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In ado'pting:a new techﬁblOgY, bﬁa"it. a ‘tgéipé-;_'r--.:;llkely to bepmvxded

recorder, a VCR, a CD-RGM multlmedla, orother

network —based conmnumcauon technology, we’

should consider the followmg questmns _
® Does the new tecl‘inalogy fac111tate the
attainment of course goals?

® Is it cost —effective? Do t:he beneﬁts outwelgh :

its cost?

technology? Is any training rcqmred°
® Does it serve the needs of’teachers and
students?

® Does it help teachers makc more efficlent use

of class time?

There are other questlons to thmk about, but'___
these are some of the most important questions

that need to be addressed before we decide 10
implement new technologies in the calsst

The Final Thought
It seems that attrlbutmolall

not fair. What seems iackmg 58 3
management and above all commitment”

clearly defined policy for ELT. Treating Englis

classes analogous to KBUWIEng*Sﬂb_]ECtS signfies

the ignorance of a basic truth,n that.as a&%hoblq

subject English has not becn treated qs a skill-
based subject. L
. Improper distribution of the calss hous, wlpch

is again related to the educatlonal_ m.an&gem@nt,-_

and lack of a general intention in using at least the

available teaching aids, are all at work to prevent
the language learning from progressxon In fact,
what seem more crucial to be. mod;lﬁ@d are not
fhe teaching mehioos rather what requu'e Changcs " Richard, J.C., & Rodgers, T.S., (2002). Approaches and
is the dominant policy or the educatmnalf

management prevailing over schools. 1In s‘o"doiné;‘ o

even the unattended effects of the methods and
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Student

Indeed most learners who study language in the
centers discussed are the same students studying in
public schools. That they benefit from an extra
program is by no means deniable. However, class
pzirﬁcipélti'cm in schools, no matter for English or
any other subject, is to some extent unavoidable or
better to say compulsory. But going to a language
center is an intentional, voluntary act, which no
doubt results in a higher level of motivation, the
importance of which is unquestionable. As Brown
(2000:119) asserts "It is easy in second language
learning to claim that a learner will be successful
with the proper motivation since countless studies
and experiments in human learning have shown that
motivation is a key to learning." The same source
further emphamzes the relationship between
-- motlvatlon and attitude, borrowing from Gardner
and Lambert (1972:115) who define motivation as
a construct made up of certain attitudes. Brown
.'further quotes Oller, Hudson and Litt (1977.120)
that positive attitudes enhaces pr ohclemy Thus,
one of the most demanding tasks on the part of the
language teachers at schools seems to be the
p‘rb_vision of the proper level of attraction and
motivation for the learners. That is to specify for
them how useful and helpful knowing or learning
a foreign language would be.

According to Brown (2001:208),
_t_eachers must not underestimate the importante
of getting _students Strategically invested in their
language learning process. Perhaps the most
powerful principle of learning of all kinds is the
intrinsic motivation. One of the best ways of
getting students intrinsically involved in- their
language learning is to offer them the opportunity
to develop their own set of strategies for success.
Having thus invested their time and effort into the
learning of English, they can take responsibility
for a good deal of their own learning. This, in turn,
generates more motivation as they becomes
autonomous learners.

language

Textbook : .
As the last but not necessarlly the least fact

to call attention to, I refer to textbooks used in the; .
two types of Enghsh classes As Celcc Murela .i

(2001:302) states "no teacher is entn'eiy Satisﬁed

with the textbook used, yet very few nmnage to

teach without one". In almost all 1anguag§;._ce_n;ers
textbooks prepared by native speakers are usédg.}
A teacher book and a work book usually back up
the students' textbooks. These supplem"eritélj texts.
are to reinforce and guarantee the success of Lhe

teaching process. However, this fact ought not to

be considered as a sign of the msufﬁc;ency of the
Iranian textbooks used in gu1dance schools or hxgli
schools. As a matter of fact in the past twe ! "

various measures have been taken to =vemgn and,_f
prepare textbooks for students. The dmelopedf
._materials though lacking teacher book an

bookare good enough to be used for the attainment

* of the intended results. The writer of this 9.111(:1«3=
has also evaluated the hlgh school textbooks used =

in Tran; sée References (Ahmad1 2”2)
Teachmg aids are not uncomm n o
inaccessible in public schools, but the lack o an

exelusive room or class for Enghsh Hldln’:(;‘:!:fy=

decreases the possibility of their use. H{JW?BVEI'

the use and. the adoption of tape players ﬁlm&.j

charts: pictures and sxmllar equlpment a e 2
common practice in language centers. Besides the
o1 oupmg of all equipment in the same place mai{es )
theirtse easier and more liable. =~

