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 Communication skill is considered to be one of the most demanding 

skills of the day and proficiency in listening and speaking skills paves 

the way for being communicativ. To develop one’s listening and 
speaking skills, there are many ways and factors including the use of 

audiovisual materials in an English as a foreign language (EFL) 

classroom. This study analyzed the effectiveness of audiovisual 

materials in developing tertiary-level students' English listening and 

speaking skills. To do so, experiments followed by formative 

assessment were carried out on the first-year undergraduate students 

of the Department of English, Jashore University of Science and 

Technology, Bangladesh. To triangulate the experiment results and 

ensure trustworthiness, a student-questionnaire survey was also 

conducted. The overall findings revealed that the use of audiovisual 

materials has a major impact on the development of listening and 

speaking skills of EFL students. The findings of this research are 

supposed to help education policymakers, education administrators, 

teachers, and students adopt better policies and decisions to make 

teaching and learning English more effective and fruitful at different 

stages in second or foreign-language contexts.     
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1. Introduction  

Communication skills are one of the most sought-after soft skills (Lake, 2023) where listening 

(Ludovikus et al., 2023; Vani & Naik, 2023) and speaking (Musrifah, 2023; Sugiantiningsih et al., 

2023) skills play a crucial role. When people communicate with others around them every day using 

languages to serve their purposes in various situations, they experience languages as communication 

tools. This experience leads to the acquisition of a language as they acquire languages through 

communication for real purposes. Human beings spend almost 70% of their daily time in 

communication in different forms. Of the total communication, people spend 45% time listening and 

30% speaking i.e., they spend 75% of their total communication time listening and speaking, the 

primary skills (Lee & Hatesohl, 1983).�Hence, most people’s daily life communications take place 
using listening and speaking skills, and they acquire these two skills before they acquire reading and 

writing skills (Kumar & Shankar, 2021). A second or foreign language learner may not have the 

opportunity to use the target language as a communication tool in real situations. In that case, the use 

of audiovisual materials in classrooms can play a vital role in developing the listening and speaking 

skills of the learners in the target language. 

In this globalized world, a good command of English is considered one of the most 

demanding skills around the world (Rao, 2019). Given this fact, Bangladeshi students, according to 
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the national curriculum, have to study English as a compulsory subject for twelve years. However, the 

English communication skills of most of the students are not up to the mark for many reasons. The 

existing education system does not encourage the students to start language learning focusing on 

developing listening and speaking skills. Besides, as they do not need to use English outside the 

classrooms for real daily-life purposes, an overwhelming number of students cannot develop their 

communication skills in English. As a result, there remains a huge gap between the objectives and 

achievements of twelve years of studying English as a compulsory subject i.e., the students can hardly 

develop their listening-speaking skills which are a must for successful verbal communication. 

Teachers do not emphasize the development of these skills or even do not regularly use audiovisual 

materials as our testing system from elementary to tertiary levels does not evaluate learners’ 
competence in these two skills. These skills are not assessed in the classrooms as well. 

However, the concept of classroom assessment in the form of continuous assessment is an 

undeniable task because continuous assessment is a format of evaluation that helps teachers analyze 

students’ performance systematically. This formative assessment, unlike traditional assessments, 
happens frequently. The primary goal of this type of assessment is to integrate evaluation seamlessly 

into the teaching and learning process, fostering the comprehensive development of students' 

performance. This approach ensures a higher level of learning by carefully identifying learning gaps 

and implementing necessary remedial interventions (Aliakbari et al., 2023; Naka, 2023; Jawad, 2020; 

Pramila, 2015; Maarouf, 2013). While talking about the importance of continuous assessment in 

language learning, Pramila (2015) mentioned that “Language acquisition is possible only over a while 
and continuous practice helps the learners retain and enrich their language” (p. 609).  

As the use of audiovisual materials in Bangladeshi classrooms for improving students’ 
listening and speaking skills is mostly ignored, it is necessary to find out the importance of 

audiovisual materials in an EFL classroom in the context of Bangladesh because these materials have 

already been proven effective for language learning in many other countries of the world (Xu et al., 

2022; Espinoza et al., 2021;  Helmi, 2019; Atmaja, 2018; Bajrami & Ismaili, 2016; Bahrani et al., 

2014;  Ashaver & Igyuve, 2013, etc.). 

