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Abstract

his study aimed to investigate the mediating role of academic optimism in the relationship between mindfulness and

counterproductive academic behavior. The research method was correlational and participants were (143 male and 160 fe-

male) secondary school students from Marvdasht city which selected via random multistage cluster sampling method. To
examine research variables, all participants completed Mindfulness Scale (Droutman, Golub, Oganesyan, & Read, 2018), Academic
Optimism Questionnaire (Tschannen-Moran, Bankole, Mitchell, & Moore ,2013) and Counterproductive Student Behavior Scale
(Rimkus, 2012). Data were analyzed using structural equation modeling. The results showed that the direct effect of mindfulness
on counterproductive academic behavior was not significant; but the direct effect of mindfulness on academic optimism and the
direct effect of academic optimism on counterproductive academic behavior were significant; also, the effect of mindfulness on
counterproductive academic behavior was mediated significantly by academic optimism. In general, the findings showed that the
role of mindfulness and academic optimism in explaining counterproductive academic behavior. Based on these findings, it can be
concluded that in order to reduce students’ counterproductive academic behavior, their academic awareness and optimism should
be considered.
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1- counterproductive behavior

2 - academic counterproductive behavior
3 - values

4 - academic goals

5 - other-focused

6 - self-focused

7 - cheating

8 - substance use

13 - passive presence

14 - procrastination

15 - laziness

16 - indolence

17 - peer pressure

18 - internal control

19 - propensity

20 - achievement striving

9 - lie 21 - severity perceptions of counterproductive student behaviors

10 - plagiarism
11 - discriminating behavior
12 - absence

22 - immoral behavior
23 - damaging
24 - control-value theory
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1- achievement emotions
2 - cognitive-social theory
3 - metacognitive states
4 - mindfulness
5 - academic optimism
6 - optimism

7 - positive thinking

8 - positive psychology

9 - psychology of Transformation
10 - family Psychology

11 - mental Health

12 - efficacy

13 - trust

14 - academic emphasis
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1 - academic avoidance
2 -positive psychology

3 - external

4 - internal

5 - drives
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1 - Adolescent and Adult Mindfulness Scale (AAMS)
2 - attention and awareness

3 - being non- reactive

4 - being non- judgmental

5 - being self- accepting
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- Goodness of Fit Index (GFI)

- Comparative Fit Index (CFI)

- Adjusted Goodness of Fit Index (AGFI)
- Incremental Fit Index (IFI)
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- Root Mean Square Error of Approximation (RMSEA)
- Probability of close fit (PCLOSE)
- Student Academic Optimism Questionnaire

- Academic Counterproductive Behavior Scale
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