In recent years, the use of teclmologlcal

especially those related to computers ﬁas_;'

increasingly become a common feature of the

classroom. There is no doubt that compuwrmbaSed _

instruction will occupy a more central role in the
second language classroom in future. H{)weverj

as we eagerly explore the potential that this new

technology has to offer to language leammg, we

should not lose sight of the fact that it is the teacher,f -
not the technology, who determines the quahty of

learning that takes place in the classroom

oreign Language Teaching Journal
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the process of teacher evaluation.

of foreign language teaching, teacher cducatlonﬁ
programs should be subjected to continous
appraisal in relation to the needs of both the
individuals and the society and the means of their

realization. Since 'language 't'"eaching" today is
borrowmg extensively from a wide range of

dlsmplmes such as second language acqmsmon '
psycholmgusmcs socm}mgmstxcs pragmattcs
artificial mteihgence congnition, parapsychology,

to mentlon Just a few care must be taken to ensuge
that the programs offered provide the pr@speggjv
teacher with the needed skllls know],ﬁdgé
experience.
In Iran, 111-—serV1ce trammg suifcgﬁro, _

R

service tramm g pr0v1ded by educatlonal bodies —
Ministries and Boards of Edueation, teacher S

assomauons, foreign culturai mstlwte-; ete - in

the form of ¢ seminars and conterences Whilst these

teachers aware of new developments in
‘methodology, I believe that the nature of many of

these activities, with their concentration on
practical "Show —and — tell" sessions, sometimes
has the tendency to reduce methodology to a "bag _
of tricks"; that is to say, as they may illustrate
examples of good practice and to an extent certain -

methodological principles connected with them,
a deeper understanding of their underlying

theories, which is necessary if teachers are to

engage in a critical dzalogue with new methods,
is sometimes lacking. The "what" and the "how"

AT
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teachers’ later collaboration or depart from the Of teaching needs to be supported by the critical
institute. Fourthly, students in public schools havc':-
no role in deciding about teachers. Thus, they. are
bound to tolerate the assigned teachers. But in':'__

language centers students' Judgement isa part of

"why" or why not".
- An ongomg dialogue between theory and
practlce is an important component of teacher

! dfevefzopment if teachers are to be open to new
; X :_theones and, Just as important, not to be
In order to keep abreast of chages in the field intimidated by them. Moreover, this aspect is
"-1mportant if teachers are themselves to be

'-formulators rather than consumers of theories and

it will feed into act1v1tlcs such as "action
research”, which is likely to play an ever

' mcreasmg role in the coming years. Although in
- some countries, special institutions exist to carry
out the role of “theory and research mediation”
in my e}pmmn much more has to be done to
support the mediation process. I believe that it is

short — sighted of educational bodies not to take
gngenswe measures to facilitate the dialogue

b tween  theory and practlce and that they should

cyotgfmore resources to the dlssemmatlon and

No doubt bChOO]S provide better nme intervals
for all subjects, Since in language centers classes
are held-at nights in the afternoons when the
students are more likely tired and bored. However,

types of event are lmportant ways st’ makgngif ﬂ'lt} dlStl‘lbuUOH of the CIHSS hours in language

em‘ére is a point which deserves careful
con_m_deranpn. In schools, English classes are held

in either three successive hours a day during the

week or in two-week intervals in two sessions.

~ Due to the teachers' involvement in different
schools, these classes are usually held with short
intervals, in two successive days or so. However,

langug_t‘-: centers _hold-class_es which are distributed

~ evenly in odd or even days in three sessions during
~ a week. Thus, they not only compensate for the
~ improper class times but also provide better

Qpp_()rtunities- for practice, learning and progress.



history and other subjects. Therefore, the climate
is not and can not be English by any means. In

language éen;ters‘, however, the whole setting

serves as a supplementary resource, which backs
up teaching and learning. There, the atmosphere
in its totality is used for the improvement of |

learning English. All teaching aids are at hand.
The walls are good boards for chartsy pictures,

drawings and so on, and thus help to maintain’
peripheral learning. This point has been noted by

Larsen — Freeman (2002:77), when she notes "by
putting posters containing grammatical
‘information about the target language on

classroom walls, students will absorb the

necessary facts effortlessly. The teacher may or

may not call attention to the posters”. She further .

tries to justify the impértance of the peripheral
learning through noting the idea that "we perceive
much more in our environment than to which we
consciously attend.” In short, in language centers
everything, with minimal difference in degrees,
is adjusted to make the process of language
learning more natural, favorable and fruitful. And
this in ’pt_irﬁ’affécts the retrieval, retention and
reinforcement of the taught materials positively.
~ Since in both guidance schools and high
schools different plzices as labratories and
woikshdps have been excluded for courses as

physics, chemistry, and other subjects, the
allocation of an exclusive room to English classes
in these schools does not appear ambitious.

