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Background: Grammar is of great importance in L2 learning and communication (Ismail & Dedi,
2021). On the one hand, employing self-regulated learning strategies has been addressed as an
important factor in this regard (Li, 2022; Pawlak, 2018). On the other hand, the mediating role of
identity styles in education has been highlighted (Berzonsky & Cook, 2005). In the meantime, in
second language education, the use of self-regulation learning strategies and the mediating role of
identity style in grammar learning still require further study.

Aims: The current study aimed to investigate the effects of self-regulated learning strategies and
identity styles on learning English relative clauses (ERC).

Methods: In this respect, 60 English language learners were selected and randomly assigned to one
control group and one experimental group. In order to ensure the homogeneity of learners concerning
the knowledge of relative clauses, a pretest was used. Then, the questionnaire for self-regulated
learning strategies was distributed. The experimental group was also familiarized with these
strategies and asked to use them. Afterwards, Berozensky's identity style questionnaire was given to
the experimental group. Then, the posttest on relative clauses was repeated. The data were analyzed
using analysis of covariance and one-way analysis of variance.

Results: The ANCOVA results showed a significant effect of the use of SLS on ERC (p< 0.01). The
effect size turned out to be a large one (Eta= 0.83). However, the ANOVA test results revealed that
none of the three identity styles played a mediating role in this research context.

Conclusion: Based on these results, it can be concluded that knowledge of SLS can increase the
learning rate of the target language grammar Thus, it is recommended that teachers, specialists and
policy-makers attend to the results of this study.
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Extended Abstract

Introduction

Based on evidencelearning strategies in general and
self-regulated strategies in particular play a crucial
role in improving target language skills (Oxford,
2014).

Self-regulated learning (SRL) is defined as a process
in which learners curb and monitor their motivation,
cognition and behavior to successfully accomplish
academic and educational activities (Pintrich, 2004).
Within the domain of self-regulation, SRL refers to
learning that is guided by metacognitive strategies
such as planning, monitoring, and evaluating personal
progress and motivation to learn.

What the word identity really explains is how an
individual deal with the question "who am I". Erikson
(1968) contented that one of the critical and
significant developmental stages that adolescents
need to overcome successfully is that of identity
formation. In language learning context, identity and
language learning process are inextricably linked to
each other. Learners' performance on the acquisition
of new lexical items, the grammatical and
phonological rules may be impeded or supported by
their identity styles (Norton &Toohey, 2001).
Focusing on the importance of learning the target
language grammar effectively, researchers have
highlighted the role learner-related differences in
personal traits and the use of learning strategies
among which self-regulated learning strategies are of
great importance (Li, 2022; Pawlak, 2018; Su et al.,
2018).

Method

In this quasi-experimental pretest-posttest study, the
participants (N = 60) were randomly assigned to
experimental and control groups. Each group
consisted of equal number of participants (n=30).
Then, all the participants were given the TELC as the
pretest to make sure that the two groups were not
significantly different regarding their knowledge of
English relative clauses before treatment. Also, the
participants were given the MLSQ to make sure that
they were homogeneous regarding their use of the
SRLS. Then, Berozonsky’s Identity Style Inventory
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was administered to the experimental group in order
to identify their identity style orientation
(informational, normative, diffuse-avoidant). Then,
the experimental group covered a two-session
orientation stage during which they were familiarized
with self-regulated strategies and asked to use them
during the time they were being taught the relative
clauses. In the next step, the relative clauses were
taught to both groups. The control group was taught
through conventional methods and procedures and
the experimental were taught the same while using
the self-regulated learning strategies. Then, the
Posttests were administered and obtained mean
scores were compared. As the final step, the attitude
questionnaire was given to the experimental group
across the three identity style orientations to extract
their attitudes towards using the SRLS.OQPT was
used to select the intermediate EFL learners as the
participants of the study. It is a widely used test that
contains 60 multiple-choice type items focusing on
vocabulary and grammar. In the present study,
Cronbach’s alpha was calculated at 0.75. Also,
Motivated Strategies for Learning Questionnaire
(MSLQ) contains 81 items measures the respondents'
motivational orientation and use of different learning
strategies. In this study the learning strategies sub-
scale that consists of 44 items were used.
Berozonsky’s (1992) Identity Style Inventory (ISI)
constitutes 40 5-point Likert type items that are meant
to identify the respondents' identity style across the
three styles of informational, normative and diffuse-
avoidant. Out of the 40 items, 10 are dedicated to the
respondents’ sense of commitment. Thus, 30 items
deal with the identity styles. Finally, Test of English
Relative Clauses (TERC) was developed by the
researchers to be used for pre-test and post-test
purposes. It consisted of 30 multiple-choice type
items.

