employed in the process of this experiment
and the result was satisfactory.

Another implication of this research lies
in its message for material developers, and
textbook writers. It proved that presentation.
of a list of cohesive devices is not enough.
Textbooks should provide different kinds of
meaningful exercises to make the students
understand the meaning and functions of
conjunctions in the context.
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In order to see whether the difference
between the means of the control and
experimental group was due to instruction or it
had to be attributed to sampling error or chance
a t-test was conducted. The result was
t=2.64>2.000

The t-value exceeded the value of t-critical
at 0.05 level which meant that there existed a
significant difference between the two tests.

Thus, the nuil hypothesis was rejected; that

is making the students conciously aware of
the form and implication leads to significant
improvement in their writing.

The null hypothesis in this research
asserted that explanation, exercises and
awarness of the form and implications of
conjunctions have no significant effect on the
improvement of Iranian students in using
appropriate conjunctions in their writing. In
trying to accept or reject the null hypothesis,
sixty students who were adult male and female
intermediate students were selected. They
were divided into experimental and control
groups, and both groups were given a pretest
in the first session. The pretest consisted of
two tests, one was a TOEFL test to the
determine the homogeneity of the groups and
the other was a writing test consisting of
completion items, multiple choice items,
Jjoining sentence item and a paragraph writing
exercise. The result of pretest proved no

significant difference between the means.
Throughout the experiment, the experimental

group went through the process of different

types of contextual exercises in using
conjunctions in their writing. Different types
of functional drills were provided for them in
order to make them understand the crucial role
of these cohesive devices in the coherence of
the text. In the last session after three months
the same test was administered again as the
posttest. The statistical analyses proved that
explanations exercise and making the students
conciously aware of the role of conjunctions is
useful in improving their writing.

The conclusions emerging from this study
have implications for EFL teachers, testers and
material developers,

The result of the study revealed that our
traditional way of teaching conjunctions is
inadequat. It also proved that when instruction is
based on the proposed approach rather than on
the more traditional methods sugessted by
textbooks, students can be expected to understand
what the different conjunctions signify and learn
to use them appropriately in their writing,

The result of this study was also in favour
of new communicative approaches of language
teaching. Recent communicative approaches
emphasize the role of contextualization; using
realistic and comprehensible input, authentic
materials, as well as meaningful learning. All
of the above mentioned concepts were
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Tuesdays and Fridays at 8 in the morning. The
whole instructional procedure took place within
three months. At the end of the term a posttest
of writing was administered to measure the
achievement of instructional program.

Here you have a sample of aparagraph
written by one of my students at the end of
instructional period:

In order to write a good paragraph you
should follow several steps. First, you should
select a suitable topic. Since the topic is usually

a general idea, it should be limited in a topic
sentence. Then you should write a couple of
supporting sentences to expand your idea.
There should be some relationship between
the topic sentence and supporting sentences
directly or indirectly. Finally you should end
your paragraph with a logical conclusion. If
your paragraph is about one main idea and
there is relation between all the sentences and
logical order of organization you have
produced a good, cohesive, and logical
paragraph.

‘ o etermine the effect of instructional
treatment on the development of second
language learners’abilities in writing the
following statistical analyses were conducted.

In the first place in order to determine the
homogeneity of the subjects the scores of
TOEFL were employed. After finding the
means and variances of the two groups an F-
test was conducted. the following table
illustrates the means and variances of the two
groups

Subject X SD
Experimental 419 90.25
Control 45.8 138.14

Then an F-test was conducted to examine
the homogeneity among the variances. The
result of F-test was (1.53). It is less than the
critical value of 1.84 and proves that theSe
groups belong to the same population, i.e. there
is no significant difference between them.

V1/V2=138.14/90.25=1.53<1.84

to check the internal consistency of the
pretest, its reliability was estimated by two
ways.

First it was estimated by K-R21 method. The
result was (.78 which shows a high degree of
reliability and second the results of the pretest
was correlated through Pearson’s correlational
formula. The result was 0.85.

Then the difference between the means of
the two groups in pretest and posttest we@re
calculated. The following two tables reflect the
statistical features of pretest and posttest for
each group and in general. ‘

w Control group | Experimental group Total?
Features Group A Group B
X 283 275 538
X 9.43 9.16 93
v 16.64 25.93 22.81
$D 4.43 5.05 478 |
w Contrel group | Experimental group Total
Features Group A Group B
X 390 - 540 930 |
X 13 18 155
v 38.66 183 34,65
sD 6.22 4.47 3.89
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variances of the scores obtained for the two
groups were calculated and compared through
the F-ratio. Since the observed value of F was
smaller than that of critical value, the two
groups were considered homogeneous. Both
groups were instructed how to use the
conjunctions. The control group was taught by
an instructor who used Let’s Write English as
the textbook, employing the traditional
methods of teaching conjunctions through a list
of conjunctions categorized according to their
functions.

