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demonstrate more empathy, relate better
interpersonally and more socially responsiblethan
men. On the other hand, men appear to have better
self-regard, are more self-reliant, cope better with
stress. And more flexible, solve problem better,
and are more optimistic than women. Similar
gender patterns have been observed in amost
every other population sample that has been
examined with the EQ-1 (American psychiatric
Association, 1994).

While the results of the current study indicate
that males and females differ in self-respect,
emotional self-awareness, flexibility and reality
testing categories.

It could also bethe casethat gender differences
do exist but measurement artifacts such as over-
estimation of ability onthe part of males are more
likely to occur with self report measures. Mare
research is required to determine wheter or not
gender differences do exist in emotional
intelligence.

Conclusion and Implications

This study was conducted to probe the possible
effect of EQ on intermediate EFL.learners
performance on clozetest. Thefindingsreveal that
EQ significantly affected the performance of the
EFL learnerson cloze tests.

Asfor the second research question, the effect
of gender on EQ was established. The findings
indicate that thereisdifference between maleand
female EQ. Femae EQ is more than male EQ.
Furthermore, Males and females do not vary in
all EQ categories. They are different in self-
respect, emotional self-awareness, flexibility and
reality testing categories. And there are not
significant differences in other EQ categories.

Teachers should try to develop learners EQ

which has positive effect on learning English. By
developing EQ, learner will take charge of their
own learning. Teachers must acknowledge and
respect students' EQ and help them develop it.
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different fields like educational settings.

The results of the current study indicaie that
EQ plays an important role in EFL learners
performance on cloze test and this finding i<
consistent with findings which suggest a
correlation between EQ and using vocabulary
strategies, reading comprehension and listening.

These results also confirm Bar-On & Parker’s
(2000) claim that "succeeding in different fields
like educational settings linked to personality
psychology".

The results indicated that a person with an
above average score on EQ test will probably
obtain an above-average score on the other test
(cloze test).

According to the results demonstrated through
t-test, it was found that there was gender
difference. Thisshowed that female EQ wasmore
than men EQ.

The results confirm Mayer and Geher (1996),
Mayer, Caruso, and Salovey (1999), and more
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recently.Mandell and Pherwani's (2003) findings
that women are more likely to score higher on
measures of emotional intelligence than men, both
in professional and personal settings. Also,
Brackett and Mayer (2003) found that females
scored higher than males on EI. When measured
by a performance measures (the Mayer-Salovey-
Caruso Emotional Intelligence Test).

However, Bar-On (1997) clamis that no
differences have been reveal ed between malesand
females regarding overall ESI. However,
statistically significant gender differencesdo exist
for afew of the factors measured by the EQ-I, but
the effects are small for the most part. Based on
the North American normative sample (Bar-On,
1997), females appear to have stronger
interpersonal skillsthan males, but the latter have
a higher intrapersonal capacity, are better at
managing emotions and are more adaptable than
the former. More specialy, the Bar-On model
reveal s that women are more aware of emotions,



As Table 3. illustrates, there is significance
relationship between EQ and Cloze tests. This
result rejectsthefirst null hypothesisand confirms
the effect of EQ on learners performance on cloze
test.

Descriptive statisticsof maleand femalecarried
out for finding the difference between males and
females. Table 4 illustrates that female EQ mean
is more than male one.

Table 4. Descriptive statistics of male and female

Group Statistics
Std. Std.Error
gender N Mean | Deviation| Mean
EQ male 90 314.60 41.654 4.391
female 90 329.23 40.918 4.312

Table 5. T-test for determining the statistical
significance of the difference between means on two sets
of scores

T-Test

Independent Samples Test

Levene's Test
for Equality

of Variances t-test for Equality of Means

95%Confidence
Interval of the
Difference
Lower || Upper

std.Error
Difference

Sig.
(2-tailed)

Mean
Difference

EQ

EQual variances

0.001
assumed

0.975(-2.378| 0.018 -14.633 6.155 -26.779 | -2.488

EQual variances
not assumed

-2.378[177.943 0.018 -14.633 6.155 -26.779 | -2.488

According to the results demonstrated through
t-test, it was found that there was gender
difference. Thisshowed that female EQ wasmore
than men EQ. Also, the level of significance was
lessthan .0.5. Therefore, the null hypothesis was
rejected. It was concluded that there was a
meaningful difference between male and female
EQ.

