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Abstract

This study aimed at investigating the possible impact of gender and proficiency level on
the relationship between autonomy and listening comprehension ability among Iranian low and
high proficiency male and female EFL learners. One hundred six English learners, based on the
results of Oxford Placement Test (OPT), version |1, took part in this study. Both female and male
learners with the age range of 13 to 29 from two girl language institutes in Khomeynishahr and one
boy school in Shahrekord participated in the study. The instruments of the study consisted of an
OPT, an autonomy questionnaire, and two listening comprehension tests. First of all, the
participants were required to take the OPT and autonomy questionnaire and then in a different
session they were asked to sit for the listening comprehension tests. The collected data were
analyzed by means of SPSS and the results of statistical analysis indicated that (1) gender could
not modify the relationship, (2) proficiency level, on the other hand, had a significant effect on the
relationship between autonomy and listening comprehension ability and those with higher
proficiency outperformed the lower proficiency learners. The findings of this study could have
implications for learners, teachers, and material developers.

Keywords: Autonomy, Listening Comprehension Ability, Gender, Proficiency Level, Iranian EFL
Learners

Introduction

Since its emergence, autonomy has been subjected to different interpretations and
definitions such as independent learning, flexible learning, and student-centered learning (Macaro,
1997). Macaro stated that the need of deriving independent learning is because of developing ‘long-
term learner strategies’ which will be of use in the absence of the teacher in current or future
learning situations. In flexible learning, the emphasis is on developing broader range of student
products namely as “core skills of enterprise learning, study skills and information skills” (Macaro,
1997, p. 168). On the other hand, student-centered learning derives its rational from the theories of
individual learner differences and suggests a learning environment in which it might provide for
those differences. As it is expressed in Finch (2002), autonomy became well-known in 1980s and
1990s which concerned “learner-centered aims and methods... to help students become more
independent in how they think, learn, and behave” (Finch, 2002, p. 3). As Benson (2001) states,
Yves Chalon is considered as the father of autonomy in language learning. But because he died at
an early age in 1972, Henri Holec remains an outstanding character within the field of autonomy
today. The most cited definition related to the autonomy is that of Holec’s which represents
autonomy as “the ability to take charge of one’s own learning” (Holec, 1981, p. 3). He further
stated that in this kind of learning, learners themselves determine the objectives, progress, and
evaluation of learning (Holec, 1981). Another definition is that of Little (1991) who described
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autonomy as a capacity for critical reflection, decision-making, and independent action. Benson
(2001) maintained a simple definition for autonomy as “the capacity to take control of one’s
learning” (p. 49) in which learners control three levels, (1) learning management, (2) cognitive
processes, and (3) learning content.

Benson (2001) continued that these three levels of control are interdependent in that useful
learning management relies upon control of the cognitive processes required in learning, while
control of cognitive processes has inevitably outcomes for the self-management of learning. Some
people (e. g., Little, 1990; Riley, 1988) believe that autonomy and autonomous learning are the
same as self-instruction, self-study, self-education, and out-of-class learning, but they are not,
because these terms describe different manners and levels of learning by oneself whereas autonomy
applies to abilities and attitudes.

Listening comprehension ability is also very important in foreign language studies. It is
considered the most frequently used language skill in everyday life (Fang, 2008). In fact, some
researchers believe that listening occurs twice as much as speaking, four times as much as reading,
and five times as much as writing (e.g., Rivers, 1981; Morley, 1991). Listening comprehension is
defined by Vandergrift (1999) as a complex and active process in which the listener must
distinguish sounds, recognize vocabulary and grammatical structures, interpret stress and
intonation, and clarify what was gathered in all of the above within the immediate as well as larger
sociocultural context of the utterance.

Listening once was considered as a passive skill, but actually it is an active process in which
selecting and interpreting of information from auditory traces take place (Richards, 1983; Rubin,
1995). Listening has an important place in language learning due to this fact it is one of the four
major skills in language acquisition (Renukadevi, 2014). Renukadevi continues that in addition to
the fact that people get to understand spoken language by listening, it also improves three other
skills and develops confidence.

The factor which may have some effect on autonomy is learner-centered curriculum. In
Iranian context, what is mostly observable is teacher-centered classrooms. Teacher-centered
classroom is characterized by transmitting the knowledge from the expert that is the teacher to the
novice that is the learner (Harden & Crosby, 2000). But what may have a contribution to autonomy
and autonomous learning is learner-centered environment. Learner-centered classroom is described
as an environment in which learners are active in the processes of learning (Nunan, 2003). Nunan
further stated that autonomous learners are thase who can play an active role in their own learning
(1999). By considering this definition, it seems that autonomous learning may not happen in
teacher-centered classrooms. Therefore, an attempt was made in this study to find out the
relationship between autonomy and listening comprehension ability of Iranian EFL learners.

