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 Abstract 

Gamification is an innovative pedagogical approach where digital games are used in 

an educational setting which provides tools to consider the instructions from the 

engagement aspects. Accordingly, since language classes are not always attractive 

for learners, instructors are looking for new strategies and techniques to provide 

opportunities to increase learners’ communication and cooperation skills in 

classrooms. Therefore, nowadays, teachers try using gamification tools to enhance 

learners’ communication skills. In this case, the present study aimed to investigate 

the effect of gamification, as one of the motivating ways, on Iranian EFL learners’ 

willingness to communicate and cooperate. A total of 50 Iranian intermediate EFL 

learners were chosen through convenience sampling and categorized into two groups 

(experimental and control groups). The classes were held online on the Adobe 

Connect platform. Two gamification websites (Flippity & Wordwall) were applied in 

the experimental group as the treatment, and the traditional method was used for the 

control group to teach three chapters of American English File book 1. In the 

experimental group, in the middle of the class, a link was given to the learners. They 

were randomly grouped through the spin wheel of the Flippity app and were asked to 

click on the link to start the game that appeared on their screen through the Wordwall 

and Flippity applications. The results demonstrated that gamification as a treatment 

in the experimental group was effective and applying gamified activities had a 

significant effect on Iranian intermediate EFL learners’ willingness to communicate 

and cooperate. However, there was not any significant difference between male and 

female willingness to communicate and cooperate using gamification. The results of 

this study can aid teachers and students in better implementation of gamified tools.  

Keywords: EFL learners; gamification; online classrooms; willingness to 

communicate; willingness to cooperate 
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1. Introduction   

Since the English Language in Iran is regarded as a foreign language and learning a foreign language requires much 

more energy and enthusiasm, and online gamification is considered a new issue in Iran to enhance the learners’ 

communicative competence, the language instruction should be combined with opportunities to increase learners’ 

willingness to communicate and willingness to cooperate (Hwang, 2018). Besides, as today’s learners are digital 

natives and they are bored of the traditional classrooms with traditional methods without any motivating collaboration, 

Ardoiz Garcıa (2017) considers it important to equip students with educational tools that help them to achieve their 

goals. Therefore, as instructors are seeking modern strategies to make the courses and class environments more 

attractive for learners, online games condone the digital learning era, whereby technology helps in creating a better 

impartment of knowledge (Rafiq et al., 2019). In this case, gamification can be considered an innovative approach to 

active learning (Dicheva et al., 2015; Kiryakova et al., 2014; Naji, 2020) which might influence the enhancement of 

the learners’ willingness to communicate and cooperate. 

Accordingly, since willingness to communicate in a second language is defined as the readiness to engage in a 

conversation when the opportunity arises (González, 2017), gamification can offer learners an opportunity to interact 

with each other. Furthermore, Francisco and Flores (2015) stated that for the teacher, gamification provides tools to 

consider the instructions from the engaging aspects. Therefore, teachers must equip students with the gamification 

tools they face to improve their learning experiences and put them in situations to enhance their critical thinking and 

communication skills by participating in collaborative game platforms (Cameron & Bizo, 2019). 

According to Olsen and Kagan (1992, as cited in Farzaneh & Nejadansari, 2014, p. 288), willingness to cooperate in 

learning refers to learning tasks and activities that are planned “so that learning is dependent on the socially structured 

exchange of information between learners in groups and in which each learner is held accountable for his or her 

learning and is motivated to increase the learning of others.” To this aim and based on politicians’ and educators’ 

considerations, twenty-first-century skills are established on collaboratively working ability and useful relational 

communication advancement (Weinberger & Shonfeld, 2018).  

Accordingly, as Khatibi and Zakeri (2014) stated, Iranian English as a Foreign Language (EFL) learners’ lack of 

confidence to start communicating in front of the public in new circumstances is obvious. It looks like they can more 

easily make communication in safe and friendly circumstances. Participants feel unsafe by an interlocutor who was 

not familiar with the participants and did not have enough conversations in English with them to identify their 

proficiency in English. That is why the learners are not willing to initiate communication with strangers and people 

who were not their friends, mainly because they are afraid of making mistakes.  

