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reader’s use of background.k




The Last Words
As the last point of this article, it should be
said that a distinction is usually made between
two types of reading: intensive and extensive.
Intensive reading is the careful and detailed
reading of the text, which is usually done in
the classroom and under the supervision of the

language learning in general.

However, reading teachers should take care
that in extensive reading, reading is its own
reward, thercfore, material for this type of
reading should be at a lower level of difficulty
than that for intensive reading and few or no
ollow-up activities should be done after
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item or vocabulary and consolidate what has
been read by relating new information to the
learner’s knowledge, interests and opinions
{Dubin &Bycina, 1991; Nurtall, 1998).
‘Teacher’s innovations are a good source for
devising many new and interesting activities
for this stage, but the following are some of
the commonly used activities:

Reading Comprehension questions:

Answering reading comprehension

reading activity. There are

No.75Vol19

Gapped texts

Students must number ideas in order they are
expressed in the passage. Care must be ta;‘,ken
to disguise the wording of the main ideas so
that students can not recognize a similar
sentence in the text and perhaps get the right
order without understanding the text (Willis,
1991). |
|
In this activity, in the last paragraph of th
text some gaps are left. Studengs
understand the text t




through the assigned reading and indicates
what information is important, how a paragraph

or section is organized and what is to.be

learned. Of course, providing guide-o-ramas
demands more work on the part of the teachers.

As you tew] pages 64 and 65 of your teat, lollow the instructicns listed belaw:
Para#| This paragraph provides a mransition from the previous

section and a definition of culture. What is that delinition/What

ix meant by “ways"? Give more examples.
Para#2 This paragraph lists the main parts of the tex1.
Convert the four sublopics into questions.
5| Para#d Paragraphs 3and 4 deat with the first subtopic: cultural change.
I addition to language (given) what ather cultural traits have changed?
Para#td Why do cullure change? (three reasons)
% Para#3-#7  These paragraphs deal with second topic: simple
and complex cultures. Whal are the aims of simple an complex cultures?
Hiw are they different in termas of food procurement and toal use?
Do you know any other simple cultures that sull exist loday?
Para#t8-#13  These paragraphs deal with the third point: cultures are learned.

Summiartse the main peints of paragraphs 8.9 and 13,

How miany inventians can you find mentionad in paragraphs 10-127

A guide-o-rama (Dubin & Bycina, 1991, p.204)

where students are to mark word group

the -readmg text into syntactlc word groups and

speaks them rather than read them. In
beginning levels, the teacher first models the

reading passage by pauses or by saying slash
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sentence on the board and asks students to
predict what the text will be about.
Predicting from a key illustration

If a self- explanatory picture accompanies
the text, the teacher can ask students to look at
the picture and guess what the text will be
about. Otherwise, the teacher can bring a
picture related to the topic of the text and ask
student to predict the content from that picture.
Story-telling

If the text is a narrative, the teacher can tel]

f the story and encourage th
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to get the main idea and the general poinig of
the text. But when the reader searches qur a
specific piece of information, aname, a daté, a
number, etc he scans the text and reads quickly
just to find the required piece of information.

Reading for detaiis

After students have skimmed and scanned
the text, the teacher can ask them to read the
text again but this time more carefully. He aa
ask them to underline difficuit
words and he reminds

kill the




The following are some of the conunon:ly_l_ T

applied pre-reading activities.
Introducing new vocabulary and grammar

 Giving the meaning and pronunciation of °
new words and explaining new structures
before reading the text is a controversial issue.

Some scholars believe pre- i abu
y a . :

ladders” or “word roses”, For these, the word,

which 1§ 't:'entral to the content of the text, is
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authentic” (p.233). She believes that generally
any text that is written to communicate a
message is authentic because it has an authentic
purpose and conforms to authentic language
use.

Ur (1996) also states that with less proficient
readers simplified texts are more appropriate
and “the use of authentic texts with less
proficient readers is often frustrating and
counter-productive” (p.150).

Sun Young Oh (2[)01) also makes a
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short reading texts. This may be due to the fact
that teachers expect their students to know afl
the vocabulary and grammar points in a text,
but Chastain (1988) maintains that recenét
reading theorists recommend that students reaéi
longer passages. She refers to Anderson’§;
(1984, p.94) comment that “research 0121
reading miscue has demonstrated that shor!t
items are harder to read than longer ones
because reading involves b :
expectations on the




of a texi should be appropriate for the readers.
There are different ways to determine suitable
reading texts. The first is the use of readability
formulas. The core of these formulas is the
belief that the more polysyllabic words in a
sentence, the more difficult it is and the less

Chastain (1988) also states that the
interactive view to reading which maintains
that meaning is created through the interaction
between reader’s background knowledge and
the text has led to the view that background
knowledge and interest in the text are more

- iMpoTtant factors that affect the readability and

n 1mgu1stlc complexity.

rtant factor
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Schema theory suggests that our past
experience or the world knowledge we have
in our mind is organized into interrelated
patterns. This enables us to make predictions
about what we may expect to experience in a
given context. According to this theory, if
students do not have sufficient background
knowledge, they should be given at least
minimal background knowledge from which
to interpret the text.

Carrel ( 1988) dlstlngulshes between two

|
No.75.Vol.19
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to read fast or slow, scan or skim.
b. Strategies of utilizing non-linear mformation:
Non-linear information is the information
that is not part of the text like titles, headings,
indexes and blurbs.
c. Word-attack skills: Students should be able
to use structural, morphological and
contextual clues to guess the meaning of a
word. For example, in the non- sense
sentence “The spIoony urdle depari
based on the positi




- distinguishing between literal and implied ~ is considered to be quite active, They predict

meaning meaning as they read and they take in large
- detecting culturally specific references and ~ chunks of language at a time. They do not
interpreting them in a context of attend to separate letters rather they match what
appropriate cultural schemata they already know with the meaning they

- developing and use of a battery of reading ~ derive from the text. According to Goodman
strategles (p. 306) . (1967) who first presented this theory, making
""" | is, a four-step process.
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as “a process in which either the participants
convert the received oral or written message
from language to thought or they convert their
own thoughts while speaking or writing to
language” (p. 218). The term “reading” when
used in reading programs usually means this
reading for comprehension.

2. Aims of a Reading Program
Nuttall (1998) states the aims of a reading
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encourage students to read as well. 3

In fact it is up to the teacher “to impart a
positive attitude about the activity of reading.
Many students need to be introduced to the idea
that through reading there lies an entire world
of new ideas, fantasy and wonderment. (Dl;ibiﬂ,
F. & Bycina, D., 1992, p.201)

Understanding what reading involves a
how language conveys meaning
If we are to help students to ¢

. .

skills in a forei




1. What Is Reading?

in countries where English is taughtas a forelgn' L
different views of reading i.e. phonics or

language, therefore, it has attracted: the
attention of many scholars and researchers.
Most of these researchers are convmced that

decoding @

Reader
Communication process in reading

* Reading is often the chief goal of learners f'f-;raCtl"e mental Processes. .

ading isnot a passive skill because itrequires

1t'is worth here to distmgulsh between two

decoding view and readmg for comprehension.

.........

A phonics view teaches the phoneme-grapheme
Qn:espt)ndences and the ernphasm is on the
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