The ranking of EQ category means

demonstrated that interpersonal relationship
category has the highest mean, while flexibility
one has the lowest mean.

In order tolocate the exact EQ categorieswhich
differ in malesand females, t-test wasrun for each
EQ category. The results showed that the
difference of male and female EQ, only in self-
respect, emotional self-awareness, flexibility and
reality testing categories, were significant because
the level of signigicance of these categories are
less than.05. And males are the same as females
in interpersonal relationship, impulse control,
problem solving, stress tolerance, empathy and
assertiveness categories.

This finding seems to confirm the previous
scholars' propositions e.g.,Ciarrochi, Chan, &
Caputi, 2000; Mayer & Salovey, 1997; Roberts,
Zeidne, & Matthews, 2001; Mayer, 1999; Mayer,
Salovey, & Caruso, 2000b. Infact, EQ hasaready
been considered as an important aspect of self-
confidence, leadership skill, flexibility, motivation
and educational settings (McClelland, 1975).

Mayer et al. (1990) defined El as a mental
ability model. They argued that thinking about
feeling Is a cognitive skill that can be devel oped
with practice and over time. From 1990 to 1994;
Salovey and Mayer wrote numerous articles on
the topic of El. They argued that El was a true
intelligence which include the ability to identify
emations, understand them, make decisions based
on others .emotions, and manage one's own
emotions (Mayer, 2001). To be demarcated as an
intelligence, El needed to measure personality
traits. Links to personality and its effects were
made by many theorists who studied what people
weretrying to achieve and the behavior that were
most likely to bring about the desired effects (Bar-
On & Parker, 2000). As personality Psychology
was developing, it was linked to success in
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clozetest.

First, the researchers gave a proficiency test
which wasMichigan Proficiency Test to determine
the level of learners participated in this research,
and then she selected the intermediate studentsand
put the other students aside.

At defined time after explaining how to respond
the items, Bar -On EQ measurement test
administered to them. Then immediately
researchers told students not to leave the class to
respond the cloze tests. They explained students
how to respond to these items. Students were also
told that they should respond to the questions
without discussing with their classmates.

Design

The dependent variable of thisresearch wasthe
scoresof clozetests. Theindependent variablewas
EQ scores. Since the researchers did-not have any
control over the manipulation of the independent
variable and because there was no treatment, an
"ex post facto" design, asubcategory of descriptive
research, was followed. In this research, the
researchers aimed at exploring the degree of
rel ationship between variablesrather than a cause-
and-effect directionality.

Results and Discussion

Initially, descriptive statistics were carried out
for al measuresinvolved in this study. Theresults
arereported in Table 1.

Table 1. Descriptive statistics for different tests on
this study

Descriptive Statistics

N | Minimum|Maximum| Mean | Std. Skewness Kurtosis

Std. Std.

statistic| Statistic | Statistic | Statistic| Statistic|Statistic Error. |Statistic| Error

Ct':;e 180 27 54 | 3842 | 5479 | 0.207 | 0.181 | -0.449 | 0.360
EQ

test 180 238 431 321.92| 41.821 | 0.532 | 0.181 | -0.640 | 0.360
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Then Pearson correlation test was run. Table 2
illustratesthe correl ation coefficients between EQ
and learners performance on cloze test.

Table 2. Correlation coefficient for testsused in this
study

Correlations
EQ test Cloze test
Pearson Correlation 1 0.745
EQ test sig.(2-tailed) 0.000
N 180 180
Pearson Correlation 0.745 1
Cloze Test Sig.(2-tailed) 0.000
N 180 180
** Correlation is significant at the 0.01 level (2-tailed)

According to the results demonstrated, a
significant correlation wasfound. The correlation
cogfficient was above the expected correl ation and
this showsthat the relationship was strong enough
to contribute learners’ performance on cloze test
to EQ.

The inferential statistics of this research
showed that the correlation coefficient between
twQ variables is .745. It indicated that there is
positive correlation between independent and
dependent variables. Also, there was a direct
relationship between two variables. In other
words, thechanges of EQ had direct influence on
clozetest changes.

