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1. counterproductive behaviors
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1. self-concept
2, mindfulness
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1. Goodness of Fit Index (GFI)

2, Comparative Fit Index (CFI)

3. Root Mean Square Error of Approximation (RMSEA)
4. Probability of close fit (PCLOSE)

5. Adolescent and Adult Mindfulness Scale (AAMS)



Ve s 5 5l VY gl gl 85l el 8,50 (o doliy (glo gy Ya.

Jelos gy (YOIA) O 5 cpeigys bwy wlide cpl algy ool 40 0 0 Sla
o rmen 13,5 13 a0l s sy sl Jlle Lo e 5 SLEST Lele
Sly VWY BT 5w g sl sl rassy 53 5 cliss SWT s a3 be oLl
GR35 AL ke IS gLL 5 VR s Bl VY D5 (SLAE /VO 0350
VO 3 pdy VY D35 F5laE IV 03 Sy VA BT s a5 e (sl g
SoseiS b g lie ol SUL s olss Ol s el s VAV 5 e IS UL
Jole o 2as Ll el oly OUT s ol 5 ey (0FA4) I sl 5 (g3luS
sl OXUAR) ool axs 4 2 sdee Larli slie s S b s e gl
(RMSEA) (5 sl sl ps aey «(COFD) Uik (S531 Ll (GFI) Sl
Cowst Vo5 /oY /A8 /AT /84 5 5 4 5 (PCLOSE) Sl Koy Jlaa!
FLsS GUWl n b Ol 5 o p FLasS ST (25 L1y e bl om0
L S e 53 Gy s Falad s STy (BT 5 s Gl e 5 6y
Lo ebie slsy (Giass ool 5o 5,8 JaslS f/AV 5 0/VO /WY VA eVl s S
T T Y S C U Y PO R A R W] PRSP PR W i WP W P
Sl asle (CFD) ides Sk3l, jetls (GFD) Sujl, jasle (XHdf) ssl50
e sl sty s i, IFD TPl SWl arls (AGFI) el s
¢/ /A8 /AN /88 5 5w s (PCLOSE) Sl sy Jlal 5 (RMSEA)
O 5 A8 s ¢ls S T s b3 plde bl el cosa ) 5 0/F /)
S5 Gy VY D255 S5LaS VA D355 STy o VA T a5 sl sl el

el Cewsas AV ulds IS LU 5 v/ve

1. Adjusted Goodness of Fit Index (AGFI)
2, Incremental Fit Index (IF1)
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Introduction

Decades of scientific research have shown that the prevalence of
counterproductive behavior is a major problem that can negatively affect
educational institutions around the world. Counterproductive behavior is a
potentially harmful deed contrary to the legitimate goals of individuals or
organizations. It is a kind of deliberate behavior that deviates from the norms of
a system, weakens it, and harms its members. Counterproductive academic
behavior, as one of the most important issues in the education field, has attracted
attention of many researchers. A students' counter academic behavior may be
self-focused or other-focused and can weaken the education system and have
negative effects on students, teachers, faculty members, school principals and
university chancellors among others. It can further show itself in forms of
cheating, drug addiction, lying, plagiarism, discrimination, unauthorized absence,
passive presence, procrastination, laziness, and negative peer pressure. Given the
wide prevalence of this phenomenon, identifying the causes of this variable,
especially in lower education, can be very important and worthy of study.
Therefore, the present study aims to study counterproductive academic behavior
through developing a causal model with academic self-concept, as a close
antecedent, and mindfulness, as a distant antecedent. Self-concept includes one's
ideas, feelings, and knowledge about his/her abilities, skills, and social
acceptability that encompass all aspects of cognitive, perceptual, emotional, and



assessment procedures. Mindfulness, as a metacognitive state, means purposeful
attention to along with monitoring and understanding of the present moment.
Based on the results of studies that have been done on mindfulness and academic
self-concept, mindfulness can be directly related to self-concept. Furthermore,
conscious behaviors can contribute significantly to self-concept. Despite the
theoretical and experimental relationship between these research variables,
however, no study has yet examined the relationship between the three variables
of mindfulness, counterproductive academic behavior, and academic self-concept
in the form of a causal model. Accordingly, examination of factors related to
counterproductive academic behavior, and its antecedents and consequences, is
critical to explain the phenomenon and to develop effective strategies to prevent
its occurrence.

Research Hypothesis

Mindfulness reduces counterproductive academic behavior by increasing

academic self-concept.

Methods

A correlational design and structural equation modeling were used in order to
conduct this study. The statistical population of the study were junior secondary
school students in Kamfirooz region, Marvdasht, Fars Province, Iran, during the
2019-220 Academic year. Cluster Sampling was used to select 209 students, 113
boys and 96 girls, from among the study population. Then, Dutchman et al.'s
(2018) Mindfulness Scale with 19 items and 4 components, Chen and
Thompson's Academic Self- Concept Inventory (2004) with 15 items and 3
components and Rimkus's (2012) Counterproductive Student Behavior Scale
with 58 items and 8 components were used in order to collect data. The obtained
data was first exposed to SPSS software Version 23 and descriptive statistics and
correlation analysis were run. Moreover, structural equation modeling method,
AMOS software Version 23, were used to evaluate the causal relationship
between mindfulness and counterproductive academic behavior and to see if
academic self-concept have any mediating role in this relationship.

Results

Based on the obtained results, the direct effect of mindfulness on
counterproductive academic behavior was not statistically significant. However,
the direct effect of mindfulness on self-concept and the direct effect of self-
concept on counterproductive academic behavior were statistically significant.
Furthermore, mindfulness had a statistically significant effect on



counterproductive academic behavior through the mediating effect of self-
concept. The overall results revealed that both mindfulness and self-concept can
explain students' counterproductive academic behavior.

Discussion

The results of this study can show the importance of paying attention to
improving students' mindfulness. However, as it was indicated, mindfulness
cannot reduce counterproductive academic behavior by itself. Teachers need to
improve students' academic mindset and self-concept in order to reduce their
counterproductive academic behavior. It can be further implied that reduction of
counterproductive academic behavior requires that students be mindful and
mindfulness become an integral part of their identity. For this to happen, teachers
need to benefit from the relevant literature on mindfulness in order to help
students improve their self-awareness and adopt a non-judgmental attitude
towards their outer and inner experiences. This study is among the few studies
which have investigated antecedents of counterproductive academic behavior.
Therefore, it is recommended that future studies focus on counterproductive
academic behavior in relation to other significant factors that might affect it.
Keywords: academic self-concept; students, mindfulness; counterproductive
academic behavior
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