students conscious of their own reactions to texts
and give them the sense that experienced readers
have when they read. In such classes, the
instructors may raise the topic of the reading
material that the studetns are supposed to read and
invite them to write about the topic before reading
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On the whole, as White (2003) explained, the
interdependence of reading and writing implies
that teaching these two language processes cannot
be separated. Just as writing a text involves reading
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to it, and, according to Spack (1988), if students
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Data collection was done at the end of the
semester. Both groups were given a topic and were
asked to write a paragraph using one of the
techniques taught during the term. Their papers
were then corrected for further analysis.

As the data were collected in the form of writin g
paragraphs, it was necessary to consider the
number of raters, reconciliation of the differences
between ratings, and the scoring technique to be
used. Papers were scored by two independent
raters. The differences between ratings were
reconciled by averaging the two scores. Besides,
the holistic scoring technique was used to score
the papers. After the two sets of scores were
averaged, the mean and the standard deviation of
both groups were computed as shown in Table 1.

After that the Standard Error of Difference
between the means was computed (SED=0.45).

Finelly a t-test was performed to find the
significance of the differences between the
experimental and control groups. Since the t-
observed value for the writing test (df=76, p=0.05,
t=2.3} is higher than the value of the t-critical, it
is possible to declare the varification of the
. hypothesis safely and conclude that there is a
significant relationship between reading
experience and writing ability. (Table 2).

T observed __ 2.3
_T~criti§ia:i': - 2
df 176
Level nf'sig'_il_iﬁcéncie 0.05
Conclusions and Tmplications

This study focused on the relationship between
reading experience and writing ability. The
findings support the idea that instructional
approaches that view writing as a linear, static skill
with their only focus on correctness and form, can
be inappropriate for EFL students. It is also
indicated that if learners are exposed to reading,
that reading can be regarded as comprehensible
input which will be displayed in the learner’s
writing; it can even provide the learners with ideas
to be used by them in writing their own texts.

Besides, our reading courses can make the best
background for the learners’ writing. As our
writing textbooks vsally include reading materials,
the students may be provided with, in reading
courses, materials consisting of assignments which
call for written responses. As Zamel (1992) stated.
“Because the process of writing shares much in
common with the process of learning, it gives rise
to the generation and reconceptualization of ideas
that may not have been possible otherwise. The
heuristic nature of writing allows one to discover
and consider one’s stance, one’s interpretation,
one’s immediate reactions to a text Moreover, it
makes these responses to a text overt, concrete,
and tangible “(p.470}). Therefore, the application
of writing strategies in reading classes can make



‘Method

subjects

The subjects of the present study were 78
female undergraduate students. They were
majoring in English Translation at Islamic Azad
University, Tehran, South Branch. The subjects
were selected from among one hundred twenty-
four students who had passed “Writing One“and"
Writing Two” courses and were enrolled in
“Paragraph Writing“course designed to help
students develop writing ability. In order to choose
the subjects with similar level of language
proficiency, they were given a TOEFL test as a
pretest which considered of 40 grammar items,
30 vocabulary items, and 30 reading compre-
hension items. Those students whose language
proficiency scores were at most one standard
deviation above or below the mean were selected
as the subjects of the study. The subjects were
homogeneous regarding sex, age (20 to 25),
nationality (Iranian), and level of language
proficiency. Half of the sample was randomly
assigned to a control group and the rest to an
experimental group. Both groups were taught by
the same instructor.

Muterials: -

Since the study was carried out to investigate
the influence of reading experience on writing
ability, the textbook used in both groups was the
same. But in addition to the textbook, the students
in the experimental group were provided with
extra reading passages in line with the instruction.
To do so, Arnaudet and Barrett (1990) was selected
as the source material to be used in both classes.
Regarding the content of the course which was
“Paragraph Writing, “six chapters of the book
including instruction, process, chronology, cause

and effect, and comparison and contrast were
taught to the subjects in both groups. Each lesson
consisted of a model paragraph developed on the
basis of the technique taught. At the end of each
lesson, there were suggested topics for writing.

Besides all these, in the experimental group
Colin’s (1998) book was used to provide the
students with more reading materials related to
what they learned from their textbook.

Procedure

With regard to the writing courses the subjects
had passed, it was presupposed that they knew the
grammatical points at the sentential level. In both
groups, during the beginning sessions, different
parts of a paragraph including the topic sentence,
supporting, and concluding sentences were taught
by giving examples for each. After each technique
in writhing paragraphs was taught, students were
given topics to write paragraphs by making use
of the techniques taught. Paragraphs were
corrected and returned to the subjects. Those
students who had problems in one of the areas of
development. Organization, unity, coherence and
grammar, were assigned to rewrite their
paragraphs.

