% 9.3 23.25% 

 

Question 4-6 focused on the motivation of the students. See the summary of them in 
Table 2. Specifically, question four (Did you feel interested in commenting on the 
pictures?) focused on the interest and excitement of the participants. Almost all of 
them (37 students) replied they liked the activity very much by expressing I like this 
interesting way of teaching, It is just like a game, It depends on guessing, so I like it, 
or It breaks the monotony of traditional lectures. Only three respondents expressed 
their dislike with the activity for these reasons:  I don’t like speaking in front of the 
class, I usually felt shy, or I am interested in watching not in participating.  Again, 
it clearly shows that using visually based L2 acquisition is viewed even by the 
university students as motivation and it encouraged them to be more active. 
Moreover, it provided them with more variety and reduced monotony of traditional 
lectures/seminars.  

The answers to question five (Did you feel confident to speak about the 
pictures?) were very balanced as 22 students expressed their confidence, while 18 
students said no. Those who like the activity and were confident said that The theme 
of the picture is easy so I felt confident to guess, or I know the meaning so it is 
usually easy. The negative replies very frequent and they usually feel stressed and 
shy as it is clear from their reactions: I don’t feel confident in the speaking activities, 
I’m hesitant in most oral speaking activities, The feedback of the teacher scared me, 
or My pronunciation is not good. It is very clear here that many of the participants 
were not very confident for many reasons. The most important is usually peer 
pressure and losing face when making mistakes. This is, naturally, very important 
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for late teenagers and young adults as they are creating their position in society and 
this peer reflection must be taken into account by them.  

Question six (Did you feel that your learning experience was personalized?) was 
the last one connected to motivation. 34 students said yes to this question and there 
were only a few (6) negative answers. The justifications of the students were as 
follows: I think this experience affects my style of learning; I’m waiting for this 
lecture eagerly as I feel it is a real achievement to me, or I used to prepare my 
words before this activity. It clearly shows their increased motivation as no one 
replied no to this question. They appreciated the personalized learning style and 
their positive reactions support it. 

 

Table 2 
Results of the Motivation Questions 
Question Variable Yes Percentage No Percentage 

4 Motivation 37 92.5% 3 7.5% 
5 Motivation 22 55% 18 45% 

6 Motivation 34 85% 6 15% 

Average Motivation 31 77.5% 9 22.5% 

 

Another set of questions (7-9) focused on the student’s anxiety connected to 
language learning. Table 3 presents the summary of the answers. Question seven 
(Do you feel quite sure of yourself when you are speaking in your foreign language 
class?) was answered very positively as thirty students said yes and the reasons they 
provided were: I can say sentences orally, I am confident, and I don´t care about 
others. Ten students expressed their anxiety by: I felt unsure in oral participation, 
I’m not sure of my friends’ reactions, they may criticize me, or Oral presentation is 
a big problem. Anxiety is very often connected to communication, mostly in public, 
and therefore it is no surprise that a quarter of the respondents expressed their 
increased tension and anxiety induced by speaking publicly.  
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Question eight (Do you feel worried about making mistakes in language class?) 
focuses on their subjective worries about making mistakes that could function as a 
deterrent. Thirty-one students said they are afraid and these are some sample 
answers why: Yes, I, unfortunately, feel worried most of the time, It is not easy to 
commit mistakes in front of your class, or I think it is really difficult. Whereas nine 
students said no for these reasons: It is OK with me. I don’t care, I used to speak 
orally in class, I like to participate orally because it is my way to learning, and I 
like to develop my speaking skills. It is a very good achievement when the students 
are not obsessed with their mistakes, mostly when they have to talk, as it creates a 
natural environment of mutual trust and this improves the smooth progress of 
communication.  

