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1 ntroduction

As one of the four skills, writing has

traditionally occupied 2 place in most
Even SO,

English language gyllabuses-
forward for

arguments are sometimes put
studetns to write because

today, given
an 'mtemational language, more people

need to lear o wirte i English for
oecupational or academiC purposes- Thus

in terms of student needs, writing may be
de along

04).

seen to occupy an equal position sl
the other language skills (Harmer, 20
There are other reashons why writing

imerits a place in the language syllabus. To

begin with, writing remains the

commonest

Teaching and
Learning in

way of examining student performance in

English. Virtually all public examinations

include 2 composition; while even £ap-

filling tests require SOMe competence inthe

success (Brown, 2001). Furthermore, inthe
eyes of both parents and students, ability

to write may be associated with evidence

of having learned the language- Writing 18

tangible, parents and students can see what

has been done and what has been achieved.

So it has high “face validity”-

In the classroon, writing may be used as
one of the techniques 10 add variety and
interest t0 the lesson- In addition, writing
lends itselftointe gration with other activites

in the classroom; thus, @ reading activity
m which 2

may lead 1ntO discussion fro
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piece of writing evolves, while dictation
is a well known example of integrating
listening with writing. The teacher can also
use writing to provide a break for himself
as it is difficult to maintain an unflagging
pace throught lesson after lesson in which
both studnts and teacher are constantly
active.

The teacher may also use writing as a
testing device, not necessarily to grade the
students, but rather to provide feedback
on what the strudents have learned. A
written exercise or a composition will be
completed without the potential distraction
and hidden prompting which can occur
with spoken language practice, while
the teacher also has the opportunity of
reading and marking the work in relative
tranquility. Student writing can provide
useful evidence of successes and failures
in learning, of confusions, and errors, and
the teacher can diagnose individual as well
as general problems on the basis of such
written work.
thought,

and concentration. Writing

Finally, writing requires
discipline,
involves committing something to a
relatively permanent form. It is a record
by which we are judged by whoever
reads what we have written (Raimes,
1983). Quite apart from matters such
as handwriting, spelling, and grammar,
our reader will judge us by style and the
content and logic of what we have written.
So writing demands care thought. For this
reason alone it merits a place in the syllabus

(Kroll, 2001).

l evels of Writing
Rivers (Rivers and Temperley, 1978)

and Chastain (1988) have both claimed
that there are different stages in writing. In
Iran where English is taught as a foreign
language it is also possible to pose four

stages in teaching writing.

Stagel:

This is the very beginning stage and the
learner should learn how to form the letters
in the alphabetic system. The next stage is
for the learner to learn to copy of teanscribe
familiar words or phrases and reproduce
some from memory. He should be able to
write simple fixed expressions, 10 wirte
names, numbers, dates, mationality, and
other simple autobiographical information
as well as some short phrases and simple
lists. At this stage the learner needs to learn

about penmanship.

Stage2:

The second stage starts with the learner
being able to meet limited practical writing
needs. The material the learner produces
consists of learned vocabulary and
structures organized in simple sentences.
The
comprehension questions in short sentnces,

the content of which is taken from the

student can answer reading

text. He can unscramble sentences and
combine them to scope of limited language
experience. The learner should learn to
wirte short messages, postcards, and take
down simple notes, such as telephone

messages.
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Stage 3:

At this stage the writing of more than
one sentence is taught. The learner starts
to write paragraphs. In the beginning, this
is in the form of controlled writing where
learners change the pronouns, grammatical
features or tenses in a given paragraph.
The next stage is directed writing where
a paragraph is written about an interview,
about a sequence of events, a story told by
the teacher, report of lecture notes nor an
exercise in which a series of questions are
answered. Later on the students move on
to guided writing where they may write
situational compositions. Theyareinformed
about a detailed set of circumstances which
requires a written response. For example,
thanking someone for their efforts. They
may be asked to reply to letters written by
other students who are playing the role of
different characters.

Stage 4:

At this stage the learner can produce
paragraphs with topic sentences and
supporting sentences. This is later on
expanded into several paragraphs and the
learner can write research papers. The
sturdent writer can present arguments or
points view accurately and effectively.
An underlying organization, such as
chronological ordering, logical ordering,
cause and effect, comparison, and thematic
development is learned.

Different students based upon their
degrees of proficiency are at different levels
of writing. However, no matter where the

No.tFalvol25. [ p\/p| ¢ 0{ WHJCLVL@
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students are on this continuum, they need
to spell words correctly.

S pelling

One of the important components
of writing is spelling. Unless the words
that make up the actual text are spelled
correctly, the text may lose its meaning
and communicative ablitity, As to all areas
of language learning there are no simple
solutions to this issue. The approach to
teaching spelling depends on the learner’s
background. For the illiterate learner,
instruction might be similar to that used for
English-speaking childeren. For children
learning English, a regular elementary
school spelling series may be appropriate;
however, a series should be selected which
adequately reflects the nature of English
spelling (Cornell, 1971 cited in Cornell,
1979).