The experimental group was taught by the
researcher.

During the first few weeks, most of students’
writings were a group of unrelated sentences
like these:

"l like fridays and I have several reasons
formy interest. First I have free time and I can
do every work that I like, such as go to the

cinema or park. Also, { can go to the house of

my relatives and my frinds and meet them. |
can study my lessons and read my favour
novels. Second, I can doing my personal
responsible. For example, go to the bath (take
shower), washing my dirty clothes, clean my
shoes, doing my home work and so on. Third I
can be with my family and enjoy of this, also I
can help my mother in works of house, like
cooking, lunch, clean the room, washing dirty
dishes. Also, we (my family and me) can argue
about our problems and try to solve those.

There are many differences between male
and female teachers, at first male teachers
teach in boys’ and girles’ School whereas
female teachers teach only in girl’s school.
Then the male teachers put on every clothes
for school whereas female teachres put on only
uniform. Another the male teachers are more
serious than female teachers. The male
teachers do not always ask the students whereas
female teachers ask the students every day. Next

the male teachers have no friendship with their
students female teachers have friendly
relationship with their students. The male
teachers speak loudly in the class, but female
teachers do not speak loudly in the class. At
last, the male teachers do not have any works
at home, but female teachers have a lot of works
at home.

A quick survey of the above paragraphs shows
that the main problem of the students is how to
create coherence in their paragraphs. The ideas
are good, The diction and structure is acceptable
to some extent, but the relationship between the
sentences are obscured. These examples reveal
the English students’ incapability in creating
logical relationship between different fragments
of discourse.

In order to solve the problem, This group
was first taught the classification of linking
devices according to their grammatical
functions. In order to help the students
understand how each type of conjunctions work
within a sentence or between sentences, the
coordination conjunctions, subordinating
conjunctions and connective adverbs were
introduced separately. The source book for this
group was A comprehensive Grammar of
English Language.

In order to make the students aware of the
form and implications of conjunctions, the Farsi
equivalentes of conjunctions with some
examples were provided. The Students were
asked to read some Farsi texts and the role of
conjunctions in those texts were explained to
them. This helped my students to understand
the role of conjunctions within and between
sentences.

In an attempt to contextualize these linking
devices the students were provided with
different kinds of completion exercises,
sentence combining exercises, and exercises
concerning longer units of discourse and
writing practices.

My classes were held twice a week, on
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semantic and syntactic restrictions of
conjunctions and give the students the erroneous
idea that they can be used interchangeably.
(Widdowson 1978, Vivian Zamel 1983)

Modern approaches, on the other hand,
emphasize that connectives can not be unders-
tood without taking the discourse context in
which they appear into consideration. They
suggest that since lists of conjunctions do not
demonstrate how cohesive devices establish
the logical relationship between the ideas
presented, they are ineffective as an aid in
teaching these links. (Brown and Yule 1983,
Forghal 1992} Widdowson (1987) makes the
same type of criticism about teaching strategies
that focus on conjuncts to be learned rather
than on how these links make contextually
related ideas clear and logical.

This study focused on the findings of
modern approaches and by proposing a new
method in teaching conjunctions, put it under
scientific and elaborate investigation.

In order to carry out the study, sixty
students majoring in English from Payam
Noor University in Damghan were selected.
They were adult male and female students
within the age range of 19 to 24. They were
divided into two classes of 30, one of which
was considered as the experimental group and

v

the other as the control group. These subjects
were chosen randomly from among 150
students. The instructors of the two classes were
different.
The subjects performed on the standard test
of the TOEFL and a pretest of writing and a
posttest of writing. |

Instrumentation :

Three instruments were used in this study.
Two writing tests and a standard test of the
TOEFL. }

In order to check the homogeneity of the
groups, the subjects were asked to take the
TOEFL test in the first session. The test consisted
of 180 multiple choice items of structure,
vocabulary reading passage and writing ability.

