tasks and choosing relevant situations to practice
structures, Language learning is seen to result from
active verbal interaction between the teacher and
the learners.

Materials

Instructional materials in this method are
especially chosen to assist the teacher to develop
language mastery in the learner. The text books
consist of chapters or units including dialogs, pattern
drills and application activities. They are primarily
teacher oriented. Tape recorders and audiovisual
equipment often have central role in an audiolingual
‘course. The teacher or the tape serves as the
language model. A language laboratory may also
be considered essential.

Criticism

Just as the foundation of Audiolingualism had.

been laid by linguists, so the first significant
challenge to this method also came from linguists.
(Bowen 1992). The theoretical foundations of
Audiolingualism were attacked as being unsound
both in terms of language theory and learning theory.
Practitioners also found that the practical results fell
short of expectations. Students were often found to
be unable to transfer skills acquired through
Audiolingualism to real communication outside the
classroom, learners did not benefit equally from

memorizationand repetition as learning techniques,
and many found the experience of audiolingual
study procedures to be boring and unsatisfying,
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-a complete reorientation of the foreign fanguage

objectives of language curriculum, They advocat
a return to speech based instruction and this
general objective is achieved through training the
learners in sound discrimination, increasing
auditory memory, native like pronunciation and
developing accuracy and fluency in a limited
portion of language.

The basic tenets of ALM are to have students
reach.a point at which they could use language
automatically and unconsciously just as native
speakers do. This objective was to be achieved
by conditioning students to give automatic,
nonthoughtful responses during mimicry
memorization of dialogs and practice with oral
pattern drills, Short term objectives of ALM
include training in listening comprehension,
accurate pronunciation and recognition of speech
symbols as graphic signs on the printed page and
ability to reproduce these symbols in writing, but
the long—rahge objectives must be language as the
native speaker uses it. V

The syllabus

' Audiolingualism is a linguistic, or structure-
based approach to language teaching in that it is
based on a corpus of structural and lexical items
arranged from easy to difficult. It contains the key
items of phonology, morphology and syntax of
language arranged according to their order of
presentation. The language skills are taught in the
order of listening, speaking, reading and writing.
It may also be considered as situational because it
aims at introducing frequent topics and situations
of the target culture. |

Activities

1. dialog memorization: students hear a model
dialog, they repeat each line of the dialog, and
after the dialog has been presented and
memorized, specific grammatical patterns in the
dialog are selected and become the focus on

HE
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drill and pattern practice exercises.
2. The use of drills and pattern practice:
* Backward build-up, :
_expansion drill,
Chain drill,
Repetition drill,
Inflection,
Re'pIacement_, '
Single-slot substitution drifl,
Multiple-slot substitution drilt,
Transformation drill,
Question and answer drili,
Restatement,
Completion,
Transposition,
Contraction,
Integration,
Rejoinder, and
Restoration,

|

Learner and teacher role . )
Learners are viewed as organisms hax{{ng
reactive role to the stimuli. They can be directed
by skilled training techniques to produce correct
responses; and thus they have little control oyer
the content, pace or style of learning. They lack
creativity in their use of language. They are not
encouraged to initiate interaction, because this may
lead to mistakes. The teacher tries to avoid errprs
from happening as much as possible. learners by
listening to the teacher, imitating accurately, and
responding to and performing centrolled tasks
learn a new form of verbal behavior by form].ng Z
new habits in the target language and overcoming
old habits of their native language. =
In this method the teachers role is very cenﬂnal

and active. Teacher is like an orchestra leader,
directing and controlling the language behavior of
her students. She is also responsible for providiﬁg
her students with a good model for imitation. It is
a teacher-dominated method. The teacher mhs{
keep the learners attentive by varying. drills qnd



The structural linguists examined only the
overtly observable data. Such attitudes prevail in
B.F. Skinner’s thought, particularly in verbal
behavior (1957) in which he said that any notion
of “idea” or “meaning” is explanatory fiction and
that the speaker is merely the locus of verbal
behavior, not the cause. Therefore, sophisticated
methodology for collecting and analyzing data
developed. Language was viewed as a system of
structurally related elements for the encoding of
meaning, the elements being phonemes,
morphemes, words, structures and sentence types.

Learning a language was assumed to entail
mastering the elements or building blocks of the
language and learning the rules by which these
elements are combined, from phoneme to
morpheme, to word, to phrase, and to sentence.

The following five Slogans, proposed by W.
Moulton in 1961 summarize the structuralist’s
views toward language and teaching:
{Mirhassani , 2003)

1. Language is primarily speech not writing.
Specch is language, since many languages
do not have a written form and we learn to
speak before we learn to read or write. It
manifests itself in emphasizing oral skills,
pronunciation and colloquial forms of
language.

2. Language is a set of habits. Language could
be learned through excessive repetition
resuiting in the automatization of language
structures.

3. Teach the language, not about the language.
This entails avoiding explicit grammatical
explanations.

4. A language is what native speakers say, not
what someone thinks they ought say. '

5. Languages are different. They strongly reject
the use of student’s native language in the
classroom practices.

Audiolingualism not only had a convincing
and powerful theory of language to draw upon,
but it was also working in a period when a
prominent school of American psychology
known as behavioral psychology claimed to
have tapped the secrets of all human learning.