For the literate beginning learner, many
particular features of English will need to
be mastered. However, the teacher may
be able to take advantage of the student’s
native-language knowledge of the nature
of spelling, particularly when the student
can write a Europen language. For example
the German speaker who can spell Hand in
Germanshould have little difficulty spelling
hand in English; the French speaker who
can spell air and nation in French should
be able to spell air and nation in English.
Often the relations between systems of
spelling in two languages are less direct,
but could be used in spelling instruction.
For example, the Spanish speaker who

Covrectlon
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can spell accidente and rapido in Spanish
only needs to learn not to include the final
vowel when spelling accident and rapid in
English. However, Oller and Ziahosseiny
(1970) found that students whose mother
tongue uses the Roman alphabet made
signiﬁcantly more errors than Students
whose natjve language does not use
the Roman alphabet, Therefore, Iranian
students who yge the Arabic alphabet havye
anadvantage in thig Tespect. This is because
errors due to transfer from the mother
tongue may appear less in theijr spelling.
Yet, the problem that Iranian students face
is learning the Roman sript which is very
different from the Arabic script and may
take a while, When the Roman script is
learned, however, they will make fewer
spelling mistakeg than those learners whoge
language yges the Roman script.

Most literate EFL students do not
need instruction jn the complete range of
the English spelling system. For them,
diagnostic testing may be most useful. Onpe
approach used effectively with Students
beyond the carly grades is the test-study
method (Gates, 193] cited in Cronell,
1979): a preliminary spelling test is given
and those words misspelled are Specifically
studied. However, rater than simply testing
and studying random lists of words, a
better approach s testing  words that
illustrate various spellings. Then students
performing poorly on Specific spellings
could receive Instructon and practice on
their problems.

All students wheo have a basic knowledge

ctLon )
corre Spelling
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of English spelling shoulq learn to use 3

dictionary (@) to find the spellings of

words in whijch there are sounds with
two or more possible spellings; and (b) to
check words when they are unsure of the
spellings. Literate students may be familiar
with dictionary yge from thejr native
language, byt they may neeq instruction
In using an English dictionary to locate
spellings of unknown words, Students
without €xperience in dictionary yge will
need Instruction; many  dictionaries for
elementary schoo] children have extensive
sections on how to use a dictionary, which
may be helpful for foreign language
learners,

Teaching spelling is not the same ag
teaching composition. When the emphasis
is on getting the Students to write, too
much  concern with  the spelling  of
individua] Words may inhibijt their fluency
and expression of ideas. Correct spelling
In composition should be a concern when
editing written work; then Students can
carefully check theijr spelling.

» Namely;
beer-correction apq teacher-correction.
Self-correction is when students correct
their own work based on what they have
been taught in class or using a check-list.
Peer-correction 1S when peers  correct
each other’s work. This can be done
based upon a check-list or the teacher’s
Instructions, Teacher correction is when

seIf—correction,
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the teacher corrects the students’ work.
Most students are more comfortable with
teacher correction and feel that this sort of
correction is more accurate and reliable.
However, studies show that peer correction
can be extremely effective (Lundstrom and
Baker, 2009) for both the student giving
and the student receiving the correction.
Therefore, the students will benefit more
from peer correction and they should be
encouraged to do so inside the class with
the guideance of the teacher or outside the
class as part of their writing assignment.
In order to carry out correction, the
student or teacher needs to know what
points to focus on. The first step is to focus
on the general neatness of the written
material. In very simple words, does the
paper look neat? The student writer must
have observed margins. There must be a
straight or justified margin on the left hand
side of the paper and a ragged margin on the
right hand side. All paragraphs need to be
indened. The next step is the handwriting.
Beauty is not of chief importance, what

The writing skeill
| spelling

should be observed is legibility. The
handwriting of the student must be easy
to read for anyone at any level. Teachers
can read almost any kind of handwriting;
therefore, their ability to read the written
text is not a criterion. The next step is
punctuation. The beginning of all sentences
and all proper nouns should be capitalized

“and all sentences are supposed to end with
I. a punctuation mark: a full stop or question
mark. The sentence or text is made up of

a series of words so it is essential that all
words are spelled correctly; therefore, the
next step is to check the spelling of all
words. If the writing has been done on a
word processor, the spelling of many words
are corrected by the machine, however, it
cannot correct all the words. Therefore, a
lot of attention should be given to spelling
so that any misspelled words overlooked
by the machine are corrected. After this
step is completed, the reader must check
the grammar of the sentences Or text. All
sentences need to be read carefully and
the grammar of all sentences along with
the collocations of words must be checked
for accuracy. If the writing being checked
is a paragraph, the next stage is to check
for items that make up a paragraph. The
paragraph needs to have a topic sentence,
supporting sentences and an concluding
sentence. Intextsofone paragraphorlonger,
the unity and coherence of the text have to
be checked as well. If the text is more than
one paragraph, the elements making up the
text, such as the thesis statement, blueprint,

central paragraphs, conclusion, and the

r
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Specific Organization of the text must al] pe
checked. These are points to keep in ming
when writing ig corrected by the writer, by

to very advanced stages. The items on the
list should pe used based upon the Jeye]
of the learner and what the student writer
has been taught in clagg. For this System
to work with case it is best to use a set
of symbols characterizing different types
of error (e.g., sp. for spelling error) and
to familiarjze Students with these at the
beginning of the course,

In addition students should pe asked to set
out assignments in such a way as leave the
reader room for Commentary. [t ig €ssential to

written by 3 Student on g given topic af ,
particular time cannot, as ig Well-known, be
considered a valiq basis for Cvaluating thejr
achievement (Nunan, 1999).

Nunan, D. (1999) Second Languag

more than one Paragraph with 4 specific
Organization and the writer can argue for g
Specific topic. Therefore, Just like any other

skill writing at different Stages involyeg
different tagks
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