alQng With 1t to leam how to leam“mthe;r '_ Wi, .
that the results of his or her study can be aPph )

ings, the teacher acts as a facilitator of
, @ counselor, and-as a resource. In as
the success of learning and the extent

ng the EFL learners with ample
ities as far as collaborative learning and

Gardner, R. C. (1985). Social Psychology aj

Tt is a fact that no researcher can ever clai

to all possible cases. The aim of every researche
18 to come to a conclusion that could be put-t
expetiment in other fields of study.
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Table 6: t-test for paired samples (both groups-. -

post-test) .
~§ Mean 13,7814 14,3481
Yariance 6.0915 54510
= Observalions 27 27
ot 26
1P (r<=t one-tail 0.1481
- Critical one-tail 1.7056
P (T<=t) two-tail 0.2963
tLlltILd] two-tail 2.0555

- Table 6 obviously proves the homogeneify of |

the experimental and control group in post-test,

gince the t-observed is smaller than the t-critical. -

- The results revealed that none of the obtained
F-values exceeded the critical F at the .05 level
of significance, and as the t-test for paired
samples show the calculated T value did not
excced the T-critical value. _ ' '
'I‘hmughout this research, it was menuoned

that it is necessary to deal with writing as.a.
¢ommunicative activity that needs to be.

encouraged and nurtured during the language .- symptoms of fluency were more addressed in

their writings.

learners course of study. The study was a search

for the effectiveness of group work risk taking -
on theanalysis of composition test. The
tésearchers tried to answer a basic, research
questmn which dealt with the relatlonshlp -
between group work risk taking and EFL. wntmg -
From _thp results obtained in this analy51§, itcan -

be concluded that risk taking via group work does

not have any si gmﬁcant effect on the Iranian EFL

iearners wntmg ability.

Dlscusswn, Impﬁ_l_i’ca_lii-ons_,.i_=

Appllcatlons

indicate a great-amount of difference between
the performance of. the students in-the

‘experiméntal and control groups. -

This therefore does not prove the supenonty
of group work risk taking in writing: over
individual writing. At the same time, it does ﬁot
reject it.

On the basis of the achieved statistical results

~of the study, two points should be considered.

First, the results were in favor of the null
hypothesis. Second, learners who took the
treatment in this study achieved remarkable
progress as far as risk taking in writing is
concerned, although this progress did not lead
to a significant change in their writing

‘performance.

During this research, it was clear that. the

‘teacher’s role in group writing was that of a

guide. She explained the use of roles within the
groups and  emphasized pos'it_i';fe
interdependence. It was also the teacher’s task
to provide a suitable atmosphere for the students
to take the necessary risk during group writing.
It was obvious that worrying about details like
spelling and mechanics, which can dampe:n the

excitement that thinking and writing naturally

generates, were less in experimental group, and

Teacher and learner can work towards
autonomy by creating a friendly atmosphere

jcharacterized by “low threat, unconditional
positive’ regard honest and open fccdback
~respect for the ideas and opinions of others,
- approval of self-improvement as a goal,
. collaboration rather than competition (Candy,
-;1991 p- 337).

-One of the assumptions underlying thls

SR dlscussmn on learner autonomy has been that
and " the teacher has not relinquished his ¢ authonty
.- rather, that he has committed himself ‘to

- Statistical findings of the Study did not- providing the learners ‘with the epportumty to
- experimeit, make hypothes:s, and improvise, in

~their attempt-to master the target language and
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”é.’nswer the research question different
se’s were condu-cted The first analysis was

Level of df  for daf  for
significance | numerator | dencminator
(.05 26 26

2 test fof paired 3'a.mples (exp-group)

df for

Level of df for
e significance numerator | denominaror
L3107 0.05 26 26

fl_-g No.76.V0l.20

means_ in per test and post- test of the
expéflmﬁntal group is not significant.

“Table 3: F-test for paired samples ( con~gr0u1i3 );

Mean 13.659 14,3481
Variance 7.1609 54510
Observations 27 27

Df 26

P (T <=t} one-tail 0.0977

t Critical one-tail 1.7056

P (T<=t) two-tail 0.1854

t Critical two-tail 2.0555

As F-observed 1s smaller than F-critical,

differences between the variances in per-test a
post-test of the control group is not sigificant,

Table 4: t-test for paired samples (con-group

the

nd

Fo Fe Level of df  for daf  for
significance | numerator | denominaior |
1.37 ) 197 0.05 26 26

Table 4 shows that t-observed is smaller th;
t-critical. Therefore the difference between tl
means in per-test and post-test of the cont
group is not significant,

Note: df=degree of freedom Fo=F-observed Fe=F-critical

Table 5: i-test for paired samples (both grouf

pre-test)
Meszn 13,7888 13.6592
Varnce 4.4256 71609
Observations 27 27
Df 36
P (T<=1) cne-1ail 0.4114
t Critical one-tail 1.7056
P (T<=t) two-tail 0.8229
L Critical two-tail 2.0555

Table 5 shows the homogeneity of the
experimental and control group, since the
observed is smaller than the t-critical.