The last question that focused on the subjective anxiety was Do you keep 
thinking that the other students are better at languages than you? Twenty students 
said yes because It is good to think of the levels of your colleagues as I think, It 
happens unintentionally, I don’t know why, or I just want to cope with the 
discussion. The same number of respondents said no. And their reasons were: I am 
busy with myself, I don’t think of others, and I am not used to doing that. The most 
balanced question regarding their yes/no reactions can be caused by many aspects. 
It clearly shows that some of the students are highly motivated and ambitious, and 
thus, they want to compare their performance with the other ones. This competitive 
environment can be both positive and bring many advantages, but on the other 
hand, it can also present a certain threat and it should be dealt with appropriately by 
an experienced instructor.  
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Table 3 
Results of the Anxiety Questions 
Question Variable Yes Percentage No Percentage 

7 Anxiety 30 75% 10 25% 
8 Anxiety 31 75.5% 9 22.5% 

9 Anxiety 20 50% 20 50% 

Average Anxiety 27 67.5% 13 32.5% 

 

The last question (10) focused on the students´ general or specific attitudes 
related to the visually based L2 acquisition. The question asked was Do you like 
using pictures at the end of each lecture to comment orally on? Thirty-five students 
said yes and the main reasons were It breaks the monotony of the lecture, It changes 
our mood, I like it even if I do not comment on it, It gives me a chance to speak and 
discuss in class, and I think it is very good. Whereas only five students said no 
because they said that: I don’t like to comment, I think it is far from the theme of the 
lecture, and I like to listen not to speak. Generally, the reactions are extremely 
positive as the vast majority of the participants were very happy and appreciated the 
novelty of the approach. They clearly expressed their satisfaction as the lessons 
contained an element of excitement, cooperation and communication, even if it was 
for just a short period of time.  

 

Table 4 
Results of the Attitude Question 
Question Variable Yes Percentage No Percentage 

10 Attitude 35 87.5% 5 12.5% 
Average Attitude 35 87.5% 5 12.5% 
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5. Discussion 

The results of the interviews show that the percentage of motivation (77.5 %) is 
higher than other items, but the anxiety score is also relatively high (67.5%) which 
indicates high peer pressure and low self-esteem of the participants. This means that 
using visually based L2 acquisition as a supplementary tool at the end of each 
online lecture, even at a relatively high level of language competence, affects 
students’ motivation in a very positive way. Their risk-taking is also enhanced as 
they like using the language spontaneously and more intuitively. On the other hand, 
their anxiety levels are not dramatically increased by this activity and that means 
that even shy and more introverted students will be willing to take part in this 
communication activity and it brings certain benefits to them.  

Students’ motivation needs to be enhanced in online education and using 
visually based L2 acquisition in their language education seems to be the right tool 
as it improves their motivation as the results of the interviews show. So, the results 
of the present study are very encouraging regarding the used methodology as it 
shows notable improvement in the intrinsic and extrinsic motivation of the students. 
They own the desire to take part in the lecture/seminar by being actively engaged in 
the lectures with high enthusiasm. These results are in line with Keller & Suzuki 
(2004), Taran (2005), Rovai et al. (2007), and Harandi (2015) who confirm the 
same, but this study supports the idea that such a simple tool can also be used in a 
higher level of education and higher language competence students, i.e. the 
university language students, and it gives them pleasure and interest in their L2 
acquisition classes.   

Risk-taking is the second variable that gained (76.5%) in the interviews with the 
students. The use of visually based L2 acquisition for oral activities is naturally 
related to a large extent to students’ risk-taking and it is the main reason for 
improving it in the sample of the study. As recommended by Al-Obaydi (2020b, p. 
361) that “the context of the study plays a crucial role in developing students’ risk-
taking.” Usually, the active speakers of the L2 are risk-takers, by their nature, as the 
oral presentation in a target language is not an easy matter for L2 students. The 
continuous trials of students to comment on pictures despite their mistakes proved 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            14 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 

A Qualitative Evaluation …                        Liqaa Habeb Al-Obaydi & Marcel Pikhart 

295 

that they are successful language speakers. Therefore, this activity improves their 
risk-taking in a natural way, the result that is supported by what is stated by Al-
Obaydi (2020b, p. 353) that risk-taking “is not a fixed personality trait. It can be 
learned and developed through developing students’ abilities of problem-solving 
and willingness to accept failure”. Moreover, risk-taking enhancement usually 
occurs as a result of applying the strong version of communicative language 
teaching, as the situation of the present study shows, where the students are actively 
engaged in speaking and communicating with their peers and teachers. This 
enhancement of students’ risk-taking accelerates the process of learning “using 
English to learn it” (Freeman & Anderson, 2011, p. 131). This result comes in line 
with Muñoz and Hidalgo (2013) who mentioned that visual aids are practical 
beneficial instruments for encouraging speaking skills in oral communication, 
reinforcing oral tasks and interaction among students learning English as a second 
language.  