Literature Review

As Benson (2001) states autonomy is the “capacity to take control of one’s own learning”
(p. 47), it is a ‘multidimensional capacity’ that for any individual and even for the same individual
in different circumstances or times will take different forms. The most frequently cited and earliest
definition of autonomy is that of Holec (1981) as “the ability to take charge of one’s own learning’.
There is a slight difference between these two definitions, namely the use of ‘control’ and ‘charge’.
Benson (2001) found the term ‘control’” much more appropriate than the terms ‘charge’ or
‘responsibility’ because it is more open to scientific research. Referring back to the Holec’s
definition ‘to take charge of one’s own learning’ is to have responsibility for all of the decisions
related to all aspects of learning. These aspects concern “determining the objectives; defining the
content and progressions; selecting methods and techniques to be used; monitoring the procedure
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of'acquisition properly speaking (rhythm, time, place, etc.); and evaluating what has been acquired”
(Benson, 2001, p. 48).

Various different terms such as self-instruction (Dickinson, 1987: Little, 1991), distance
learning (Lewis, 1995), individualized instruction (Chaix & O’Neil, 1978; Logan, 1980), have been
identified in the literature of autonomy, and amongst them some are considered as synonym and
some other have separate meanings (Dickinson, 1987; Pemberton, 1996). Such terms consequently
led to a number of misconceptions about the definition of autonomy. Therefore Esch (1996, p. 37)
describes what autonomy is not:

1. Autonomy is not self-instruction/learning without a teacher;

2. It does not mean that intervention or initiative on the part of the teacher is banned,;
3. Itis not something teachers do to learners;

4. ltis not a single easily identifiable behavior;

5. Itis not a steady state achieved by learners once and for all.

As Dickinson (1987) puts it, an autonomous language learner can be considered as a learner
who claims responsibility for his/her own learning without interference of the teacher or outside a
formal classroom curriculum. Byram (2004) continues that such a responsibility is for establishing
the purpose, content, rhythm, and method of learning as well as monitoring the learning progress,
and evaluating its outcome. It is not to be considered that the teacher has no role in such a classroom
environment but an autonomous classroom designs a specific role for the teacher. The role of the
teacher in an autonomous classroom maybe regarded as a consultant and facilitator (Dam, 2008).
Dam maintains that teachers should engage learners in decision making and make them aware of
the demands of the classroom. Little (2004) likewise determines the roles of an observer, advisor,
and a manager in an autonomous classroom to the teacher. Other thinkers regarded autonomous
learners as those who are able to think about their own learning through knowledge about learning
and those who are willing to learn in cooperation with others (Allwright, 1990; Holec, 1981, Little,
1991).

In student-centered or learner-centered learning, students themselves affect the content,
activities, materials, and the speed of learning (Froyd & Simpson, 2008). Put differently, the learner
has the responsibility and activity of learning at its heart; in contrast, in traditional method of
teaching, the emphasis is on the instructor and the aim is the coverage of academic content
(Cannon, 2000). In a student-centered classroom, learning is facilitated by increasing motivation
and endeavor (Corley, 2008). Lea et al. (2003) provide the following principles of the student-
centered learning:

« The reliance on active rather than passive learning,

« Anemphasis on deep learning and understanding,

» Increased responsibility and accountability,

« Anincreased sense of autonomy in the learner,

« Aninterdependence between teacher and learner,

«  Mutual respect within the teacher learner relationship,

« A reflexive approach to the teaching and learning process on the part of both teacher and
learner (Lea et al., 2003, p. 322).

“Most researchers agree that a major shift is taking place [...] in education away from the
teacher-centered classroom toward a learner-centered system where the learner is in control of the
lesson content and the learning process” (Fotos & Browne, 2004, p. 4). Reinders (2010) stated that
there are different reasons and motives for such a shift in system of education. One of them is the
area of ‘learning styles’ which based on studies done in cognitive psychology and general
education, has the aim of determining ways in which learners differ in their learning preferences.
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Learners themselves have to say about their learning because learners approach learning tasks in
different ways. This area which is known as ‘learners’ voices’ (Benson & Nunan, 2005) tries to
recognize better “learners’ motivation, reasons for success, fossilization or dropping out, and
learners choices in how they approach the language learning processes (p. 42). In this regard
learners and learning can be understood with their connection to their context: ‘what’, ‘where” and
‘how’ (Lantolf & Pavlenko, 2001).