The general objective of this research is to evaluate the efficacy of audiovisual materials in 

developing university-level learners’ listening and speaking skills. The specific objectives of this 

research are:  

1. to assess students’ performance in listening and speaking tests followed by well-
designed audiovisual material-supported class lessons;  

2. to analyze students’ perceptions of the use of audiovisual materials from primary to 
university-level classrooms; and  

3. to analyze students’ perception� of the effectiveness of audiovisual materials in 
enhancing listening and speaking skills.  

     To meet the research objectives, the following question is addressed in this study.  

Q1: What is the impact of audiovisual materials on the development of tertiary-level students' 

listening and speaking skills? 

      This research has the potential to help education policy-makers and administrators rethink 

whether to include audiovisual-supported listening-speaking materials in the textbooks, class-

teaching, assessment, and testing systems of schools, colleges, and universities in Bangladesh and 

other EFL contexts.  

 

2. Review of Literature 

2.1. The Concept of Audiovisual Materials in Classrooms 

Audiovisual aids or materials in classrooms include audio and video recordings, films, 

photographs, YouTube videos, etc. that are used with the help of multidimensional equipment such as 

LCD projectors, film projectors, smartboards, TVs, computers, DVD players, virtual classrooms, 

microphones, multimedia, smart boards, etc. 

The use of audiovisual materials engages both the auditory and visual senses of the students 

simultaneously (Wondimtegegn, 2020). Edgar Dale, a Professor at Ohio State University developed 

the Cone of Experience, also known as the Learning Pyramid in 1946. Here one can find the magical 

power of using audiovisual materials in teaching and learning (Lee & Reeves, 2007). The inclusion of 

https://en.wikipedia.org/wiki/Learning_pyramid
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audiovisual materials in EFL classes can be a good initiative as these materials and equipment can 

easily enhance teachers’ capacity ,o teach these two skills and the students can also develop their 

listening and speaking skills through active engagement and exposure to real-life ambiance (Dale, 

1969). 

Audio materials like audio tapes, audiobooks, podcasts, etc. have tremendous impacts on 

learners’ listening (Kartal & Simsek, 2017; Tusmagambet, 2020) as well as the overall learning 

experience (Chan et al., 2014). In addition, B. M. Bowen (1991) believes that visual aids inspire 

learners to be engaged actively in classroom activities by stimulating their creative thinking by 

bringing real-life scenarios into classroom contexts. The effects of visual aids have more positive 

impacts on learners and help them learn all four language skills in natural and multi-dimensional ways 

(Bowen, 1991 as cited in Wondimagegn, 2020, p. 484). Çakir (2006) states that visual aids are 

supportive not only for making topics easier but also for triggering learners’ cognitive power to 
explain the topics in convincing ways. Particularly in the contexts of foreign language teaching and 

learning, these materials work as a boon for both the teachers and learners.  

According to Edge (1994), audiovisual materials carry importance, especially for two reasons. 

Firstly, these aids present authentic materials which are the core of learning a language successfully. 

Secondly, these materials immensely work in increasing learners' motivation which is another crucial 

part of language learning (Edge, 1994 as cited in Chamba & Gavilanes, 2019). 

 

2.2. Related Literature 

In this world of technology, like other disciplines and through their research, language 

teachers and educators have shown their great interest in the use of audiovisual materials in foreign or 

second language classroom contexts (Intan et al., 2022; Al Jawad, 2021; Pham, 2021; Yamaguchi, 

2020; Islam, 2020; Islam & Salam, 2020; Irmawati, 2019; Hasan et al., 2018; Idris, 2015; 

Ladjalidjamila, 2015; Rahman & Mamun, 2015; Madhuri, 2013, Sadeghi & Farzizadeh, 2013, etc.). 

The importance of audiovisual materials in assessing learners’ language skills has also been�observed 
by different researchers (Ismailia & Binarkaheni, 2022; Yükselir & Kömür, 2017; Basal et al., 2015, 

etc.). 

Using a descriptive analysis approach Al Jawad (2021) conducted his research on eighty 

secondary-level students and twenty teachers in Libya to analyze the use of audiovisual aids in EFL 

classrooms. The findings of students’ and teachers’ questionnaires proved that audiovisual materials 
played a positive role in building up learners’ language skill. This research also showed some 

practical barriers faced while using audio aids e. g., teachers did not have sufficient training, 

equipment as well as motivation in this regard. This research also made some recommendations like 

the maximum use of these aids by the teachers, properly installed tools, increasing teachers’ expertise, 
etc. for reaching targeted success. 