In relation to classroom anxiety, the percentage of students’ replies in the 
interview was 67.5% of those who said yes to the questions. This result reflects the 
degree of anxiety in online education generally, as this activity is part of it, and how 
it may affect students’ behaviour unless finding an urgent solution to it. Online 
education represents a source of stress and anxiety to the students as many of them 
may suffer from technophobia where the feelings of confusion and anxiety are 
prevailing (Russell, 2020; Bakhtiar et al., 2018). On the other hand, oral 
performance is another matter that has a direct effect on students’ anxiety. Students’ 
performance in L2 classes is usually related to anxiety in one way or another. So, 
teachers are obliged to find solutions to decrease the percentage of classroom 
anxiety of students based on what is stated by Krashen (1982, p. 31) that “low 
anxiety appears to be conducive to second language acquisition, whether measured 
as personal or classroom anxiety”. So, the results of this part of the study seem 
justifiable as they are related to the two mentioned reasons.  

The last question of the interview demonstrates the attitudes of the sample of the 
study towards visually based L2 acquisition in online classes. Thirty-five students 
out of forty said yes to this question with a percentage of 87.5%, see Table 3. This 
result clarifies the positive attitudes of the students towards visually based L2 
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acquisition. The use of interactive activities in online education seems essential as 
the students really need things that break the monotony and that turn them to be 
active participants in the lectures not just passive receivers of information.  

Another result gained from the daily observation of the researchers was the 
notable increase in the feeling of self-actualization and cooperation in class. Their 
enthusiasm and cognitive engagement were also increased beside the entertainment 
that attained by using visual images in lectures/seminars. In addition, the mood of 
the students was changed completely.    

The present study shows a piece of clear evidence that using visual aids in online 
classes, such as pictures, can positively affect students risk-taking and motivation. 
Though the feelings of class anxiety are still quite high, the students show decreased 
levels of fear when using the pictures while they have to describe them. The use of 
pictures, to comment orally on, in L2 online education is an important technique but 
it is not enough to cover all the obstacles that face both teachers and students in 
online teaching. All cultural and emotional intelligence factors should be taken into 
consideration when dealing with teaching EFL students digitally (Al-Obaydi, 
Pikhart, & Derakhshan, 2022). This calls for more research with more 
comprehensive techniques and in different contexts, wider perspectives, in a larger 
geographical area, and with other platforms as well. The present study can be 
considered as a pilot study as the research sample was not very large, but despite 
this limitation, it can still provide reliable and relevant data to be further verified by 
much larger research. 

 

Acknowledgment: This paper is supported by the SPEV 2022 Project run at the 
Faculty of Informatics and Management at the University of Hradec Kralove, the 
Czech Republic. The authors would like to thank Daniel Kacirek for his help with 
the manuscript preparation.  

Contribution: Both authors have prepared the manuscript and they agreed with the 
final version of it.  

Conflict of interest: The authors declare no conflict of interest.  

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            16 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 

A Qualitative Evaluation …                        Liqaa Habeb Al-Obaydi & Marcel Pikhart 

297 

References 

Antón, E., & Duñabeitia, J. A. (2020). Better to be alone than in bad company: 
Cognate synonyms impair word learning. Behavioral Sciences 10(8), 123. 
https://doi.org/10.3390/bs10080123  

Al-Obaydi, L. H. (2020a). Towards implicit vocabulary acquisition of young 
learners: The use of input flooding and peripheral learning. The Journal of Asia 
TEFL. 17(3), 11021110. http://dx.doi.org/10.18823/asiatefl. 2020.17.3.27.1102 

Al-Obaydi, L. H. (2020b). Risk-taking and self-actualization in EFL positive 
classroom environment. ELS Journal on Interdisciplinary Studies in Humanities, 
3(3), 352–365. https://doi.org/10.34050/elsjish.v3i3.10877    

Al-Obaydi, L. H., Pikhart, M., & Derakhshan, A. (2022). A qualitative 
exploration of emotional intelligence in English as foreign language learning 
and teaching: Evidence from Iraq and the Czech Republic. Applied Research 
on English Language. 11 (2), 93-124. DOI: https://doi.org/10.22108/ 
ARE.2022.132551.1850 

Bakhtiar, A., Webster, E. A., & Hadwin, A. F. (2018). Regulation and socio-
emotional interactions in a positive & a negative group climate. Metacognition 
Learning, 13, 57–90.   