The results of the current study indicate that
EQ plays an important role in EFL learners
performance on cloze test.

In order to investigate the research hypotheses,
at first, ANOVA analysis was conducted, the
results are reported in Table 3.

Table 3. ANOVA test for the EQ and Cloze tests

Sum of Mean
Model Squares| Df sguare F Sig
1 Regression | 2982.800 1 2982.800 [222.062| .000(a)
Residual 2390.950 178 | 13.432
Total 5373.750 179




they were intermediate learners, the researcher
gave them proficiency test to become surethat all
of themwereintermediate. The participants ranged
from 18 to 28 years old.

| nstrumentation

In order to examine the research hypotheses of
this study, two tests (Bar-On EQ test and Nelson
cloze test) were prepared. Nelson cloze test
consisted of 60 multiple choice items in five
separate cloze test passages. Bar-On EQ test
consisted of 90 questions. Each category was
related to 6 items in the questionnaire.” Subjects
should respond to each item by selecting one of
thefive degrees of completely agree, agreeta some
extent, disagree and completely disagree that i<
based on Likert scale. Also, Michigan proficiency
test was used for selecting intermediate EFL
learners.

Procedure

At first, researchers standardized Nelson cloze
test. She made an appointment with the supervisor
of Shokuh's institute and explained what she
wanted to do. They planned when two tests were

administered. Thetwo testswere Nelson clozetest
and Michigan proficiency test.

The participants were 20 female intermediate
EFL learners. The researchers explained the
proficiency test and its parts and gave them one
example for-each part and told them that they had
only 90 minutes to answer it.

After the first test they had a short break and
then they had to answer the next one, Nelson cloze
test, which was 60 multiple -choice questions in
45 minutes. The researchers explained them there
were 5 separate cloze test passages and they had to
answer them by themselveswithout discussing with
each other.

After the result of test piloting, They made an
appointment with Quchan and Mashhad Azad
university chancellors. Then they introduced her
to the heads of English departments. They
explained what They wanted to do. Then co -
operatively they planned ascheduleto definewhen
and where tests should be administered.

Again she made another appointment with the
supervisor and teachers of malebranch of Shokuh's
institute and a schedule planned to where and
administering the proficiency test, EQ test and
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to thrive in the future.

Many peopl e have expressed opinions about the
scientific viability of emotional intelligence (El).
El has been said to matter twice as much as 1Q
(Goleman, 1998, p.31). It has also, according to
some, "proven resi stant to adegquate measurement”
(Becker, 2003, p.194). Others have claimed that a
"considerable body of research” suggests that El
providesthe basisfor competenciesimportant "in
almost any job" (CHerniss, 2000, p.10). But, "El
appears to be more myth than science...”
(Matthews, Zeidner, & Roberts, 2002, p.547). The
study of El even raises the question of whether
there can be too many intelligences (Hedlund &
Sternberg, 2000).

El from this theoretical perspective refers
specifically to the cooperative combination of
intelligence and emotion (e.g., Ciarrochi, Chan, &
Caputi, 2000; Mayer & Salovey, 1997, Roberts,
Zeidner, & Matthews, 2001). Here, one finds no
unusual claims for the potency of El; quite the
contrary, researchers seek to expose popular claims
as unfounded, given the evidence thus far {(e.g.,
Davieset d., 1998; Mayer, 1999; Mayer, Salovey,
& Caruso, 2000b). Our own research, and that of
many other researchers, fits within these bounds.

An analysis of variance of the North American
normative sample (n=3, 831) was-conducted to
examine the effect of age, gender and ethnicity on
EQ-I scores (Bar-On, 1997b). The Bar-On'model
provides the theoretical basis for the EQ-I.
According to this model, emotional-social
intelligence is a cross-section of interrelated
emotional and social competencies, skills and
facilitators that determine how effectively we
understand and express ourselves, understand
others and relate with them, and cope with daily
demands.

To summarizethesefindings, the Bar-On model
reveal sthat ol der people are more emotionally and
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socialy intelligent than younger people, females
are more aware of emotions than males while the
latter are more adept at managing emotions than
the former.