Yamaguchi (2020) tried to analyze whether audiovisual materials have positive impacts on 

Japanese learners’ extensive�listening comprehension. Data were collected from five intermediate and 

eight elementary-level students by using a questionnaire survey. After analyzing participants’ 
responses, this study concluded that extensive listening skills can be developed by using these 

particular teaching-learning materials.  

Besides examining the use of audiovisual materials in classroom activities for developing 

learners’ language skills, Yükselir and Kömür (2017) also showed how these materials could be used 
as an assessment tool. At first, twenty students from Osmaniye Korkut Ata University were chosen 

and divided into two groups. The treatment group consisting of 10 students was instructed to “watch 
videos taken from YouTube, BBC, VOA, and TED with subtitles or texts” (p. 259) that were selected 
by the researchers. Students had a regular speaking test before the experiment began, and at the end of 

a five-week intervention, they had a second test based on video materials. The result indicated that the 

treatment group performed better in the second test as well as did better than the control group. In this 

study, the effectiveness of video materials for�developing learners’ speaking skills and as an 
assessment tool has been proven.  

Like other EFL contexts, studies have also been conducted in the Bangladesh context.  In 

2018, Hasan et al. collected data through six focus group discussion sessions to analyze the role of 

YouTube videos in improving learners’ English language proficiency. Thirty tertiary-level students 
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from different universities in Bangladesh participated in this qualitative study. After analyzing data 

through coding techniques, this study revealed that YouTube videos encourage learners to learn the 

language in a stress-free and entertaining environment. These videos are very conducive to 

overcoming overall grammatical errors, enhancing listening skills, increasing fluency, etc. Even for 

elucidating individual language barriers, it supports immensely. This research also provided some 

suggestions like avoiding culturally biased content and using video materials proportionately to meet 

the lesson objectives. 

Rahman and Mamun (2015) conducted research among tertiary-level students in Bangladesh. 

They attempted four specific research questions to analyze the effectiveness of audiovisual materials 

in language teaching. The findings of this qualitative research also proved that these aids are effective 

not only for adding dimensaons to teaching styles but also for accelerating learners’ learning process 
in constructive ways. To scrutinize the role of these aids, interview sessions with open-ended 

questions were administered to five teachers and twenty-five students of Dhaka City, and five classes 

were also observed to collect more accurate data. The study found that common audiovisual aids in 

Bangladeshi classrooms include equipment like video and audio clips, documentaries, pictures, etc. 

which facilitate the language learning process. The learners feel more interested in the topic when 

they can learn it with audiovisual support. At the same time, these materials encourage them to 

actively participate in classroom activities. Lack of appropriate materials and technical support was 

also observed as practical obstacles that must be overcome by initiating and introducing some steps 

like choosing appropriate and interesting materials based on learners’ proficiency levels, the purpose 
of the lessons, etc. 

Just like Rahman and Mamun (2015), another research conducted by Yasmin et al. (2022) 

also tried to analyze the impacts of video materials on foreign language learners’ learning process. A 
total of two hundred students from a private university in Bangladesh took part in this study. This 

mixed methods study collected data through open and close-ended questionnaires. The findings 

revealed that teacher-made video materials have positive impacts on learners. These materials worked 

as a motivation for them and ultimately their learning process was facilitated. Besides mentioning the 

utilities of these materials, this study also put forward some crucial issues to be addressed like the use 

of short videos that match the proficiency levels of the learners, the use of puzzles or games, etc. 

Though, in recent times, research on audiovisual materials is available in Bangladesh, this 

research is still able to add some value to this research field because this research has used a different 

tool (continuous assessment) to analyze the impacts of audiovisual materials on the development of 

learners’ listening and speaking skills which is unique to this context and has yet not been used or 

analyzed by other researchers of this country. 

 

3. Method 

This study aimed to assess the effectiveness of audiovisual materials for improving students’ 
listening and speaking skills. This is an experiment and perception-based quantitative research where 

the researchers observed the gradual developments of learners’ listening and speaking skills for three 
months using specific listening-speaking activities and tests, and analyzed students’ perceptions 
regarding the effectiveness of audiovisual materials for developing these particular skills through 

questionnaire survey.  