A pretst of writing consisting of completion
items, completion exercises, sentence combining
excercises, and some paragraphs for free
writing were assigned to both the experimental
and control group in the first session. The same
test was administered to the subjects as the
posttest after the completion of instructiodal
program within interval of 12 weeks. The topics
of the paragraphs were provided by the teacher
and each time the subjects were to choose one
topic out of three.

Procedure
Based on the results of the TOEFL test the



COMENSIVE DEVICE

s :
Cohesive devices are the syntactic
realization of the logical relationship between
tdeas. These devices are crucial in writing
because they turn separate clauses and
paragraphs into connected prose, signalling the
relationships between ideas and making
obvious of meaning the writer is trying to
communicate. (Jerry on 1983, Morton Ann
1995)

There are various devices which connect
ideas in writing. Halliday and Hassan (1976);
in their exploration of connective devices
identified five major categories of connective
devices, lexical cohesion, reference,
substitution, ellipses, and conjunctions. While
English language students need to learn and
identify and use the whole variety of linking
devices, they particularly need careful
instruction in the use of conjuncts those
connectives more specifically refered to in
grammer books as coordinating conjunctions,
subordinating conjunctions, and conjunctive
adverbs or transitions. (Vivian Zamel 1983)

These Ilinking devices establish
relationships between ideas in successive
sentences. Without conjunctions it would be
exteremely difficult to make sense of the
connections between ideas. Conjunctions have
anticipatory role, they prepare the readers to
anticipate the ideas that follow. They tell

readers what to expect. “However “flashes
contradiction ahead . “In fact” signals here
comes a strong restatement of what has been
said. “Therefore” means a conclusion or a
consequence approaching, etc. (Bandar, 1980)

These linking devices are found to be
problematic for English language students.
Dubin and Olshtain (1980) found out that
whereas native speakers of English generally
learn to use these cohesive elements as they do
other aspects of language, English students
seem to have great difficulty in mastering them.

Cohen et al. found that non-native speakers
of English were particularly troubled by
markers of cohesions in their writings. Teachers
of writing have all seen compositions in which
the meaning or intent has been obscured, either
because these links are inappropriate
semantically or syntactically.

It seems that despite the critical role of
conjuncts in writing. Students of English are
not always able to take advantage of them. This
may be primarily because of misleading
methods in the instruction of these devices.
(Bacha & Hanania 1980). Most compositions
or writing texts or grammar books such as “let’s
write English “or" communicate what you
mean “solely categorize cohesive devices
according to their function. In fact, what the
students are offered are lists of cohesive devices
categorized according to function. This
approach of teaching conjunctions ignores the
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Many methodologists and researchers in the field of TEFL believe that conjunctions as the
syntactic realization of the logical relationship between ideas should be taught contextually

Widdowson (1978) and Hatim and Mason (1990) and Raimes (1983) and Dubin and Olshtam
(1980) all point to the absurdity of presenting a list of cohesive devices in teaching and emphasme
the role of context and contextual teaching. Based on this belief a study was carried out to
evaluate the validity of the ideas expressed by these methodologists.

The aim of the present study was to examine the effect of a new instructional approach of
teaching conjunctions on the students’ ability of writing. The research was designed so that it
would provide answers to the following questions.

1- Is there any relationship between the students’ awareness of the form and the 1mp11cat10ns of
conjunctions and their impro; vement in using appropriate conjunctions?

2- Does the students’ knowledge of the form and the implications of the conjunctions help them
to produce more coherent writings?

The following null hypothesis was formulated: 1

Ho:” Explanation exercises, and awareness of the form and implications of conjunctions in
the source and the target language have no significant effect on the improvement of Iranian
students in using appropriate conjunctions in their writings.

In order to answer the above questions 60 homogenous students majoring in English at Payam
Noor University in Damghan were selected. They were randomly divided into two equal groups
experimental and control.

The experimental group was taught by the researcher himself and the control group was taught
by another instructor.

Throughout the research theses data gathering instruments were employed: a TOEFL test, a
pretest of writing, and a posttest of writing.

In order to test the null hypothesis various statistical analyses were performed: 1. Measurement
of F-ratio 2. Correlation of pretest and TOEFL 3. Computation of the reliability of the posttest by
K-R21 method 4. Comparison of the means through t-test.

The result of the statistical procedure proved that explanation, exercise and the awareness of
the form and implications of conjunctions have a significant role on the improvement of’ the
students in using appropriate conjunctions in their writing. It also proved that this approach will
lead to more coherent writings.

Key Words: conjunction, cohesive device, contextual teaching, discourse, comminucative
approach, lexical cohesion, coherence, Logical relationships
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