In spité of the undeniable difference in results

ir’l: the m‘ajp_gity of cases, the instructors of the
privéle cefiters are not different from the teachers
- of public schools. Thus, something beyond the
personality of teachers should be at work. Firstly,

~tedching in public schools in merely seen as the

fulfillment of the requirements of the teacher's job,
which continues even if the duty is not

accomplished S’qtisfactoril_y. No teacher loses his

job due to his bad or weak performace. Secondly,
sehools haye no role in teacher selection. They
are not selected by schools but by the departments
of education. On the contrary in languagé'centers
teachers are usually chosen from ambng a'grdu_p

of applicants or candidates, a process which makes

a good and fair selection more possible. Thirdly,
teacher evaluation in schools is defective. It

-usually deals with teachers’ control a_nd' class

administration not to their ability and skills in
language teaching. In language centers, on the

other hand, a specialized evaluation and

supervision is at work. This policy in directly leads
to teachers’ improvement since it determines the

Foreign Language Teaching Journal
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either. Chastain (1988) notes that the goal of
audiolingual method was to have students reach a

point at which they could use language
automdtlcally and unconscwus}y as native
speakers do. Likewise Rivers (1981:38) suggests

“the stated objectives of audiolingual method was
the development of mastery, at various levels of

competency, in all four language skills." Cited in
Richard and Rodgers (2002:53), Brooks ( 1994)
lists training in listening comprehension, accurate
pronunciation and recognition of speech symbols

in writing as the short — term learning objectives
and language as the native speakers use it as the_'

long-term objective.

Finally, Richard and Rodgers (2002:65) adnumng |

the fact that audiolingual method began to fall from
favour in the late sixties, considers that
audiolingualism and the materials b&s@g 4‘5"
audiolingual principles continue to be wldéaL
today. No doubt even the critics of sug ¥
will admit that the present state prowd@% to
satisfy the demands of this method, "mes, itishould
not be considered pessimistic at all if 011& ¥oF
as far as the conditions are concerned; €ven
promising communicative methodologies w§ﬂfc§ ?1@
meet a better result. What seems urgent is a radu,ah
change or a revolution in our understsndmg of the,
concept and demards of methodology.gnm its label. .
Still a third group of critics may relate the

contacts with both publlc schools and such
institutes I should admit that the teachers and the
methods are not that much different in these two
centers as they are supposed to be. As a matner of

fact you may find numerous cases that a certain

teacher or teachers work in both of the above -
‘metioned centers and possibly similar methods are
at work but with different results. A close look at
the policies, programs, facilities and the

~management of these centers may provide good

‘hints. Put it in other words, by comparing s;hpols :
and language centers in terms of educatmnal
settings and facilities, teachers learners, access
to teachmg alds textbooks and the class times,

‘the present paper tries to provide a clear picture

of the status quo of language learning in tﬁese

centers. What in intended is to help makmg a

gi;;ﬁ{slon by relying on the strong pomts and
a _:ng,fmm the weak points. ‘-

Oual setting. The class environment, chalrs,
bies, “Blackboard, and other relevant equipment can

| ’st‘i‘@aoly affect the teaching process. They have| the

property to make the teaching and the learning
process smoother, easier and more pleasant, This
Lpoint has atsq been considered notably by Celc:e -
Murcia (2001: ”61) when she notes "obvmusly, ‘the

unattained objectives to the textbooks adbg,j;ed in, b hﬁ@t c;ecm classroom with relevant pictures on the

guidance schools and high schools. A dﬂhparlson
between the original English textbooks and those
adopted in schools will clarify that this arguments
is also far from valid. : A

Quite the opposite and as a proportionately

satisfactory experience, I refer to the relative

success of English language teaching institutes in
the country. In fact, more convincingly in large
cities, people seem to have been convinced that
taking advantage of such classes is the only way
to help their children learn English.