Corder, P. (1966). The visual element in language teaching. London: Longman. 

Cowan, J. (1998). On Becoming an Innovative University Teacher: Reflection in 
Action. Milton Keynes, UK: Open University. 

Derakhshan, A. (2021). Should textbook images be merely decorative?’ Cultural 
representations in the Iranian EFL national textbook from the semiotic approach 
perspective. Language Teaching Research.  https://doi.org/10.1177/ 
1362168821992264  

Derakhshan, A., & Shakki, F. (2018). An investigation into the relationship 
between Iranian EFL high- and low-proficient learners and their learning 
styles. SAGE Open, 8, 215824401880940. doi:10.1177/2158244018809408 

  Donaghy, K., & Xerri, D. (2017). The image in ELT: An introduction. In K. 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            17 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 298 

Language Related Research                  13(5), (November & December 2022) 281-301 

Donaghy, & D. Xerri (Eds.), The image in English language teaching (pp. 1–11). 
Valletta, Malta: ELT Council, Ministry for Education and Employment.  
(2) (PDF) Visual Literacy for Young Language Learners: Multimodal Texts in 
Content-Based Instruction. Available from: https://www.researchgate.net/ 
publication/339275018_Visual_Literacy_for_Young_Language_Learners_Multi
modal_Texts_in_Content-Based_Instruction [accessed Sep 17 2022]. 

Janebi Enayat, M., & Derakhshan, A. (2021). Vocabulary size and depth as 
predictors of second language speaking ability. System. 
https://doi.org/10.1016/j.system .2021.102521   

González-Zamar, M. D., Abad-Segura, E., Luque de la Rosa, A., López-Meneses, 
E. (2020). Digital education and artistic-visual learning in flexible university 
environments: Research analysis. Educ. Sci. 10(11), 294. 
https://doi.org/10.3390/educsci10110294 

Graddol, D. (1997). The future of English? A guide to forecasting the popularity of 
the English language in the 21st Century. London: British Council. 

Harandi, S. R. (2015). Effects of e-learning on students' motivation. Procedia - 
Social and Behavioral Sciences, 181, 423–430  

Horwitz, E., Horwitz, M., & Cope, J. (1986). Foreign language classroom anxiety. 
Modern Language Journal, 70, 125–132. 

Hayakawa, S., Bartolotti, J., van den Berg, A., & Marian, V. (2020). Language 
difficulty and prior learning influence foreign vocabulary 
acquisition. Languages 5(1), 2. https://doi.org/10.3390/languages5010002  

Hiebert, E. H., Scott, J. A., Castaneda, R., & Spichtig, A. (2019). An analysis of the 
features of words that influence vocabulary difficulty. Educ. Sci. 9(1), 8. 
https://doi.org/10.3390/educsci9010008   

Keller, J., & Suzuki, K. (2004). Learner motivation and e-learning design: A 
multinationally validated process. Journal of educational Media, 29(3), 229–
239. 

Klimova, B., & Polakova, P. (2020). Students’ perceptions of an EFL vocabulary 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            18 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 

A Qualitative Evaluation …                        Liqaa Habeb Al-Obaydi & Marcel Pikhart 

299 

learning mobile application. Educ. Sci. 10(2), 37. https://doi.org/ 
10.3390/educsci10020037 

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and 
development (Vol. 1). Prentice-Hall. 

Koutsikou, M., Christidou, V., Papadopoulou, M., & Bonoti, F. (2021). 
Interpersonal meaning: Verbal text–image relations in multimodal science texts 
for young children. Education Sciences, 11(5), 245. 

Krashen, S. (1982). Principles and practice in second language acquisition. 
Pergamon Press. 