 

3.1. Participants and Setting 

To measure the effectiveness of the materials in developing these skills, 46 first-year 

undergraduate students, aged between 19 and 22 (Mean 20.28 and SD 0.99), of the Department of 

English of Jashore University of Science and Technology, Jashore, Bangladesh were selected based 

on purposive sampling. The purposive sampling method was followed as these students compulsorily 

took lab-based listening and speaking courses in their first semester of the first year. Of the total 

participants, 32 (73.91%) were male students and 14 (26.09%) were female students. They all had a 

pre-intermediate level of proficiency. They took part in the skills (listening and speaking) 

development sessions followed by assessments. After the completion of all the sessions and tests, a 

questionnaire survey of the participants was also conducted where 24 students voluntarily responded 

on Google Forms to convey their perceptions of the effectiveness of audiovisual materials and other 
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related issues, while the rest of the students did not take part in the survey. As the questionnaire 

survey was optional, the researchers got fewer participants than the listening-speaking test 

participants.   

 

3.2. Research Tools 

Twenty-four listening-speaking sessions were conducted interchangeably by two-course 

instructors. A total of 10 listening sessions were randomly followed by an assessment to monitor the 

gradual progress of the students. Each assessment session had 20 questions and one mark was 

allocated for each question. In the same way, 10 speaking sessions were assessed as well. After the 

first two lessons on speaking, the tests were conducted at regular intervals of one or two classes to 

evaluate the development of learners’ speaking skills.  
Considering the proficiency levels of the students, different audio and video clips (TED 

Talks, BBC Learning English, etc.) by native speakers were carefully selected, and before every 

session, some videos were shared with students on Google Classroom so that they could watch and 

listen to those at home. The students could listen to the videos using their headphones or the central 

sound system of the classroom. For the test, segments from a few of the videos were converted into 

audio and linked to the Google Form. Students were first introduced to simple audio-visual clips and 

gradually they were given more difficult clips to comprehend.  Intensive classes were also conducted 

to guide them on how to do well in both listening and speaking sessions and which strategies they 

needed to follow to achieve success during the intervention.  

The listening tests contained true/false, MCQ, fill-in-the-blank, multiple-answer questions, 

and matching information tasks based on the audio text. The speaking tests were also designed 

carefully considering the proficiency levels of the learners, i.e., at the very beginning of the sessions, 

the video clips on an easy topic “How to Introduce Myself” were played, and based on these, learners 
were tested. In the last part of the sessions, the lesson was on a sophisticated topic “Motivational 

Speech’’ and students were asked to make video presentations on motivational speeches and they 
enjoyed the freedom of selecting their subjects for the speech. All these video presentations were 

considered as the last speaking test. Just like the listening sessions, the students were introduced to 

and tested with easy to difficult speaking topics gradually, and 20 marks were allocated for each 

speaking assessment.  

For designing the questionnaire, the five-point Likert scale was used with the combined 

options of “always to never”; “very much to not at all” and “strongly agree to strongly disagree”. The 
participants were requested to put tick marks on the right options. 

 

3.3. Data Analysis 

For a collective comparison of the scores achieved by the participants (both listening and 

speaking) on different days, an average score for every single day was prepared. SPSS and MS Excel 

were used to analyze students’ test scores and questionnaire findings (in terms of frequency and 

percentage) as well as to present the data in different tables and figures.  

    

3.4. Trustworthiness 

To ensure the validity and reliability of the research, some steps were followed. The 

questionnaire, for example, was designed carefully and checked by other colleagues and experts, and 

some of their suggestions were incorporated. Cronbach’s alpha coefficient was used to measure the 
internal consistency of the questionnaire items. The Cronbach’s alpha for the questionnaire has been 

0.691. As “Cronbach's alpha value is expected to be at least 0.70 to indicate adequate internal 
consistency of a given questionnaire” (Aithal & Aithal, 2020, p. 7) and 0.691 is closer to 0.70, this 
study’s questionnaire had adequate or at least moderate consistency. To triangulate the results of the 

listening and speaking tests, a perception survey of the students was conducted as well. To assess and 

analyze the test scores, SPSS and MS Excel were used for more reliable results and accuracy. Due to 

the resource and time constraints, purposive sampling was followed all through the study.  