In the experimental group, besides all the
above-mentioned stages, students were provided
with three extra sample readings for each type of
paragraph. They were asked to read the paragraphs
at home, and then in the next session these
paragraphs were discussed regarding the type of
the paragraph, sentence structure, and fransition
signals used. It is worth mentioning that in this
group students were asked to write paragraphs as
homework only after all three paragraphs were
discussed in the class.
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basis for the writing of different genres.

Also reading and writing behaviors were
examined during the reading or composing process
itself. Atwell (1981) examined the role of reading
in the composing process of 10 traditional college
students of above average writing ability and of
10 students who needed remedial writing
instruction. Students were asked to write with and
without the texts they were writing in view. Tt was
known that under both conditions better writers
produced more coherent and organized texts. The
better writers, having their texts in view, did more
rereading than the those with lower writing ability.
Even without their texts in view, better writers
composed more coherent and organized texts
which indicated their greater reliance on mental
planning,

As aresult of studies on the impact of reading
on writing, it is hypothesized that writing
competence, 1.e., “the abstract knowledge the
proficient writer has about writing” (Krashen,
1984,p.20), develops if the learners do a lot of
reading for interest and/or pleasure. It is also
evident that good writers are able to call upon a

ﬁ_‘; No. 79.Vol.20

lot of tactic knowledge of conventional or formal
features of reader-based prose.

Literature can also play an important role in
composition courses. In fact, reading, composing,
and responding to lilerature are similar processes
in that they all focus on the process of meaning
making. In a composition course whose reading
content is literature, the kind of interpretation
students learn to do, in order to make inferences,
to formulate their own ideas, and to look closely
at a text for evidence to support generalizations,
teaches them to think critically. In this regard,
Beicher and Hirvela (2003) propounded the role
of literary texts in the L2 classroom and described
various methods of using literature to teach writing
to L2/FL learners.

All studies mentioned so far have investigated
the interrclationship of reading and writing in first
and second languages. However, the importance of
the issue and the need for improving teaching writing
methods in our classes motivated the researcher to
carry out the present study with the focus on the
influence of increasing reading experience on writing
ability in EFL paragraph writing classes.
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Abstract

Research on the relationship between reading experience and writing ability suports the contribation
of reading experience to better writing by EFL students. Therefore, the present research aimed at
investigating the impact of a certain teaching method upon the development of writing ability. The
subjects were seventy-eight female undergraduate students of English Translation at Islamic Azad
University, Tehran South Branch, enrolled in “Paragraph Writing” course. The study was carried out
in a semester long period. The subjects were divided into a control and an experimental group. In the
control group the techniques of paragraph writing were taught and the students were given topics to
write different types of paragraph. In the experimental group, besides the teaching of techniques,
students were provided with extra reading materials. The data was elicited through a paragraph writing
test at the end of the semester. Data analysis was done through performing a t-test. the results of the
analysis revealed a significant relationship between reading experience and writing ability. That is, the
learners who were exposed to reading, developed a better writing ability and could get higher scares
on the test.

Key Words: Writing ability, reading experience, paragraph writing, action research, learning.

Introduction

Writing as skill has always been under careful
attention. Linguists with different approaches have
proposed various ways to teach writing to 1.2/FL
learners. But during the 1970s and 1980s, writing
theory and research witnessed a change which was
based on a shift in linguistics theory and the
application of text analysis in the study of spoken
and written discourse.

The new linguistic theory dealt with the
processes readers and writers go through to
comprehend and be comprehended. Zamel (1983)
pointed out that composing is “a non-linear,
exploratory and generative process whereby
writers discover and reformulate their ideas as they
attempt to approximate meaning*(p.169). She also
noted that it was through the shift from “product™

to process” that researchers could gain insight
into how to teach composition. This shift from
investigation “what students write” to the
“composing process” led to a lot of studies on the
relationship between reading and writing in both
first and second languages in which, according to
Carrel and Conner (1991), reading was considered

s “an act of composing parallel to writing”
(p.320).

In the same relation Shuying (2002) used the
process genre approach to help the learners
integrate their writing with reading. In this
approach, not only the linguistic knowledge but
also the writing genre, the schematic stressed. He
believes that with such a teaching process the
learners will be able to achieve multilevel
understanding of the reading materials and a sound
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