Legault, J., Zhao, J., Chi, Y. A., Chen, W., Klippel, A., & Li, P. (2019). 
Immersive virtual reality as an effective tool for second language vocabulary 
learning. Languages, 4(1), 13. 

Luft, S. D. (2007). Language classroom risk-taking behavior in a performed 
culture-based program (Unpublished master’s thesis). Ohio State University.  

Martínez-García, M. T. (2019). Using eye-movements to track bilingual activation. 
Languages 4(3). 59–78. DOI:10.3390/languages4030059.  

Muñoz, P. C. & Hidalgo, N. M. (2013). Visual aids in English language teaching. 
(Unpublished MA thesis). Universidad Austral de Chile Facultad de Filosofíay 
Humanidades. 

Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge 
University Press. 

Quinn, J. M., Folsom, J. S., & Petscher, Y. (2018). Peer effects on vocabulary 
knowledge: A linear quantile mixed-modeling approach. Educ. Sci. 8(4), 181. 
https://doi.org/10.3390/educsci8040181   

Philominraj, A., Jeyabalan, D., & Vidal-Silva, C.  (2017). Visual learning: A learner 
centered approach to enhance English language teaching. English Language 
Teaching, 10 (3).  http://dx.doi.org/10.5539/elt.v10n3p54  

Roell, C. (2010). Intercultural training with films. English Teaching Forum, 48 (2): 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            19 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 300 

Language Related Research                  13(5), (November & December 2022) 281-301 

2–15 

Russell, V. (2020). Language anxiety and the online learner. Foreign Language 
Annals, 53, 338–352.  

Rovai, A., Ponton, M., Wighting, M., & Baker, J. (2007). A comparative analysis 
of student motivation in traditional classroom and e-learning 
courses. International Journal on E-learning, 6(3), 413–432. 

Taran, C. (2005). Motivation techniques in e-learning. Proceedings of the Fifth 
IEEE International Conference on Advanced Learning Technologies 
(ICALT’05). 

Shi, L. (2014). Scaffolding for social personalized adaptive e-learning (doctoral 
dissertation). University of Warwick 

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C., & 
Vallieres, E. F. (1992). The academic motivation scale: A measure of intrinsic, 
extrinsic, and motivation in education. Educational and Psychological 
Measurement, 52(4), 1003–1017. 

Wang, Y., & Hemchua, S. (2022). Can we learn about culture by EFL textbook 

images?: A semiotic approach perspective. Language Related Research, 13(3), 
479–499. https://doi.org/10.29252/LRR.13.3.18 

 

 

 

 

 

 

 

 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

                            20 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html


 
 

 

A Qualitative Evaluation …                        Liqaa Habeb Al-Obaydi & Marcel Pikhart 

301 

About the Authors 

Liqaa Habeb Al-Obaydi has a PhD in English Language Teaching from the 
University of Baghdad. She currently works as Asst. Prof. in the College of 
Education for Human Sciences, at English Department, University of Diyala, Iraq. 
Her research interests include the new trends of English language teaching for 
adults and young learners, applied linguistics, and the use of innovative 
technologies in teaching English as a foreign language. 

 

Marcel Pikhart (PhD) is a senior lecturer and researcher at the Faculty of 
Informatics and Management at the University of Hradec Kralove, Czech Republic. 
He focuses on applied linguistics, psycholinguistics and cognitive linguistics. He is 
an author of dozens of journal articles, member of more than ten editorial boards 
and an associate editor in several journals.  

 

 

 [
 D

O
I:

 1
0.

52
54

7/
L

R
R

.1
3.

5.
11

 ]
 

 [
 D

O
R

: 2
0.

10
01

.1
.2

32
23

08
1.

14
01

.0
.0

.1
86

.8
 ]

 
 [

 D
ow

nl
oa

de
d 

fr
om

 lr
r.

m
od

ar
es

.a
c.

ir
 o

n 
20

23
-0

4-
26

 ]
 

Powered by TCPDF (www.tcpdf.org)

                            21 / 21

http://dx.doi.org/10.52547/LRR.13.5.11
https://dorl.net/dor/20.1001.1.23223081.1401.0.0.186.8
https://lrr.modares.ac.ir/article-14-54037-fa.html
http://www.tcpdf.org