Therefore, this research aimed to address the following research questions in which their answers will help the 

instructors and trainers to get the importance of applying games in classes to better train learners and enhance their 

willingness to communicate and cooperate in a motivating learning environment. Also, as language learners tend to 

be highly motivated and empowered when a teacher or an instructor provides well-organized study materials for them, 

the curriculum developers and syllabus designers might use gamified activities in their classroom designs to keep the 

learners highly motivated. On the other hand, the researchers can also benefit from the results of this study to expand 

their knowledge and update their information on gamified activities and EFL learners’ willingness to communicate 

and cooperate in highly motivating classrooms. Providing this planned and designed classroom environment seems to 

encourage the learners to start meaningful communication without low confidence to communicate and cooperate with 

their partners. Therefore, the researchers of the present study aimed to provide two digital-game platforms (Wordwar 

& Flippity) to the Iranian EFL learners to check whether their willingness to communicate and cooperate will be 

enhanced.  

Q1: Does gamification have any significant effect on Iranian intermediate EFL learners’ willingness to communicate 

in online classrooms? 

Q2: Does gamification have any significant effect on Iranian intermediate EFL learners’ willingness to cooperate in 

online classrooms? 

Q3: Is there any significant difference between male and female Iranian intermediate EFL learners’ willingness to 

communicate? 

Q4: Is there any significant difference between male and female Iranian intermediate EFL learners’ willingness to 

cooperate? 

 

 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

23
-0

4-
15

 ]
 

                             2 / 10

http://ijreeonline.com/article-1-743-en.html


Babakhani & Tabatabaee-Yazdi  International Journal of Research in English Education  (2022) 7:4            97 

 

 Website: www.ijreeonline.com, Email: info@ijreeonline.com                       Volume 7, Number 4, December 2022 

2. Review of Literature  

2.1 Gamification  

The notion of gamification, which is commonly referred to as the use of game elements and game-design techniques 

to engage and motivate learners to achieve their goals (Deterding et al., 2011; Kapp, 2012), underlines an action that 

includes appealing games features within the situation of teaching. It modifies a task, providing a variety of 

experiences to participants and offering them more tempting opportunities to participate, collaborate, and interact 

(Kapp, 2012). 

Knutas et al. (2014) studied the effects of a gamified online discussion system on users’ collaborative behavior and 

communication (involving 249 students). Their study’s results showed that the gamified online discussion system 

improved student teamwork and course communication efficacy by reducing students’ response time to questions. In 

this regard, Aldemir et al. (2018) adopted “teams”, as a game element that can enable participants, in an online learning 

course, to be aware of others and thus facilitate community building. Based on their qualitative data, participants 

reacted positively to this game element, with positive effects on learning achievement. Besides, Codish and Ravid 

(2014), Pedro et al. (2015), and Tsay et al. (2018) studied whether gamification had different effects on female and 

male students, participants with different lifestyles (part-time or full-time jobs), and on extroverts vs. introverts. It 

turned out that males are more influenced by gamification (in particular by eternal rewards, such as points, badges, 

feedback, scores, and challenges) compared to females (Pedro et al., 2015).  

Griffin (2017) tried to understand the impact of gamification on willingness to communicate (WTC) in a large group. 

They invited students to answer a questionnaire to understand the impact that gamification on their involvement in the 

project. It showed that although setting up the experiment fostered enjoyment and involvement in spoken 

communication and WTC were enhanced by the gamification through roleplay, which encouraged many students to 

get involved and overcome their anxiety, a few students remained in the background despite the new group dynamic. 

Besides, Hwang (2018) examined whether game-based learning is effective for adult second language learners to help 

them learn English as a second language (ESL) in the United States. The researcher also investigated whether game-

play motivated students to learn English in class. Data collected in this study were based on interviews, questionnaires, 

and observations of the classrooms and gameplay. The results demonstrated that participants’ interest in the game 

created active involvement in class. 

According to Rafiq et al. (2019), games caused students to be engrossed and engaged in completing the tasks in the 

game. Gamified learning undeniably reinforces the motivation of students, aside from fostering independent learning, 

whereby they can learn at their own pace. The students are more motivated to complete the games, especially if there 

is a reward toward the end of the game. Due to being motivated, students will be able to learn better and they will 

independently master a subject matter to complete the game (Rafiq et al., 2019). Besides, games lead students to active 

learning (Morschheuser et al., 2017) because games are engaging and motivating, which contribute to the willingness 

to learn by themselves to win the game (Poondej & Lerdpornkulrat, 2016).  