As a teacher who is acquainted with and has

No.84 Fall.Vol.22

‘Walls=4nd moveable comfortable chairs with some
support for writing on, is the idea to be striven for."
With almost a full agreement among those who
are familiar with the schools and the institutes I
can claim that in general, public schools are
superior in ra_nk 1n terms of these factors. In fgct,
a larg ﬁérti’on of language centers are established
in plaées not desi gnéd or equipped for educational

practices. However, what makes the difference is

the way these learning environments are used. In

-public schools, English classes are held in a place

where students study mathematics, physics,



through proposmg alternate solutions, it calls for the effective use of time and resources avallable in our

country, Iran It revwws the contexts in which teaching and learning occur, including the context factors .
teachers, leamers institutional context, textbooks, instructional aids and classroom time. Also, ttcompares :
teachmg Enghsh as a foreign language both in public schools with such as private mstltues to shed ltght_

on their success and / or failure in languag teaching as a pedagoglcal enterpnse

Key Words post—method era, methodology, pedagogical, enterprlse mstructlonal atds, textbooks

The" prob'lém

~ Entering umversny, every Iranian student has
at least 450- 500 hours background in English.
However, a g:reat number of high school graduates
are not able to produce or comprehend a single
error — free sentence in English. The domianance
of such a situation is a good reason to claim that
language teachmg in Iran has not been able to cope

with the demands In the past twenty years, almost!

all the factors and elements involved in teaching
Enghsh as a foreign language in the country have

undergone changes. New textbooks: haye It)een_-==

designed, pubhshed and revised over ttme, and
training programs for English teachershave been

provided. A noteable tendency for using teaehmg.:_-
aids has developed among language teachers, and
new methodologies have been tried or adopted :

Yet, the "problem has not been overcome
satisfactorily. It is for the reason that the present paper
attempts to investigate the factors involved in the

failure of English language teaching in our country.

Most of the teachers as a quick answer to/the
question of failure would attribute that the ptoblem
the use of inappropriate methodologies. When
these teachers try to explain this fact, grammar
translatton, no doubt, would be the most criticized
one. In contrast to this view I argue that grammar
translation may have never been employed
appropriaitely at all. Rather, the problem may be
accounted for in terms of the misapplication of
the method. In fact, if grammar translation has been
adopted properly, t the situation might not be as
miserable as it is. There is no sign of the
development of skills propesed by grammar

translatlon method Chastam (1988 89) remarks'
that "Grammar translation teaching satisfied the=
desires of" mental faculties ' school of thought and
the traditional humanistic onentatlon, which
placed primary emphasm on the belles letters of
the country”. She further notes that the pnmaty_--'

purpose of the grammar translation approacb was

to prepare students to be able to stu&y hterature '

An equally important goal was_ to _;qu_rovc

students' capability of coping with difficult
learning situations and matenals Larsen E
"Freem.m s (2002:11) comment on Grammar
TT‘an%latiOI] (GT) is by far more prormsmg
Grammar translation is supposed to put emphasis
on the ability to translate foreign texts, to develop a
large Tange of vocabulary and to have a good ability
inteaching literature." However, as was mentioned
earlier it is a common expenence for professors in
universities to encounter too many students who are
not able to-read-a short passage or understand its.
vocabulary items thoroughly, let alone the hfghlyj
- demanding skill of translating itinto Persmn
" Another group of teachers, _due to thelrf

familiarity with new approaches, t__n&y criticize the

program claiming that English has been thoUght'

of as discrete units to be pract:ced usmg

procedures advocated by the audiolingual method.

They may argue that the failure in current EFL
teaching in Iran goes back to the unnottced
drawbacks of audiolingual approach .

The same position taken with respect to the_-
GTM I, again, argue for the nonadoption or l:nzattet=
to say the misadoptation of this method. Smce we
have not met skills advocated by audxoh_nguahs_m ‘

e
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- Abstract

We have heard and read much about teaching in the past fifty years or so. Even in the post-method
era, there has been abundant literature on tﬁachmg methodology. This time, however, teaching has
received a different type of attention. The recognition of the learner's role; the recognition of the priority
of learning over teaching and the fact that teaching is subordinated to learning: the evidence coming
 from social-psychological studies of language; and the data on how learners perform differently in

different contexts of use have provided deeper insights into the working of language learning and
teaching. Accordingly, the basic premise of this article would not be to advocate or justify a particular
language teaching method, rather via appraising the prevailing conditions in language teaching and
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