Making use of a learner-centered pedagogy in a listening class can be applicable. In other
words, it is better for the learner to have “some degree of control over the content of the lesson”
(Nunan, 2002, p. 240). There are two ways possible to do this: (1) to devise tasks in a way that
classroom activities are centered on the learner rather than the teacher; and (2) to give a learner-
centered dimension to the teaching materials by involving learners in the process of their learning
(Nunan, 2002).

In recent four decades, the interest to the field of autonomy and its related aspects has
increased. Therefore, there are numerous studies done in this respect, some of the most related ones
of which are elaborated in what follows. Lei and Yu-mei (2012) conducted an empirical study of
listening comprehension strategies in autonomous learning environments among 163 students of
two intact groups (experimental and control group) of second-year non-English majors in
Shandong University (Weihai). This study was performed from September, 2010 to January, 2011.
As the authors of study stated, the aim of this study was to find out “the teachability of listening
comprehension strategies, the enhancement of students’ awareness of applying these strategies in
their listening comprehension practice, and positive effects of listening comprehension strategies
cast on students’ listening comprehension proficiency” (p. 1). The instruments of the study were a
questionnaire and a listening comprehension proficiency test. The results of the study indicated
that students’ strategy awareness and their listening proficiency could be boosted.

Reviewing the related literature, there are numerous ways to promote learner autonomy.
Ismail and Yusof (2012) took the advantages of language learning contracts as a strategy in order
to improve learner autonomy among ESL learners. Qualitative and quantitative data were both
employed in this study. Information gathered from the contracts, transcriptions of learner
conferences, and interviews compromised the qualitative data. The quantitative data, on the other
hand, consisted of the obtained results of a three-part questionnaire. There were 141 freshman
university students participating in this study from which 22 took part in learner conferences and
interview voluntarily. The findings of the study indicated that “learners’ experience with the
learning contracts were shaped by their perception on perceived gains, sources of motivation,
challenges and usefulness of the contracts” (p. 472).

Zhalehgooyan and Alavi (2014) investigated the contribution of learner autonomy to
listening comprehension problems of EFL learners. For the purpose of this study, 100 MS and BS
students were randomly selected from two different universities. To discover the differences in the
sensed problems of listening comprehension of learners with different levels of autonomy, two
questionnaires were used: listening comprehension problems questionnaire and autonomy
questionnaire of listening comprehension skills. The findings of this study showed (1) learners who
are at different levels of autonomy have significance differences in the six aspects of listening
comprehension problems, (2) a significant difference was found between the educational levels
and the perceived problems of language learners, and (3) significance differences of male and
female students were observed in conception, problems from the listener, problems of listening
materials and knowledge of grammar.

The purpose of this study was to investigate if there was a significant relationship between
autonomy and listening comprehension ability among Iranian male and female EFL learners when
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proficiency level was in focus. Accordingly, the following research questions and null hypotheses
were put forward:

Research Question
An attempt was made in this study to find appropriate answers to the following questions:

1) Does proficiency level have a significant impact on the relationship between autonomy and
listening comprehension ability among Iranian EFL learners?

2) Does gender have any significant impact on the relationship between autonomy and
listening comprehension ability among Iranian EFL learners?

Research Hypotheses
In doing the research, two null hypotheses have been formulated which are as follows:

1) Proficiency level does not have a significant impact on the relationship between autonomy
and listening comprehension ability.

2) Gender does not have a significant impact on the relationship between autonomy and
listening comprehension ability.

Methodology

Participants

The sample of this study was chosen from two different girl language institutes in
Khomeynishahr, Isfahan, and one boy school in Shahrekord. A total number of 120 Persian native
EFL learners initially took part in this study, but based on the scores of the OPT, the obtained
results of 106 of them were suitable for the purpose of the present study. Male learners were chosen
from two different classes and female learners from seven different classes. The required data were
gathered from February to May 2015. Sixty out of 106 participants were male with the age range
of 13 to 16, and 46 participants were female with the age range of 13 to 29. Data were gathered in
two semesters of winter and spring. In these two semesters, fewer learners usually participate in
English classes because most of them are school students; therefore, the number of students in each
class was lower than what the number of a real class should be. Consequently, the researchers had
to gather data from more classes to meet the requirements of the study. As the requirements of the
study, all of the participants were given the OPT in order to divide them to two groups of high and
low proficiency.