1
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modeled if they are to be acquired. In such an
environment cooperative social interaction
which produces new, elaborate, advanced
psychological processes are fostered. Therefore,
rather than engineering situations that encourage
plagiarism, misunderstanding and fear, teachers
need to offer unconditional trust, which will
inspire confidence, motivation, and learning.

Since no empirical study has been reported
in which the significance of risk taking as an
affective factor is determined in the EFL writing
skill, the present study was conducted to find
out the impact of risk taking via group work on
the EFL learners’ writing ability.

Thus, the following research question was
posed:

- Does group work risk taking have any
significant impact on the development of [ranian
EFL learners’ writing ability?

METHOD
Subjects

The subjects of this study were 54 adult
female students who were studying English as a
foreign language at the pre-intermediate levelin
Branch 13 of Kish Language School. They were
assigned into two experimental and control
groups according to their obtained scores on an
achievement test. The total number of the
subjects taking the achievement test was 87.

Instrumentation
~ Two test were used in this study:
1- A standardized achievement test
2- A composition writing test.

- The standardized achievement test included
four subtests: i.e., structure (24 items),
vocabulary (28 items), reading comprehension
(18 items), and a composition writing (1
paragraph). The composition writing test was
used for gathering the data needed for the pre-
test. An issue of significance was the choice of
the topic since it was supposed to affect the

students” performance. Thus the “advantages and
disadvantages of living in a flat” was chosen as
the topic to be given to the subjects. The rationale
behind this selection was familiarity with the
topic.

Procedures

At the first stage, an achievement test was
administered to 87 subjects. Through item
analysis, the least effective items were
eliminated. Estimating the reliability and validity,
the test came out to be a standardized one. The
time allocated to the whole test was 130 minutes.

Of the initial 87 learners, 54 scored within
one standard deviation above and below the
mean, and consequently they were included tn
the study as the experimental and control groups.
Then the subjects in both groups took a pre-test
consisting of composition writing test. Via ten
sessions of treatment, the subjects in the
experimental group wrote some paragraphs in
groups of 3 or 4, utilizing risk taking strategies
including quick write and an encouraging
atmosphere based on affiliation provided by the
tcacher, while in the control group the subjects
wrote the same paragraphs individually.

After the treatment phase was over, the
subjects in both groups sat for the post-test. The
scores on the pre-test and post-test were used
for the purpose of validation. Due to the
importance of the scoring procedure and its
impact on the reliability and validity of the study,
more attention was paid to the scoring procedure.
Generally, one way of decreasing the scoring
effect on test results is having more raters. The
more the number of raters per paper, the more
reliable the scores. In this study, three raters,
using the same rating scale, scored the
compositions.

In order to guarantee scorer consistency, the
ralers were selected from the same major
background. They were notified not to be
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experience how to focus clearly, organize
logically, and interpret and present data
persuasively.

Obviously much more could be said on this
point.

Autonomous learning is achieved when
certain conditions obtain: cognitive and
metacognitive strategies on the part of the learner
motivation, attitudes, and knowledge about
language learning. i.e., 4 kind of meta language.

To acknowledge, however, that learners have
to follow certain paths to attain autonomy is
tantamount to asserting that there has to be a
teacher on whom it will be incumbent to show
the way. In other words, autonomous learning is
by no means teacher less learning. teachers have
a crucial role to play in launching learners into
self-access and in lending them a regular helping
hand to stay afloat, It is to these instructional
situations that we will turn in the next enquiry.
i.e., the target language, as well as their
motivation and attitude toward language learning
in general.

Among the social and affective variables at
work, risk taking is deemed to be the most crucial
factor in the learners’ ability to overcome
occasional setbacks or minor mistakes in the
process of learning a second or foreign language.
In this light, it is necessary to shed some light on
learner attitudes.

If learners believe that certain personality
types cannot learn a foreign language,-and they
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believe that they are that type of person, then
they will think that they are fighting a “losipg
battle” as far as learning a foreign language|is
concerned.