Moreover, Horowitz (2019) examined the relationship between informal online multiplayer video games for speakers 

of other languages learning English to practice their communication skills and reduce their anxiety about using a 

second language and the time spent playing such games with basic and intermediate ESL college students in Puerto 

Rico. The results indicated a statistically significant relationship between them and increased confidence and lowered 

anxiety about using English among second-language learners. Accordingly, Tu and Huang (2019) combined 

competitiveness, collaboration, and gamification in an English university course. The results illustrated that 

gamification can enhance students’ learning motivation. Jeong (2019) also examined the impact of online 

collaborative English language learning to enhance learner motivation and classroom engagement in university 

English instruction. This study reveals that the social networking platform in online group collaboration played a 

crucial role for the participants in understanding the integration of online group collaboration as a positive and 

effective language learning strategy. 

Rahmani (2020) found the benefits of gamification by conducting qualitative research through the review process. He 

collected and analyzed 13 relevant articles from journals and websites. The results indicated that gamification indeed 

brought benefits to students so it is beneficial for students in the English class. Also, Sourav et al. (2021) carried out 

a study with an informal cooperative group consisting of four university students from a non-English department of 

Atma Jaya University of Indonesia. The outcome of this study showed that students are more committed to learning 

in a cooperative learning group while using smart multimedia technology along with gamification. 

Besides, Al-Amrani (2021) reports the findings of a research project that examines how learners’ WTC might change 

across various contexts and interlocutor types through involvement with computer-mediated communication (CMC) 
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activities. It also investigated the effects of the amount of language instruction represented by different study levels 

on learners’ WTC in English. The results showed that the amount of English language instruction did not affect 

learners’ willingness to communicate in English. 

Through a qualitative study, Lei and Medwell (2021) examined 18 student teachers’ views about their experience of 

Online Cooperative Learning (OCL) and the way it affected them as learners and future teachers. Results demonstrate 

that online co-teacher education provides student teachers a chance to discuss, collaborate, and reflect on their 

professional evolution of them as teachers.  

To sum up, gamification can be considered a motivating factor for learners to boost their collaboration, cooperation, 

and motivation in online classrooms. They are more committed to learning in a cooperative learning group while using 

smart multimedia technology along with gamification; therefore, active learning helps the learners to better learn and 

independently track their learning process. Besides, gamification helps learners to increase their confidence and lower 

their anxiety about using English in classrooms.  

3. Methodology  

3.1 Instruments 

The researchers used the following instrumentations (willingness to communicate and cooperate) as both pre-attitude 

and post-attitude questionnaires. 

3.1.1 Willingness to Communicate 

Students’ WTC in a foreign language scale (WTC-FLS) was measured using a 22-item 2-point Likert scale 

questionnaire developed and validated by Baghaei (2012). To answer the items of the questionnaire, respondents were 

asked to indicate their levels of agreeability or the frequency of engaging in communication under various 

circumstances on a dichotomous agree/disagree scale with “agree” indicating higher levels of WTC and “disagree” 

indicating lower levels of WTC.  This questionnaire comprised three constructs: willingness to communicate with 

native speakers (WTC-NS, items 1–7), willingness to communicate with foreign non-native speakers (WTC-NN, 

items 8–14), and willingness to communicate in the school context with classmates/instructors who learn and teach 

the foreign language (WTC-SC, items 15–22).  

Rasch’s (1960) model was used to validate the scale and the separation reliability of the test was reported as 0.98 

(Baghaei, 2012). Further evidence for the validity of the scale was derived from correlation with an English proficiency 

test used as an external criterion (r=.48). 

3.1.2 Willingness to Cooperate 

A 12-item 5-point Likert Scale questionnaire developed and validated by McLeish (2009) was used to assess the 

students’ willingness to cooperate in online classes. To analyze the gathered data, the respondents were asked to rate 

each item on a scale of 1 (strongly disagree) to 5 (strongly agree). 

3.2 Procedure 

This quasi-experimental research design study was conducted in two online classrooms (one experimental and one 

control group) via the Adobe Connect platform. Only 50 participants were available who were recruited through the 

invitation provided in the institution who were intermediate EFL learners of an English language institute selected 

based on convenience sampling (meanage= 13, SD= 2.2; control group [Female=64%, Male=36%], Experimental 

group [Female=56%, Male=44%]).  

In this study, the researchers performed the following steps to establish the effectiveness of using gamification on EFL 

learners’ willingness to communicate and willingness to cooperate. Two groups were selected as control and 

experimental groups through convenience sampling. In each group, 25 learners participated, 9 male and 16 female 

learners in the control group and 11 male and 14 female learners in the experimental group. The learners’ age was 

between 10-24 years old.  Before starting the research, the study’s two questionnaires were administered to both 

experimental and control groups as the pre-attitude questionnaire to check their level of willingness to communicate 

and cooperate before they participate in these online classrooms. 