 

3.5. Informed Consent 
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Students gave their consent to take part in the questionnaire survey spontaneously. This 

process was a completely voluntary one. Before taking the survey, they were notified that this survey 

did not have any impact on their academic results. The participants were also assured that information 

or data given by them would be kept confidential and be used only for research purposes so that they 

could feel free and comfortable to provide reliable and actual data. 

 

4. Results and Discussion 

4.1. Findings of the Performance Test  

Figure 1 shows the test-wise average marks of listening tests obtained by the total number of 

students who took that particular test (T) on a particular date.  

 

Figure 1 

Average Marks (out of 20) on Listening Tests 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The average marks of all these 10 listening tests show that there were some fluctuations 

(Figure. 01) in the test scores i.e., they performed lower in tests like test 2 (13.21 out of 20); test 3 

(11.17 out of 20), test 6 (12.5 out of 20); and test 9 (12.8 out of 20) in comparison to test 1 (13.91 out 

of 20). On the other hand, they performed better in test 4 (15.93 out of 20); test 5 (13.93 out of 20); 

test 7 (14.26 out of 20); test 8 (16.99 out of 20); and test 10 (19.06 out of 20). Ultimately, the average 

scores of most of the tests, and more specifically the findings of test 1 (13.91 out of 20) and test 10 

(19.06 out of 20) clearly showed that students’ overall performance was upgraded over time.  
The average scores of 10 speaking tests also show students’ gradual development (Figure 02). 

Though like the listening tests, there was also some instability in speaking test scores, the ratio was 

very minimal. Students performed better in test 2 (14 out of 20); test 3 (13.82); test 4 (14.25); test 5 

(14.81); test 6 (14.22); test 7 (14.03); test 8 (14.88); test 9 (14.43) and test 10 (15.16) in comparison to 

test 1 (13.57 out of 20).  So, the overall test scores revealed students’ step-by-step development which 

was noted through audiovisual-based assessment procedures. The average test scores of test 1 (13.57) 

and test 10 (15.16) distinctively exposed learners’ continuous development of speaking skills, one of 
the aspects this study tried to analyze.  

Figure 2 shows the test-wise average marks of speaking tests obtained by the total number of 

students who took that particular test on a particular date.  

 

 

 

Figure 2 

Average Marks (out of 20) on Speaking Tests 



 

Rahman & Jamila (2024) 

73 
 

13.57

14
13.82

14.25

14.81

14.22
14.03

14.88

14.43

15.16

12.5

13

13.5

14

14.5

15

15.5

Test-1 Test-2 Test-3 Test-4 Test-5 Test-6 Test-7 Test-8 Test-9 Test-10

Effectiveness of Audiovisual Mterials in Developing Speaking Skills

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The specific figures of both listening and speaking tests present that there were some 

fluctuations of performance in the average test scores of the examinees, still, overall performance 

records of these stages show their movements towards the ultimate progress.    

 

4.2. Findings of the Questionnaire Survey 

The questionnaire consisting of 11 items was administered to collect data on learners’ views 
on the importance of listening and speaking skills (item 1), their perceptions of the use of audiovisual 

materials at school and college level classrooms (items 2-7)  as well as their perceptions of the 

effectiveness of these materials at tertiary level classrooms (items 8-11). 

Students expressed their opinion on the importance of listening and speaking skills (item 1) 

where 54.20 % of the students chose the strongly agree option and 33.30% chose the agree option. 

Most surprisingly, only 1 student chose the disagree option and nobody chose the strongly disagree 

option which confirmed their awareness of learning these two skills to develop their working 

knowledge of English.  

 

Figure 3 

Necessity of Listening-Speaking Skills 
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questionnaire item 2) listening-speaking classes were regularly conducted in schools and colleges and 
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the students (58.30% and 70.80% respectively) were also not happy with the arrangement (item 3) and 

regular use (item 4) of audiovisual materials in their schools and colleges.  

 

Figure 4 

Proper Arrangements in Schools and Colleges to Develop Listening-Speaking Skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

On item 5, only 8.30% of students opined that listening and speaking skills were assessed 

regularly in classroom settings. Even 79.20% of participants opined that they never had the 

experience of listening-speaking assessments in final examinations (findings of item 6) and the 

majority of them (91.70%) believed that inclusion of audiovisual materials is a must from primary to 

HSC level classrooms (item 7).  