Instruments
Three instruments which were utilized in this study included the OPT, the autonomy
questionnaire, and the listening comprehension test.

OPT

OPT is a standard test which is used worldwide in order to put learners in their appropriate
classes according to their proficiency level. This test is designed by Oxford University Press and
University of Cambridge Local Examinations Syndicate (UCLES, 2001). Two parts are included
in this test with the total item numbers of 60. As the requirement of this research, all of the learners
were told to answer just the first part consisting of 40 grammar and vocabulary questions.
Geranpaye (2003) estimated the reliability of this test and it turned out to be 0.85 for the 40 items
test and around 0.9 for the 60 item test.

Autonomy Questionnaire
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The second instrument of this study was the learner autonomy questionnaire. This
questionnaire was developed by Kashefian (2002). Two parts were included in this questionnaire:
the first one was related to the demographic information of the learners and the second part related
to the role of autonomy in L2, covering 40 five-point Likert-scale items. Hashemian and
Soureshjani (2011) used Cronbach alpha and computed the internal consistency of the
questionnaire, and the reliability index was found to be 0.72. Three professors of AU, Najafabad
Branch were asked to confirm the validity of the questionnaire and it turned out to be valid.

Listening Comprehension Test

In this study, two levels of proficiencies were needed: one high proficiency and one low
proficiency. As the name of the levels suggests, it was not advisable to administer the same
listening comprehension test to both levels because low proficiency learners might be put at a
disadvantage. Consequently, two listening comprehension tests were chosen, listening part of
TOEFL Test Strategies (2004), for high level learners and Person to Person, Test Booklet 2 (2006)
for low level learners. These two tests are both standardized tests, the reliability and validity of
which were affirmed in previous studies. Listening part of TOEFL consisted of 3 parts with 50
multiple-choice items. Directions for each part were included before each part started. For the low
proficiency level learners, two units of Person to Person, each unit consisting of 20 items
(true/false, multiple choice, etc.) were selected. The listening comprehension tests were
administered in a separate session in order to avoid the effect of fatigue.

Procedure

The process of data collection began in February and ended by May 2015. Before the
process of collecting the data began, the one of the researchers explained the aim of the study to
the learners and made them sure that their information and scores would not be used except for the
purpose of this specific research. First of all, the OPT (2001) was administered. As the test itself
states, about 30 minutes was allocated to complete it. Depending on the preference of the teacher,
in some classes it was administered in the beginning of the class time, but in other classes at the
end. Based on the Alte or the Council of Europe, the level of the participants was determined.
Those who answered 24-30 out of 40 items correctly were considered as lower intermediate or B1,
and those who answered 31-40 out of 40 items correctly were considered as upper intermediate or
B2 (B1 and B2 are based on the Council of Europe level).

After this step, the autonomy questionnaire was distributed among the students. The
difficulty level of the questions was sufficiently appropriate so that all of the learners could
understand them without difficulty, especially lower proficiency learners. However, in order to
make sure that there was no need for translation, the questionnaire was piloted with 10 low
proficiency learners froma girl language institute in Khomeynishahr who were excluded from final
study. One of the researchers was present to answer the learners’ possible problems while they
were completing the questionnaire and it turned out that they had no difficulty answering the
questionnaire. Therefore, there was no need to translate this questionnaire for lower proficiency
level leaners. The learners were required to answer this questionnaire in about 15 minutes.
Depending on each class limitations and teacher discretion, in some classes each test was
administered in a separate session but in other classes OPT and autonomy questionnaire were
administered in the same session.

The last session was allocated to the implementation of listening comprehension tests to
avoid the effect of tiredness. About twenty minutes was devoted to the Person to Person test and
the audio was played once. Almost no learner had difficulty answering these tests in terms of time.
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All of the learners completed the test in the specified time. The listening part of TOEFL which was
chosen for the upper intermediate level learners took about 45 minutes. Because this test was
somehow difficult to answer, the beginning of the session was allocated to it. The audio was played
just once as the real TOEFL is administered.

Results
The present study used a correlational design to examine the relationship between male and
female L2 learners’ level of autonomy and their listening comprehension ability, and for learners
at different levels of proficiency. The results obtained for each research question are presented
below.