15 sessions were considered to teach three chapters of American English File book 1. Before starting the teaching 

process, the researchers sent two questionnaires (willingness to communicate and cooperate) to the Whats App groups 

of both experimental and control groups of learners. They had only two days to answer both questionnaires. Two days 

after answering the questionnaires, the teaching process started. At the beginning of each session, 10 minutes were 

devoted to reviewing the previous points of each chapter. In this way, the learners were divided into two teams and 

some questions about the previous session topic with different points (100-500, from easy to difficult) were provided 
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through the Flippity platform as the study treatment in the experimental group for assessing how well the participants 

have got the previous topic, in this game each group had only two minutes to select a point (between 100-500) and try 

to answer that. 

In the control group, no gamified activities were used, in the review part, the learners were asked to answer the 

questions related to the previous topic which were written on the board of the Adobe Connect platform. The researcher 

herself called the learners and asked them to complete the sentences which were written on the platform board and 

then say some examples about themselves using those sentences’ structural points. The teaching process in the control 

group was through using PDF file of the book; however, in the experimental group the researchers used PowerPoint 

or Prezi slides. In the middle of the class, the learners were randomly grouped through the spin wheel of the Flippity 

app and were asked to click on the link sent to the chat box of the platform by the teacher to start the game through 

the Wordwall app. 

The game consisted of some unscrambled sentences related to the topic of each session, learners of each group were 

asked to complete the sentences in turn by using their ideas and appropriate grammar or vocabulary. As the researchers 

randomly select the learners via the Flippity app in the experimental group and call the learners in the control group 

from their list and put them into groups of three/five, all learners were involved in class activities by the researchers’ 

observation. The entire 15-session procedure was accurately controlled in both experimental and control groups. At 

the post-attitude questionnaire stage, again two questionnaires were sent to both experimental and control groups 

through the Whats App groups and asked the learners to answer them for the second time to compare their level of 

willingness to communicate and cooperate before and after the teaching process. The gathered data were checked, 

recorded, and analyzed using the SPSS26 software. 

3.3 Data Analysis 

To answer the study’s research questions, the researchers used quantitative analysis including a series of preliminary 

analyses such as assessing the questionnaire’s reliability and data’s normality using SPSS. To answer the first and 

second research questions, paired and independent-sample t-tests were used. Moreover, to answer the third and fourth 

research questions, an independent-sample t-test was used to determine whether there are any differences between the 

groups on the study’s two continuous dependent variables. 

4. Results  

At the beginning of the study, a pretest in terms of willingness to communicate and cooperate was taken from the 

participants in both control and experimental groups. Then, an independent samples t-test (Table 1) was run to compare 

the mean scores of the two groups to see if there was any significant difference between the groups regarding their 

willingness to communicate and cooperate pretest scores. The result suggests that the two groups were homogeneous 

in terms of their willingness to communicate and cooperate and no significant difference was observed between groups 

in the pretest. 

  

Table 1. Results of Independent Samples T-test for the willingness to communicate & cooperate pretest 

Levene’s Test for Equality of 

Variances 

t-test for Equality of Means 

F Sig. t df Sig Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

1.095 .301 -.153 48 .879 -.080 .524 -1.135 .975 

.569 .454 .062 48 .951 .040 .641 -1.250 1.330 

 

To examine the significant effect of gamified activities on Iranian intermediate EFL learners’ willingness to 

communicate and cooperate, their post-test scores were compared using an independent samples t-test (Table 2). 
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Table 2. Independent Samples t-test between the control and experimental groups on post-test 

Levene's Test for Equality of 

Variances 
t-test for Equality of Means 

 

 

 

F Sig. t df Sig 
Mean 

Difference 

Std. Error 

Difference 

95% Confidence Interval 

of the Difference 

Lower Upper 

WTCom 

WTCoop 

.901 .347 -4.221 48 .000 -2.040 .483 -3.012 -1.068 

4.236 .045 -9.531 48 .000 -5.000 .525 -6.055 -3.945 

 

As shown in Table 2, there was a statistically significant difference between the experimental and control groups in 

their performance in the post-test. Therefore, it can be concluded that treatment in the experimental group was 

effective, and applying gamified activities had a significant effect on Iranian intermediate EFL learners’ willingness 

to communicate and cooperate. The mean scores’ comparison is also clearly illustrated in Figures 1 and 2.  