On item 8, most of the students (83.40%) expressed their firm beliefs on the effective role of 

audiovisual materials in enhancing listening-speaking skills. Most surprisingly, no participant chose 

either “little” or “not at all” options.  
 

Figure 5 

Effectiveness of Audiovisual Materials in Developing Listening-Speaking Skills 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

This finding plainly illustrated that no participant ignored the efficacy of these materials. At 

the same time, 87.50% of participants believed that audiovisual-supported classrooms provided 

comfort zones (item 9) where they got huge opportunities to learn the language in easy ways. Just like 

the previous item, nobody showed any negative views in this regard. The findings of item 10 

portrayed the very positive views of the participants. Here 100% of the students opined that in 

building their confidence in listening and speaking in English, these materials worked like an 

accelerator. On item 11, the last item of the questionnaire, participants expected that the course would 

be continued in the next semester which proved the efficacy and necessity of audiovisual materials at 

tertiary level classrooms.     
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5. Discussion 

The findings of the study reveal that the overall scores of the participants both in the listening 

and speaking tests gradually rose over time. This aspect of the assessment indicates the positive 

impacts of audiovisual materials on learners’ development of two primary language skills, i.e. 

listening and speaking. As the students were not well-acquainted with audiovisual-supported testing 

systems (see the discussion under questionnaire survey findings), most of them were not able to 

perform confidently on the first few tests except for some students. However, over time, they 

successfully coped with the system and started performing confidently. This finding matches the 

finding of Yükselir and Kömür (2017) where the performance of learners on the second speaking test 

was better than the first one. There are some fluctuations in the test scores which are not something 

unexpected but rather the reflection of the real learning processes through which students usually 

experience different aspects of language learning as well as develop their particular skills. The 

analysis of the major findings makes the concept clear that most of the students were not introduced to 

listening tests in their schools and colleges. Islam et al. (2021) also observed the same thing in their 

research. Speaking tests also were not conducted in their schools and colleges. There was hardly any 

assessment of their listening and speaking skills in their classes before which discouraged them from 

practicing these skills resulting in their poor command of English as language skills are integrated and 

symbiotic. There was no test as well to grade their skills in listening and speaking. These findings 

uncover the real scenario of Bangladeshi English classroom practices, especially at the HSC and 

tertiary levels. It is found that, at the tertiary level, listening-speaking sessions using audiovisual 

materials help the learners develop their listening and speaking skills, and the listening-speaking 

activities increase their confidence to express themselves in English. The study by Kirana (2016) also 

revealed the usefulness of audiovisual aids in developing learners’ listening skills. The participants 

also opined that the listening sessions based on audio-visual materials also helped them develop their 

speaking skills. Yükselir and Kömür (2017) conducted their research with tertiary-level learners and 

revealed a similar result, i.e. watching well-designed videos accelerates the development of speaking 

skills. 

The examination of test results and the analysis of questionnaire responses demonstrate that 

the incorporation of audiovisual materials significantly enhances students' listening and speaking 

abilities. Participants expressed the view that their proficiency in these skills could be further 

advanced if listening and speaking sessions were conducted using audiovisual resources at the 

Secondary and Higher Secondary levels. Notably, the positive influence of listening materials and 

sessions on the improvement of students' speaking skills is intriguing. Students acquire valuable 

insights from video and audio clips, observing how proficient English speakers articulate words and 

communicate in various contexts. This finding aligns with the observations made by Zhang (2009). 

 

6. Limitations 

Conducting the pre and post-test experiments is an effective way to measure students’ 
performance which has not been addressed in this study. Time limitations and course conducting 

systems were the main obstacles in this regard. However, hopefully, these research techniques will be 

followed more dedicatedly and in organized ways by the researchers in their next research or by other 

future researchersp At the same time, to more substantially establish this study’s findings, further 

research on a large scale should be conducted. 