Results for the First Research Question

As stated before, the first research question of the study asked “Does proficiency level have
a significant impact on the relationship between autonomy and listening comprehension ability
among Iranian EFL learners?” Pearson product moment correlation was used twice to reach the
answer: once to calculate the correlation between low proficiency learners’ autonomy and their
listening comprehension, and once to explore the relationship between high proficiency learners’
autonomy and their listening comprehension.

Table 1.Results of Pearson Correlation for the Relationship between Low Proficiency EFL
Learners” Autonomy and Listening Comprehension

Autonomy Listening
Autonomy Pearson Correlation 1 -.03
Sig. (2-tailed) .82
N 58 58
Listening Pearson Correlation -.03 1
Sig. (2-tailed) .82
N 58 58

Based on Pallant (2010), the correlation between autonomy of the low proficiency learners
and their listening comprehension ability was also shown to be a very weak negative one due to
the fact that Pearson r was -.03. This weak negative relationship between low proficiency learners’
autonomy and their listening comprehension, as one might expect, did not reach statistical
significance because the p value in front of Sig. (2-tailed) was greater than the level of significance
(p =.82>.05). As aresult, it could be construed that low proficiency EFL learners’ autonomy was
not significantly correlated with their listening comprehension. Figure 1 also illustrates this.
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Figure 1: The Relationship between Low Proficiency EFL Learners’ Autonomy and
Listening Comprehension

A quick glimpse at the scatterplot above reveals that the relationship between low
proficiency EFL learners’ autonomy and listening comprehension was a very weak negative one.
Table 2 shows the relationship between high proficiency learners’ autonomy and listening

comprehension.

Table 2 .Results of Pearson Correlation for the Relationship between High Proficiency EFL

Learners’ Autonomy and Listening Comprehension

Autonomy

Listening

Pearson Correlation
Sig. (2-tailed)
N
Pearson  Correlation
Sig. (2-tailed)
N

Autonomy
1

48
37
.009
48

Listening
37

.009

48

1

48

As Table 2 depicts, the correlation between the autonomy of the high proficiency learners
and their listening comprehension was found to be a moderate positive relationship owing to the
fact that Pearson r equalled .37. In addition, this moderate positive relationship between the
autonomy of the high proficiency EFL learners and their listening comprehension reached
statistical significance since the p value in front of Sig. (2-tailed) was less than the alpha level (p =
.009 < .05). As a result, it could be understood that high proficiency EFL learners’ autonomy and
their listening comprehension were significantly correlated. This is also graphically represented by

Figure 2 below.
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Figure 2: The Relationship between High Proficiency EFL Learners’ Autonomy and
Listening Comprehension

There was a moderate relationship between the two variables under investigation here. High
proficiency language learners managed to gain high scores on both autonomy questionnaire and
listening comprehension test. The overall conclusion from this part, which could be the answer to
the first research question, is that high proficient learners outperformed low proficient learners both
in their listening comprehension and also in the scores of autonomy questionnaire.

Results for the Second Research Question

The second research question of the study posed “Does gender have any significant impact
on the relationship between autonomy and listening comprehension ability among Iranian EFL
learners?” The results obtained through running Pearson product moment correlation formula are
shown in Table 3 below.

Table 3 .Results of Pearson Correlation for the Relationship between Male EFL Learners’
Autonomy and Listening Comprehension

Autonomy Listening
Autonomy Pearson Correlation 1 .06
Sig. (2-tailed) .63
N 59 59
Listening Pearson Correlation .06 1
Sig. (2-tailed) .63
N 59 59

As is shown in Table 3, the correlation between the autonomy of male EFL learners and
listening comprehension was a very weak positive correlation because Pearson r was equal to .06,
and this relationship failed to reach statistical significance since the p value in front of Sig. (2-
tailed) exceeded the alpha level (p = .63 > .05). It could thus be concluded that male EFL learners’
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listening ability was not significantly correlated with their autonomy. Figure 3 depicts this
graphically.
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Figure 3: The Relationship between Male EFL Learners’ Autonomy and Listening
Comprehension

It could be clearly seen in the scatterplot in Figure 3 that the hypothetical line formed by
connecting the circles shows a small rise, which indicates a weak positive relationship between
male EFL learners’ autonomy and listening comprehension. Table 4 presents the results of
correlation between females’ autonomy and their listening comprehension.