 

 

 

 

 

 

 

 

 

Figure 1. Mean comparisons of WT communicate from pretest to posttest 

 

 

 

 

 

 

 

Figure 2. Mean comparisons of WT cooperate from pretest to posttest 

Moreover, to examine any significant difference between male and female Iranian intermediate EFL learners’ 

willingness to communicate and cooperate in their post-tests, a comparison of the means of two groups in each variable 

was performed by an independent sample t-test (Table 3). 
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Table 3. Independent Samples t-test  

Levene’s Test for Equality of Variances t-test for Equality of Means 

 

 

 

 

 

WTCom 

WTCoop 

Variables F Sig. t df Sig 
Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Total 4.21 .046 -.813 48 .420 -.467 .574 -1.62 .687 

Total .910 .345 -1.61 48 .113 -1.43 .887 -3.21 .350 

 

The independent samples t-test revealed that the WTCom and WTCoop variables in the post-test had a significance 

level more than the standard error of 0.05, reflecting that the mean of men and women did not differ significantly in 

these variables.  

5. Discussion  

In this research, two questionnaires were applied for both experimental and control groups as a pre-test and post-test. 

According to the results, at the beginning of the study, there was not a significant difference between the control and 

experimental groups in their willingness to communicate and cooperate which means both groups were homogenous. 

But there was a significant difference between the participants of the experimental group and their performance in the 

pre-test and post-test. It was also demonstrated that the experimental group progressed in their willingness to 

communicate and cooperate and outperformed the control group. Therefore, the results of this study showed that 

students’ willingness to communicate and cooperate advances as a result of gamification which is in line with Reinders 

and Wattana (2012) who indicate that digital gameplay had a positive effect on the language learning process. The 

participants were more willing to interact during gameplay, and more confident to talk to others and ask for help. They 

were also less anxious, and less concerned about making mistakes, and their self-perceived communicative confidence 

increased. 

Also, the results have harmony with Kim’s (2010) study results that illustrated the increasing time spent playing online 

games benefited those learners who were shy about communicating in the target language. Dindar et al. (2020) 

emphasize the positive influence of gamified cooperation on creating meaningful connections among learners. They 

also reported that gamification can facilitate learning and motivational outcomes of the learners. And Riar (2020) 

indicated that gamification can be an effective approach to motivate social dynamics and cooperative activity. 

However, the findings are in contrast with González (2017), in which the results indicate that while the use of digital 

games was perceived positively among the participants, it could not significantly advance their willingness to use oral 

communication in their second language. Besides, they might be in contrast with Coşkun (2012), who concluded that 

as gamification might also have some limitations, it is indicated that slow learners may be negatively affected in 

competitive environments. 

On the other hand, any significant difference was not observed between male and female learners’ willingness to 

communicate and cooperate while applying gamification. Therefore, no potential contribution to student learning was 

found between male and female learners. The findings have harmony with Booth-Butterfield and Thomas (1995). 

They claimed no difference related to gender in communication. Nevertheless, these results are in contrast with Peng 

(2007, as cited in Wattana, 2013) who found that female learners exhibited higher WTC than male learners. Also, 

Koivisto and Hamari (2014) in their study concluded that social relationships are more important for females than 

males in gamified environments. Besides, Li (2004) stated that Korean female students were more anxious than males 

in communication. McLeish (2009) believes that cooperation among students increases when they celebrate each 

other’s successes, encourage each other to do homework, and learn to work together regardless of ethnic background, 

gender, or whether they are disabled or not. Chiou (2019) also concluded that between the two sexes, female students 

have a higher percentage of collaboration and team working in a shorter period.  

6. Conclusion 

This research aimed to explore the effect of gamification on Iranian EFL learners’ willingness to communicate and 

cooperate. In this case, it was concluded that the learners have shown a positive perspective toward using gamification 
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in online classes. The comparison between the pre-test and post-test results showed a significant difference which 

means that applying gamification made a positive effect on learners’ willingness to communicate as well as their 

willingness to cooperate in online classrooms. It means that the learners felt less anxious and more willing to 

communicate in the target language in the gamified environment. Accordingly, this study can conclude that 

gamification makes learners achieve better learning and feel comfortable by providing them with a more friendly 

environment, immediate feedback, team works, and a positive competitive context. 