 

7. Conclusion 

As communication skills are one of the most sought-after soft skills, and English is the most 

widely used lingua franca in the world, it is a must for learners to develop their communication skills 

in English so that they can comfortably survive and thrive in the competitive world. Of the total use of 

communication skills, listening and speaking skills cover the maximum communication time (Bird, 

1953 as cited in Gilakjani & Ahmadi, 2011; Kline, 1996). So, this study focuses on the effectiveness 

of audiovisual materials in developing students’ listening and speaking skills which are considered 
integral parts of communication skills. This study finds that the use of audiovisual materials 

substantially develops students’ listening and speaking skills even at the undergraduate level. The 
students surveyed through a structured questionnaire strongly believe that they can more effectively 
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acquire language skills and develop their communicative efficiency in English if the language skills 

development classes (more specifically, listening and speaking skills development classes) are 

conducted at the Secondary and Higher Secondary levels as well using audiovisual materials. Several 

researchers have also reported such findings, demonstrating their relevance in both Bangladeshi and 

other EFL classroom contexts (Kwegyiriba et al., 2022; Kathirvel & Hashim, 2020; Yamaguchi, 

2020). So, it is recommended to organize classes focusing on the development of listening and 

speaking skills using audiovisual materials (Maniruzzaman & Rahman, 2008), followed by 

comprehensive assessments and tests at the tertiary level as these significantly expedite the process of 

acquiring language skills. The incorporation of audiovisual materials into the EFL classrooms, 

assessments, and testing systems at the Secondary and Higher Secondary levels needs to be sincerely 

considered.   
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The purpose of this study is to find out the effectiveness of audiovisual materials in the listening and 

speaking skills of students in the English language. It is assured that the information given will be 

used only for research purposes, and will be kept fully confidential. There is no right or wrong 

answer. So, please mark the most suitable option with utmost honesty. Thank you so much.  

 

Section A: Personal Details (Optional)                    

Name: ……………………………………………………………………………… 

Roll No.: …………………. Year: 1st         Semester: 1st   

Department: English            Session: 2020-2021 

Contact number: ………………………………….. Email: …………………………… 

                      

Section B:  

Please tick (√) the correct option. 
1. It is necessary to develop listening and speaking skills to have a working knowledge of English. 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

2. In my school and college, classes were conducted on developing listening and speaking skills. 

a) Always 

b) Very often 

c) Sometimes 

d) Occasionally 

e) Never 

3. In my school and college, there were arrangements to develop our listening and speaking skills. 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

4. In my school and college, audiovisual materials were regularly used to develop our listening and 

speaking skills. 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

5. My class teachers used to assess our listening and speaking skills in classrooms. 

a) Always 

b) Very often 

c) Sometimes 

d) Occasionally 

e) Never 

6. Listening and speaking skills were tested for grading in the final examination. 

a) Always 

b) Very often 

c) Sometimes 

d) Occasionally 

e) Never 

7. It would increase my listening and speaking skills if audiovisual materials were used at the previous 

stages of my education life. 

a) Strongly agree 

b) Agree 



 

Rahman & Jamila (2024) 

81 
 

c) Neutral 

d) Disagree 

e) Strongly disagree 

8. The listening and speaking sessions I attended at this University helped me develop my listening 

and speaking skills. 

a) Very much 

b) Much 

c) To some extent 

d) Little 

e) Not at all 

9. Now I feel more comfortable and easy to listen to and speak English. 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

10. The listening and speaking sessions have increased my confidence to listen and speak in English. 

a) Strongly agree 

b) Agree 

c) Neutral 

d) Disagree 

e) Strongly disagree 

11.  The listening and speaking sessions should be continued in the next semester. 

a)     Strongly agree 

b)     Agree 

c)     Neutral 

d)     Disagree 

e)     Strongly disagree 

 

                  Session-wise Marks of Listening and Speaking Tests 

 Table 1 

Session-wise Marks (out of 20) of Listening Tests 

Tests T-1 T-2 T-3 T-4 T-5 T-6 T-7 T-8 T-9 T-10 

Participants 33 33 28 35 33 38 35 36 24 34 

Average Scores 13.91 13.21 11.17 15.93 13.93 12.5 14.26 16.99 12.8 19.06 

 

Table 2 

Session-wise Marks (out of 20) of Speaking Tests 

Tests T-1 T-2 T-3 T-4 T-5 T-6 T-7 T-8 T-9 T-10 

Participants 14 16 35 31 32 36 33 28 32 30 

Average Scores 13.57 14 13.82 14.25 14.81 14.22 14.03 14.88 14.43 15.16 

 