The present research aimed at probing the
relationship between EQ and learners performance
on clozetest. Furthermore, it intended to examine
whether EQ differs in males and females. More
specifically, thefollowing questions motivated the
present study:

1. Isthere any significant relationship between
Iranian intermediate EFL learners performanceon
cloze test and their EQ?

2. Does gender have any effect on Iranian
intermediate EFl learners’ EQ?

To examine the above research questions, the
following corresponding null hypotheses were
formul ated.

HO1: There I1s no positive or negative
relationship between EQ and Iranian intermediate
EFL learners performance on cloze test.

HO2: EQ is not different between males and
femal es.

Method
Participants

In this study, a sum of 180 male and female
particrpants (90 males and 90 females) were
selected from the total population of the BA
students.of English titerature and trandation and
teaching.in Islamic Azad university of Mashhad
and Ghuchan and FCE students of Shokuhinstitute
(N=290).

First, the researchers gave a proficiency test
whichwasMichigan proficiency test to 290 Iranian
EFL learners. Then she selected the intermediate
students and put the other students aside. Those
who werein Shokuhingtitutewere studying in FCE
classesto be prepared for the First Certificate Exam
in English. Although shokuh’s principle said that




Abstract

This paper reports on a study which investigated the relationship between Emotional Quotient
(EQ) and Iranian intermediate EFL learners performance on cloze test. The objective has been to
discover whether gender has any effect on EQ. And if so, which EQ categories distinguish between
males and females EQ. Bar-On EQ test and Nelson cloze test were administered to 180 intermediate
learners, 90 males and 90 femal es. The resultsindicated that there was a positive relationship between
EQ and Iranian intermediate EFL learners performance on cloze test so the higher the EQ score, the
higher the cloze test score. Also, females have ahigher EQ than males. But thisdifferenceisnot in al
EQ categories. The EQ categories which are different between males and females are: self-respect,
emotional self-awareness, flexibility and reality testing. The other EQ categorieswere the same between
them. Therefore, it is concluded that EQ as an influencing factor in improving the participants

performance on cloze test must be considered in teaching and testing.

Key Words: EQ, Nelson cloze test, Bar-On EQ test

I ntroduction
Emotional intelligence (El) is not new to this
century. From 1900-1969 research related to
emotions began (Mayer, 2001). In fact the link
between El and social intelligence may havebegun
with Robert Thorndike (1905), who wrote about
'thelaw of effect’, whichisthe study of what effect
abehavior waslikely to produce. Several decades
later in the 1940s, Ohio State leadership studies
showed that consideration for othersisliked to @
leader’ s effectiveness (Cherniss, 2000). To Improve
their hiring or management positions, AT.& T relied
on the assessment center in 1956. The aspects
measured by the assessment center are smilar to
the emotional competencies of ‘having
interpersonal and communication skills(Cherniss,
2000). Kelly (1955) established “the theory of
personality”, describing how a person’s
expectations and anticipations affect behavior.

El concepts continued to devel op when Howard
Gardener (1983) coined the term "multiple
intelligences'. Heargued that having interpersonal
and intrapersonal intelligences were as important
as intelligences measured by 1Q. Intrapersonal
intelligences, according to Gardener, inclued

having the ability to understand and differentiate
among emotions. He defined interpersonal
Intelligence asthe ability to assess other’semotions
or moods and act on that information, and
Intrapersonal intelligences as assessing one’'s own
fedlings.

The first few years of the 1990s could be
referred-to.as the birth of the concept of El. El,
though referred to sporadically before 1990, was
defined by Mayer et al. (1990) as: "A type of
emotional information processing that includes
accurate appraisal of emotions in oneself and
others, appropriate expression of emotion, and
adaptive regulation of emotion in such ways asto
enhance living” (p.773).

From 1993 to 2000, El began to become popular
inthe businessworld. Spencer (1993) viewed skill
in perceiving other’s emotions on highly evident
in successful managers and sales people. Goleman
(1995) proposed El studies to everyday life
matters. He referred to EI as one of the top
predicators of life succcess, which he considered
reachable by anyone. Stephen Covey (2004) writes
that emotional intelligence is the gateway to
understanding what a person truly needs in order
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