In addition, when the instructors present a gamified context with various dynamics and mechanics based on the 

learners’ learning styles, they will obtain better results in learning. It can be because each learner has an individual 

learning style so the instructors must know their learners and the games they play to better decide on designing and 

personalizing educational games. As gamification team works can subconsciously develop learners’ critical thinking, 

motivation, and involvement, they would cooperate with their teammates and it leads to more communication and 

cooperation in a positive competitive environment by providing the opportunity to use the target language. 

Accordingly, the educational society such as researchers, instructors, and syllabus designers can take advantage of the 

findings to better plan, design, and present the materials to make the learning environments more efficient and 

meaningful. Consequently, in this way, the learners can experience the learning process in a supportive, friendly, and 

positive competitive learning context. Since the present study was conducted considering Iranian intermediate EFL 

learners in one English language school in Mashhad, further research could perform the research in other contexts 

such as a university setting, with a larger number of learners in different levels and different cities to generalize the 

findings. Moreover,  further studies could use different platforms and expand the number of websites with different 

usage covering a specific skill such as speaking. 

References 

Al-Amrani, N. (2021, March). Omani learners’ willingness to communicate in English: Can university learning 

management system help? 10.2139/ssrn.3777023. http://dx.doi.org/10.2139/ssrn.3777023 

Aldemir, T., Celik, B., & Kaplan, G. (2018). A qualitative investigation of student perceptions of game elements in a 

gamified course. Computers in Human Behavior, 78, 235-254. https://doi.org/10.1016/j.chb.2017.10.001 

Ardoiz Garcıa, L. (2017). Gamification in English teaching in primary education (PhD 

Dissertation). University of Valladolid, Spain.  

Baghaei, P. (2012). The relationship between willingness to communicate and success in learning English as a foreign 

language. Modern 

Journal of Applied Linguistics, 4(2), 53-67. 
https://www.researchgate.net/publication/265359800_The_Relationship_between_Willingness_to_Commu

nicate_and_Success_in_Learning_English_as_a_Foreign_Language 

Booth-Butterfield, M., & Thomas, C. C. (1995). Communication apprehension among 

secretarial students. Communication Reports, 8(1), 38-44. https://doi.org/10.1080/08934219509367605 

Cameron, K. E., & Bizo, L. A. (2019). Use of game based-learning platform Kahoot to facilitate learner engagement 

in Animal Science students. Research in Learning Technology, 27, 1-14. doi: 

https://doi.org/10.25304/rlt.v27.2225  

Chiou, B. (2019). The application of problem-based learning approach in English grammar instruction : A Pilot Study. 

Journal of Language Teaching and Research, 10(3), 446–453. doi: http://dx.doi.org/10.17507/jltr.1003.06 

Codish, D., & Ravid, G. (2014). Personality-based gamification—Educational gamification for extroverts and 

introverts. Chais Conference for the Study of Innovation and Learning Technologies:  Learning in the 

Technological Era, 9, 36-44. 
https://www.researchgate.net/publication/260305044_Personality_Based_Gamification-

Educational_Gamification_for_Extroverts_and_Introverts 

Coşkun, H. (2012). The effect of teaching sciences through games with scientific stories on students’ academic success 

[Master’s thesis, Erciyes University]. 

Deterding, S., Dixon, D., Khaled, R., & Nacke, L. (2011). From game design elements to gamefulness: Defining 

“Gamification”. Academic MindTrek Conference: Envisioning Future Media Environments, 11, 9-15. 

https://doi.org/10.1145/2181037.2181040 

Dicheva, D., Dichev, C., Agre, G., & Angelova, G. (2015). Gamification in education: A 

systematic mapping study. Journal of Educational Technology & Society, 18(3), 75-88. 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

23
-0

4-
15

 ]
 

                             8 / 10

https://doi.org/10.1016/j.chb.2017.10.001
http://dx.doi.org/10.17507/jltr.1003.06
https://doi.org/10.1145/2181037.2181040
http://ijreeonline.com/article-1-743-en.html


Babakhani & Tabatabaee-Yazdi  International Journal of Research in English Education  (2022) 7:4            103 

 

 Website: www.ijreeonline.com, Email: info@ijreeonline.com                       Volume 7, Number 4, December 2022 

https://www.researchgate.net/publication/270273830_Gamification_in_Education_A_Systematic_Mapping