The Attitude Questionnaire. This was prepared by the
researchers. The items were extracted from similar
studies in the literature and were validated through
expert reviews and piloting. The questionnaire dealt
with the feelings and attitudes towards using self-
regulated strategies of the participants after the
treatment.


http://dx.doi.org/10.52547/JPS.21.115.1359
https://psychologicalscience.ir/article-1-1689-fa.html

[ Downloaded from psychological science.ir on 2022-10-19 ]

[ DOI: 10.52547/3PS.21.115.1359 ]

Journal of

Results

In order to answer the first question about the effect
of SLSU on developing the participants' knowledge
of English relative clauses, a univariate ANCOVA
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test was run to remove the pretest effect as the
covariate and explore the effect of SLSU on learning
English relative clauses. The results are given in
Table 1below

Table 1. ANCOVA Results for the Effect of SLSU on Learning English Relative Clauses

Source Type Il Sum of Squares df Mean Square F Sig.  Partial Eta Squared
Corrected Model 9460.752 2 4730.37 159.81 .000 .84
Intercept 1061.55 1 1061.55 35.86 .000 .38
TercPre 627.68 1 627.68 21.20 .000 27
Participants 8514.18 1 8514.18 287.64 .000 .83
Error 1687.18 57 29.60 - -
Total 206316.00 60 - - - -
Corrected Total 11147.93 59 - - -

a. R Squared =.849 (Adjusted R Squared =.843)

The results revealed a significant effect of SLSU on
learning English relative clauses by the experimental
group (p< 0.01). Moreover, the effect size turned out
to be a large one (Eta squared= 0.83) Thus, the
corresponding null hypothesis for the first research
question was rejected.

The second research question was posed in order to
investigate the question whether each of the three
identity styles moderates the experimental group's
performance on the relative clause posttest. To this

end, a one-way ANOVA analysis was conducted to
compare the experimental group's performance on the
relative clause posttest across the three identity styles.
The results showed no significant difference at the
p< 0.05 level for means of the three groups
[Fe, 27= 0.04, p> 0.05]. Thus, the null hypotheses
about the moderating effects of the three identity
styles could not be rejected. Table 2 below reports the
results of this analysis.

Table 2. ANOVA of the Identity Style Groups

Sum of Squares Df Mean Square F Sig.
Between Groups 4.867 2 2.43 0.04 0.95
Within Groups 1337.30 27 49.53 - -
Total 1342.16 29 -

The overall results for the third research question
indicated that the learners felt satisfied with and held
a positive attitude towards using self-regulated
learning strategies in L2 grammar learning. More
specifically, 85 percent of the participants believed
(A + SA) that the use of such strategies enhanced their
learning of the English relative clauses; the same
percentage went to meaningful learning, 75 percent to
facilitative effect, 80 percent to coping with
difficulties, 85 percent to building self-confidence, 90
percent to learning autonomy, and 70 percent to
motivation for continued use of these strategies. More
interestingly, the highest rate of agreement (95
percent) went to their belief in contribution to the
depth of learning, which means that the use of these
strategies helped the learners to readily internalize
their knowledge of the English relative clauses.

Almost, the same remarkable finding applies to their
belief in the role of using self-regulated strategies in
their autonomous learning (90 percent). These two
concepts, i.e., the depth and autonomy of leaning, can
jointly result in the effective learning of the target
grammar.

Conclusion

The current findings offer some implications for EFL
learners and teachers. Although providing practical
techniques for promoting learners’ level of self-
regulation is beyond the scope of this study, this is
insightful for teachers and educators. Such
knowledge can be potentially helpful for the learners
themselves and can motivate them to enhance their
self-regulation ability and self-regulated strategies
use in learning the target language more efficiently.
All this said, the study, however, is not free from
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some limitations such as limited sample, focus on
female subjects alone, research setting being confined
to Iranian EFL context at a school in a small region,
and the focus being on a specified grammatical
structure. Given this, it is suggested that future studies
on EFL learning replicate this study in other levels
and with male students, focusing on other language
skills or important components of language. Similar
studies could be done at a higher level of education in
Iran and elsewhere.
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