Table 4 .Results of Pearson Correlation for the Relationship between Female EFL Learners’
Autonomy and Listening Comprehension

Autonomy Listening
Autonomy Pearson  Correlation 1 .28
Sig. (2-tailed) .053
N 47 47
Listening Pearson Correlation .28 1
Sig. (2-tailed) .053
N 47 47

According to the obtained results in Table 4, the correlation between the autonomy of the
female EFL learners and their listening comprehension was a weak positive one because Pearson
r turned out to be .28. As was the case with male learners, this weak positive relationship between
the autonomy of the female EFL learners and listening comprehension was not of statistical
significance because the p value in front of Sig. (2-tailed) was more than the level of significance
(p = .053 > .05). Hence, it could be inferred that female EFL learners’ listening comprehension
ability was not significantly correlated with their autonomy. This result is graphically represented
in Figure 4 below.

42



International Journal of Foreign Language Teaching and research Volume 4, Issue 13, Spring 2016

180
160
140
120

100

80

Autonomy

60
40

20

0 5 10 15 20 25 30 35 40 45
Listening Comprehension

Figure 4: The Relationship between Female EFL Learners’ Autonomy and Listening
Comprehension

It is evident in the scatterplot in Figure 4 that the relationship between the autonomy of
female EFL learners and their listening comprehension was a weak positive one. The overall
conclusion from the results presented in this part could be that there was a weak relationship
between EFL learners’ autonomy and listening comprehension, and that gender could not modify
this relationship.

Discussion and Conclusions
As it was previously stated, an attempt has been made in this study to investigate the impact
of proficiency level on the relationship between autonomy and listening comprehension ability,
and finally to determine the impact of gender on the relationship between autonomy and listening
comprehension ability.

Addressing Research Hypothesis One

The first research hypothesis stated “Proficiency level does not have any significant impact
on the relationship between autonomy and listening comprehension ability.” Based on the findings
of the study and the results of Pearson product moment correlation, it was shown that low
proficiency EFL learners’ autonomy was not significantly correlated with their listening
comprehension, but high proficiency EFL learners’ autonomy and their listening comprehension
were significantly correlated. Therefore, this hypothesis was rejected. By comparing the results of
this study with those of other related studies, it can be stated that findings of the current study were
backed up by the related literature. For instance, Dafei (2007) in a study exploring the relationship
between learner autonomy and English proficiency of 129 learners found out that students’ English
proficiency and learner autonomy were significantly and positively related to each other. On the
other hand, findings of the present study disapprove that of Zarei and Zarei (2015), due to the fact
that their findings revealed that language proficiency cannot influence learner autonomy.
According to Holec (1980), an autonomous learner is a person who freely chooses teacher-direction
and for all aspects of learning takes responsibility. Low proficiency learners lack these
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characteristics of autonomous learners, but the high proficiency learners have such characteristics.
This result could be interpreted in this way that as the learners become more proficient in their
process of learning and reach higher levels of proficiency in language learning, they also become
more confident and independent. Therefore, it could be stated that more proficient learners in terms
of listening comprehension ability, reached higher levels of autonomy and independency. This
could be the reason why higher proficiency learners demonstrated higher levels of autonomy in
contrast to lower proficiency learners.

Addressing Research Hypothesis Two

The second hypothesis of the study was “Gender does not have any significant impact on
the relationship between autonomy and listening comprehension ability.” According to the results
of the study, it could be concluded that there was a weak relationship between EFL learners’
autonomy and listening comprehension, and that gender could not modify this relationship. Thus
this hypothesis was thus approved. Comparing the results of this study with those of Varol and
Yilmaz (2010) study, one can infer that the results of both studies concurred. Varol and Yilmaz
(2010) attempted to clarify the possible similarities and differences between female and male
learners in terms of autonomous language learning both inside and outside classroom, and found
out that there was no significant difference between female and male learners with regard to their
autonomous behaviors. In contrast to some researchers (Boyle, 1987; Burstall, 1975; Ehrlich, 2001)
that state female learners show superiority in their process of second language learning, Piller and
Pavlenko (2001) stated that the role of gender in second language acquisition is still under-
researched. The results of the present study indicated no significant impact of gender on the
relationship between autonomy and listening comprehension ability. This result could lend an
approval to the findings of Piller and pavlenko (2001), yet a disapproval to the findings of Burstall
(1975), Boyle (1987), and Ehrlich (2001).

Another possible reason for this finding is the age range of the participants. As it was
mentioned earlier, the age range of female learners was 13 to 29; on the other hand, the age range
of male learners was 13 to 16. The impact of this difference could not be ignored and it could be
the reason why the researchers could not reach any statistical differences between the female and
male learners.
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