_Study 

Dindar, M., Ren, L., & Järvenoja, H. (2020). An experimental study on the effects of gamified cooperation and 

competition on English vocabulary learning. British Journal of Educational Technology, 52(1), 142-159. 
https://doi.org/10.1111/bjet.12977 

Farzaneh, N., & Nejadansari, D. (2014). Students’ attitude towards using cooperative learning for teaching reading 

comprehension. Theory and Practice in Language Studies, 4(2), 287-292. doi:10.4304/tpls.4.2.287-292 

Francisco-Figueroa-Flores, J. (2015). Using gamification to enhance second language learning. Digital Education 

Review, 27, 32-54.  https://files.eric.ed.gov/fulltext/EJ1065005.pdf 

González, Y. (2017). English language learners’ perception of using digital games and L2 willingness to communicate. 

Latitude Multidisciplinary Research Journal, 10, 6-28.  
https://revistas.qlu.ac.pa/index.php/latitude/article/view/119 

Griffin, C. L. (2017). Gamification in l2 communication: Condensed global simulation as a means of alleviating 

student anxiety. Academia.edu, 40(2), 62-81.  

Horowitz, K. S. (2019). Video Games and English as a Second Language: The effect of massively multiplayer online 

video games on the willingness to communicate and communicative anxiety of college students in Puerto 

Rico. American Journal of Play, 11(3), 379-410. 

https://www.proquest.com/openview/4779690b28e5032d321efab1a8ce668f/1?pq-

origsite=gscholar&cbl=1946343 

Hwang, S. H. (2018). Students’ perceptions about gamified methods in English as a second language acquisition 

[Master’s thesis, University of Arkansas, Fayetteville]. ProQuest.  

Jeong, K. O. (2019). Online collaborative language learning for enhancing learner motivation and classroom 

engagement. International Journal of Contents, 15(4), 89-96. 

https://ijcon.accesson.kr/assets/pdf/2466/journal-15-4-89.pdf 

Kapp, K. M. (2012). The Gamification of Learning and Instruction: Game-based Methods and 

Strategies for Training and Education. Pfeiffer & Company.  

Khatibi, M. B., & Zakeri, J. (2014). Iranian EFL learners’ willingness to communicate across different context- and 

receiver-types. Procedia-Social and Behavioral Sciences, 98, 932–939. 

https://doi.org/10.1016/j.sbspro.2014.03.502 

Kim, H. J. (2010). Pre-service English teachers’ foreign language classroom anxiety and foreign language teaching 

anxiety. Journal of the English Language and Literature, 54(1), 51-72. 

Kiryakova, G., Angelova, N., & Yordanova, L. (2014). Gamification in education. International Balkan Education 

and Science Conference, 9, 1-5. 

https://www.researchgate.net/publication/320234774_GAMIFICATION_IN_EDUCATION 

Knutas, A., Ikonen, J., Nikula, U., & Porras, J. (2014). Increasing collaborative communications in a programming 

course with gamification. International Conference on Computer Systems and Technologies, 15, 370–377. 

https://dl.acm.org/doi/10.1145/2659532.2659620 

Koivisto, J., & Hamari, J. (2014). Demographic differences in perceived benefits from gamification. Computers in 

Human Behavior, 35, 179–188. https://doi.org/10.1016/j.chb.2014.03.007 

Lei, M., & Medwell, J. (2021). Impact of the COVID-19 pandemic on student teachers: How the shift to online 

collaborative learning affects student teachers’ learning and future teaching in a Chinese context. Asia Pacific 

Education Review, 22, 169-179. https://doi.org/10.1007/s12564-021-09686-w 

Li, H. (2004). Correlations between affective variables and oral performance: Focused on 

motivation, anxiety, and WTC [Doctoral dissertation, Seoul: Dankook University]. 

McLeish, K. (2009). The attitude of students towards cooperative learning methods at Knox community college: A 

descriptive study [Postgraduate Diploma, University of Technology, Jamaica]. ERIC-Institute of Education 

Sciences.  