There are substantial links among affectipe
measures and achievement. Several studies have
proved the influence of affect on langua= e
achievement (Gardner, 1985; Skehan, 1998;
Spolsky 1989: Gardner and Maclntyre, 1992;
1993; Damasio, 1994; Arnold, 1999). Although
most of the researches cited above support the
significance of considering affective factors in
the process of EFL learning, they do not work
on one of the most crucial factors called Risk
Tuking as much as motivation or self-esteem.|

Undertaking a task involves a challenge for
achievement or a desirable goal in which there
is a lack of certainty or a fear of failure. In other
words, we ought to be brave enough to try ngw
approaches or ideas with no predictable control
over results or consequences.

Taking increasing risk is part of growing yp
and becoming an adult. Risk taking is an essential
part of the assertion of independence and self-
testing behavior that every person goes throu
In order to strengthen this ability in learners,
focus needs to be taken off of deficiencies and
put on strength to build self esteem. The
classroom 1s therefore an environment in which
educational goals such as concern for
community, concern for others and commitmept
to the task in hand must be promoted and



INTRODUCTION

In recent years language teaching and leaming
have undergone a great shift from teacher-

centeredness to learner-centeredness. Learners
are no more passive recipients of the language.

5 F

On the contrary, they are active participants who
are responsible for their own learning. It is widely-

believed that effective teaching is a function of -
relationship rather than of methods. In other
words, it is not so much what teachers do; it is

how they do it.
After World War I to 1960, other theories such

as Chomsky's Generative Transformational -

Grammar and Eclecticism emerged. By the rise
of Humanistic psvchology, grammar instructions
were de-emphasized; the focus was on
pragmatics, L2 instruction and communicative
competence. Learner-centered classrooms,
explorations, cognitive styles, attitudes and
motivation and group dynamics are some of the
characteristics of this era.

Having a look at the language learning
evolution through the years, one can realize that
cognitivism and effectivism are getting more
worthy, and the trend of language learning is
changing its status from a purely mechanic act
to a humanistic one. From another perspective,
itis a truism that one of the most important spin-
offs of more communicatively-oriented language
learning has been the premium placed on the role
of the learner in the language learning process.
It goes without saying, of course, that this shift
of responsibility from teachers to learners do not
exist in a vacuum, but it is the result of a
concatenation of changes to the curricuium itself
towards a more learner-centered kind of learning.

Among all the language skills, writing
involves the simultaneous practice of a number
of different abilities.

Writing teachers have long acknowledged
students’ writing problems and provided
individual feedback to their students. Even so,

".7. many ESL/EFL students find written comments

problematic because they may prove very

difficult for them to comprehend them and ‘act

accordingly. -
* The most important factor in writing exercises

is that students need to be personally invelved
 in order to make the learning experience a lasting
‘value. In recent years various approaches have
“been proposed by EFL scholars, process

approach being the most prominent of all. Within
this approach the focus has shifted from the end
product to the various stages the writer goes
through such as brainstorming, drafting, revising,
etc. During these stages students are provided
with necessary feedbacks, probably cognitive or
affective, from the teacher’s part or other peers.
A positive affective response is imperative to the
learner’s desire to continue attempts to
communicate, and the teacher must create a
classroom environment that helps the writer
progress in his work.

Almost any classroom organization works if
students are free to write, confer, or rewrite.

Regarding the importance of collaboration,
Pica, Lincoln and Linnel (1996) state that
participation in interaction can play a
theoretically important role in the learning
process by assisting language learners in the need
to obtain input and feedback that can serve to
modify and adjust their output in ways that
expand their current interlanguage capacity.

Collaborative writing provides students with
an authentic audience, increases students’
motivation for writing, enables students to
receive different views on their writing, helps
students learn to read their own writing, critically
and assists students in gaining confidence in their
writing. It also helps them consider different
ideas about their topics and develop and clarify
these ideas.

By sharing their ideas with a community of
knowledgeable and critical others, students
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o Rlsk' Taking on the Iranian
- EFL Learners’ Writing Skill
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ABSTRACT

The major concern of writing teachers in general and foreign language writing teachers in -
pamcular is to make composition classes more pleasant so that writing changes its status from
being ma;gmahzed into an effective means of learning.

This study veritied the impact of risk taking via group work on improving Iraning EFL learners’
wntmgskill The findings revealed no significant difference between the performances of group
optimél"ris:k takers and individual non-risk takers. The findings have significant implications for |
EFL teachmg in general and EFL cooperative learning in particular, the outcome of this
mvasﬁgaﬁmn can also be practicable for EFL material designers who look at wr1t1ng asameans -

Key WordS' affective factors group work, quick write, risk taking, wntlng
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