The foundation of behaviorism dates back
to the 1920s, when Ivan Paviov, a Russian
physiologist introduced the idea of classical
conditioning based on a series of experiments
he conducted on a dog’s digestion system. To
the behaviorist, the human beings is an organism
capable of a wide repertoire of behaviors. The
occurrence of these behaviors is dependent upon
three crucial elements in learning, a stimulus, a
response, and reinforcement, '

In this psychology, all behavior is viewed as
a response to stimuli, whether the behavior is
overt or covert. According to the theory,
behavior happens in causal, associative chains.
All learning is thus characterized as associative
learning, or habit formation, brought about by
the repeated association of a stimulus with a
response.

Central learning principles according

to behavioristic theory are:

1. Human learning and animal learning are
similar. '

2. The child’s mind is a tabula rasa.

3. Psychological data should be limited to what
is observable.

4. All behavior is viewed as a response to stimuli.

5. Conditioning involves the strengthening of
associations between a stimulus and a
response through reinforcement.

6. Human language is a sophisticated system
acquired through operant conditioning.

Design and objectives
The ultimate goal of ALM is gaining
proficiency in all four language skills. It demands
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isolated from scientific advances made in other
countries. They drew on the earlier experiment of
the army programs and the Aural-Oral or structural
Approach developed by Fries and his cotleagues,
adding insights taken from behavioristic psychology.

This combination of structural linguistic theory,
contrastive analysis, aural-oral procedures, and
behavioristic psychology led to the Audio-lingual
Method. Audio-lingualism claimed to have
‘transformed language teaching from an art to a
science, which would enable learners to achieve
mastery of a foreign language effectively and
efficiently.

If the most noticeable characteristic of
Audiolingual was oral work, the second one was
abundant drill. Since language was regarded as a
set of subconscious habits, it was decided that the
Army’s language training programs must provide
intensive drilling, which could lead to
“overlearning” and subconscious habits in the new
language.

To sum up, speaking and drill were played up,
grammar and translation were played down.
Pattern practice helped provide inductive mastery
of grammar. There was no translation from English
into the foreign language, but some courses
permitted occasional translation from foreign

language into English, at the advanced level. Some

literacy training was used to complement gral
instruction. Writing was not an official part| of
Army language courses, but dictation was
occasionally used to reinforce oral instruction

Theoretical Assumptions

Learning and linguistic models widely accepted
in the 1920s and 1930s influenced the type of
classroom techniques employed in Audio-lingﬁa]
classes and in language laboratories after world
war II. The theory of language underlying
Audiolingualism was derived from a view
proposed by American linguists in the 1950s, a
view that came to be known as structural
linguistics. (Richards and Rodgers 1990). This
school of linguistics with its advocates such ?s,
Leonard Bloomfield, Edward Sapir, Charles
Hockett, Charles Fries and others, prided itself in
a rigorous application of the scientific principle
of observation of human languages. Only n;]e
“publicaly observable responses” could be subj%ct
to investigation. The linguist’s task according|/to
structuralist was to describe human languages and
to identily the structural characteristics of thase
languages. An important axiom of structural
linguistics was “languages can differ from each
other without limit and no preconceptions could
apply to the field."




'Abstract

- .Audio - lingual method was the major mﬂuonce on language teachmg from the 1950s up to
1970s. Tt was developed in the United States durmg woricl warIL It was based on structural linguistics
~ and behaviorist psychology. _

" 'Basing their insights of their conceptions of the behavwnsnc modol of leammg, descnptlve
linguists concluded that language learning is pnmarlly aprocess of developmg appropriate language
habits. (Chastain 1988). ' :

Learning was not viewed as a mental process but as a mechamcal one. It's most noticeable

" characteristics was oral work and abundant drill. Speaking and drill were played up, grammar and
translation were played down. Pattern pracuce helped provide mducnve mastery of grammar, The
goal was to have students reach a point at which they could use language automatically and
“unconsciously just as native spcakers do. : :

- Because of long hours of exposure to language and contlnuous drlll and practice. It proved to be
successful at that time in USA and it is still used in some language programs today

- Key Words: structural lmgulstlcs contrastlve analysw behaviorist - psychology dn}] pattern
practice - habit formation - stnnuh Irmtation R

The Audiolingual Method P ar teachijng_'a_ll over-the US. The objective of the
Background and History - . army programs was for students to attain
The audio - lingual method was developed in conversational proficiency in a variety of foreign
the United States during world war II. To supply  languages, It consisted primarily of a shift in
the US. government with personnel who were emphas;s from the written to the spoken language
‘fluent in German, French, Italian, Chinese, and of immersion in intensive, practical
Japanese, Malay and other languages, and who ~ instruction.
could work as interpreters and translators it was =~ Franz Boas, Leonard Bloomfleld and others
necessary to set up a special language training  had determined that these so called primitive,
~program. And it was speaking ability that was American Indian languages, constituted a
“'needed, even than the ability to read. ~ valuable resbufc’e_ not only for linguistic
~ Since the nation’s foreign léngu'a'g'e teaching  investigation but also for ilisights on how to teach
effort had been relatively limited, the military  a language.
turned to linguists and anthropologists for The emergence of the Audio-lingual Method
assistance in describing the exotic languagos that resulted from the.increased attention given to
would need to be learned, and for help in - foreign language teaching in the United States

~preparing teachmg matenals and trammg courses: . toward tho end of the 19SOs The need for a

'bneﬂy Army Method was. estabhshed in 1942, teachmg methodology was prompted by the

 Fifty - five American universities were involved  launching of the first Russian Satellite in-1957.
in the program by the beginning of 1943, _ Government acknowledge the need for a more

This method proved to be successful and thus  intensive effort to teach foreign languages in
strongly recommended for foreign language - ‘order to prevent Americans from becoming
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