Morschheuser, B., Riar, M., Hamari, J., & Maedche, A. (2017). How games induce cooperation? A study on the 

relationship between game features and we-intentions in an augmented reality game. Computers in Human 

Behavior, 77, 169–183. https://doi.org/10.1016/j.chb.2017.08.026 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

23
-0

4-
15

 ]
 

                             9 / 10

https://ijcon.accesson.kr/assets/pdf/2466/journal-15-4-89.pdf
https://doi.org/10.1016/j.sbspro.2014.03.502
https://www.researchgate.net/publication/320234774_GAMIFICATION_IN_EDUCATION
https://dl.acm.org/doi/10.1145/2659532.2659620
https://doi.org/10.1016/j.chb.2014.03.007
https://doi.org/10.1007/s12564-021-09686-w
https://doi.org/10.1016/j.chb.2017.08.026
http://ijreeonline.com/article-1-743-en.html


Babakhani & Tabatabaee-Yazdi  International Journal of Research in English Education  (2022) 7:4            104 

 

 Website: www.ijreeonline.com, Email: info@ijreeonline.com                       Volume 7, Number 4, December 2022 

Naji, M. (2020). Enhancing the student learning experience with gamification: the case of “GRH, mondialisation et 

innovation” course [Master’s thesis, Management School-Lige University].  

Pedro, L. Z., Lopes, A. M. Z., Prates, B. G., Vassileva, J., & Isotani, S. (2015). Does gamification work for boys and 

girls?: An exploratory study with a virtual learning environment. ACM Symposium on Applied Computing, 

30, 214-219. doi:10.1145/2695664.2695752  

Poondej, C., & Lerdpornkulrat, T. (2016). The development of gamified learning activities to increase student 

engagement in learning. Australian Educational Computing, 31(2), 1–16. 

https://www.researchgate.net/publication/313574545_The_development_of_gamified_learning_activities_t

o_increase_student_engagement_in_learning 

Rafiq, M. K. R., Hashim, H., Yunus, M. M., & Pazilah, F. N. (2019). Gamified-learning to teach ESL grammar: 

Students’ perspective. Journal of Social Sciences and Humanities, 4(18), 181-186.  
https://revista.religacion.com/index.php/religacion/article/view/417 

Rahmani, E. F. (2020). The benefits of gamification in the English learning context. IJEE (Indonesian Journal of 

English Education), 7(1), 32-47. doi:10.15408/ijee.v7i1.17054 

Rasch, G. (1960). Probabilistic models for some intelligence and attainment tests. Danmarks Paedagogiske Institut, 

Copenhagen. 

Reinders, H., & Wattana, S. (2012). Talk to me! Games and students’ willingness to communicate. In H. Reinders 

(ed.), Digital games in language learning and teaching (pp. 156-188). Palgrave Macmillan , London. 

https://doi.org/10.1057/9781137005267_9 

Riar, M. (2020). Using gamification to motivate cooperation: A review. International Conference on Information 

Systems (ICIS), 12, 1-17. 
https://www.researchgate.net/publication/344608323_Using_Gamification_to_Motivate_Cooperation_A_R

eview 

Sourav, A. I., Lynn, N. D., & Suyoto, S. (2021). Teaching English tenses in an informal cooperative study group using 

smart multimedia and gamification. Applied Science and Engineering Conference (AASEC 2020), 5, 1-6. doi: 

10.1088/1757-899X/1098/3/032035 

Tsay, C. H. H., Kofinas, A., & Luo, J. (2018). Enhancing student learning experience with technology-mediated 

gamification: An empirical study. Computers and Education, 121, 1–17. 

https://doi.org/10.1016/j.compedu.2018.01.009 

Tu, H. L., & Huang, L. W. (2019, July). The English teaching strategies of competitiveness and 

cooperation in gamification. ICEMT, 400-403. doi:10.1145/3345120.3345184 

Vahdat, S., & Behbahani, A. (2013). The effect of video games on Iranian EFL learners’ 

vocabulary learning. Reading Matrix: An International Online Journal, 13(1), 61-71.  

Wattana, S. (2013). Talking while playing: The effects of computer games on interaction and willingness to 

communicate in English [Doctoral dissertation, University of Canterbury]. UC Research Repository.  

Weinberger, Y., & Shonfeld, M. (2018). Students’ willingness to practice collaborative learning. Teaching Education, 

31(2), 127-143. https://doi.org/10.1080/10476210.2018.1508280 

 

 

 [
 D

ow
nl

oa
de

d 
fr

om
 ij

re
eo

nl
in

e.
co

m
 o

n 
20

23
-0

4-
15

 ]
 

Powered by TCPDF (www.tcpdf.org)

                            10 / 10

https://revista.religacion.com/index.php/religacion/article/view/417
https://doi.org/10.1016/j.compedu.2018.01.009
http://ijreeonline.com/article-1-743-en.html
http://www.tcpdf.org

